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- (Preface

The Handbook presents a set of general guidelines for using the questionnaires
provided by the NCHEMS/College Board Student- Outcomes Information
Services (SOIS). It also presefts a sct of procedures for usmg the questionnaire
response-analysis service that is provided as part of the SOIS progrgm. The
Handbook is intended for use by researchers working in the area of institutional
student-outcomes assessment; by adtninistrators and faculty members concerned
with program planning, progmm evaluatton, and institutional self-study; and by
other practtttoners interested in obtammg information about student outcomes for
dec1sxonmakmg purposes. '

This second edition of the Handbook is greatly expanded and emphasizes not
only the ways in which student-outcomes information can be collected and analyzed

_ but also,the ways in whicli it can be most effectively used. A new questtonnatre—the

Long-Térm Alumnj Questlonnatre—has been pilot tested and added to SOIS, and -
is included in this ed1t10n of the Handbook It is our hope that this edition of the
Handbook will serve as more than simply a set of instructions on how to use a
particular range of questtonnalres Consequently, we have attempted to provide

“guidelines that are applicable t0 effectively utilizing and i mtegratmg student data of _

all kinds from many sources.

Many people have helped rake this second edition p0551b1e First, the authors
of the original edition (Robert Gﬁ.‘Gray, Edmund Jacobson, Sidney S. Mtcek
Cathleen Patrick, 'Nancy Renkiewicz;, and William Van Duset)),provided a solid

; LSRR . . .

xi

2
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foundation upongyhich to build. Much of the original text has been changed, but L
there is also much to be acknowledged. . Jany Mut&hcws and Dennis Jones of
NCHEMS and Darrell Morris and Sue Watts of The College Bourd reviewed the
manuscript and provided helptul suggestions. Joan Knapp and Mary Hey provided
aditosial ussistance, Clara Roberts supervised production, and Paula Dressler,
Cindy Dempster, and Fran Huth typed the manuscript. Paula was especially
helpful in making final changes to the manuseript. '

o




Introduction

As institutional resources tighten,‘college and university administrators at all levels

‘are growing more concerned about demonstrating and improving the impact of
their programs on students. An increasing demand for information.on what has
been termed ““student outcomes’ is a result of this concern.

This growing demand for student-outcomes information arises both from

_within and from outside the institution. Institutional researchers and planners need
information on student enrollment and behavior patterns in order to accommodate
changmg trends in programmatic enrollments and in the demand for parttcular
student services. Department heads and faculty need to know the planned major
fields-of newly enrolled students, their motivations, and their perceived educational

; needs in order to plan and deliver - effective academic programs. Institutional fiscal
managers ‘need to be -able to forecast future enrollment patterns and the reasoris '
behind them in order to plan effective resource allocation and reallocation
strategres Hea‘ds of student service units need to know the level of demand for par-
ticular services and the degre€ to which existing services meet perceived student '
needs-in order to plan new’ programs and reevaluate old ones. All are vitally

vmterested in the percentage of students who leave college and why. &

In addrtron to- these mternal demands for outcomes mformatron, most mstrtu-
pating in federal (and most state) student-aid programs must provrde information’
about retention and program completion to prospective students. Trustees, central
governing beards, and state planmng commissions freciently request (or require) -

omformatton goout program uttllzatron, degrees granted and the subsequent

" .
v . [
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success of graduating students. And increasingly, state legislators faced with dif-
ficult funding decisions are requesting information on the impacts of programs and
institutions paid for with state dollars. ' ' :

Finally, students and prospective students are themselves asking for informa-
tion on the employment and postgraduate educational experiences of recent
graduates in order to help them choose which institutions to attend and which
major fields to consider. Increasingly, as a result, outcomes information is being
used by institutions as a tool for recruitment.

Only a fraction of this growing demand for information on student outcomes
can be met by regular institutional administrative and enrollment records. Most
must be obtained by surveying or interviewing students. Because of this, many’
institutions have tried to develop local questionnaires and interview strategies to
meet the need. But considerable time, money, and staff are required to develop a
framework for organizing a data-collection effort, to design the necessary instru-
ments, and to integrate the data gathered into understandable formats for institu- -
tional decisionmakers. Even when these difficulties are overcome, there is an
implicit waste of resources in the duplication of effort when different institutions
(and often different departments and urits within the same institution) spend time
and money for similar research efforts. And most likely, the data obtained from a
specific local source will not be comparable with that obtained by another institu-
tion using a different instrument ¢t data-gathering;methodology. ’ -

_ An effective and efficient alternative to developing local survey questionnaires
and interview guides is to regularly administer pretested standardized instruments
that collect the kinds of information that have proved most useful to institutional
managers and for which an analysis framework is available. Student-Outcomes
Information Services (SOIS), jointly offered by the National Center for Higner
Education Management Systems (NCHEMS) and the College Board, has since

¢ 1978 provided this support to higher-education institutions by offering:

,® A plan for collecting student-outcomes data_szl_n‘ci”f_brr_viqt__e;g_rating.these e

_ data withotherinstitutional data to form an effective information base '
for management decision : : '

e Guidelines for conducting different kinds of outcomes studies to
obtain cross-sectional or longitudinal data on different populations of
students - | ' o | '

e A sét of six standardized questionnaires for conducting surveys of dif-
ferent student populations “ o

e A questionnaire-analysis service that provides the institution with

~ timely, ‘easy-to-use,_co"rnputer enerated analytical reports of question-

. nairé responses ' '

e A distinct set of questionnaires and analyses specifically designed to
meet the needs of community colleges and junior colleges, and another

. especially developed for four-year colleges and universities

» 2 .
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To date, institutions across the country have purchased more than 400,000
SOIS questionnaires for administration to their students. For t};lese institutions, .

-SOIS has proven to be an easy-to-use and cost-effective methed for gathering

increasingly needed information on student outcomes. Furthermore, these institu-

~ tions have found the information collected by means of SOIS to be a permanent

resource. Rather than simply providing answers to immediate questions of interest
to decisionmakers, the information collected by means of SOIS may be used on an
ongoing basis as particular questions arise. Resources devoted to a sound data-
collection effort are thus less an expenditure than an investment. '

For institutions using or considering SOIS, this Handbook is intended as a
general guide to administering SOIS questionnaire instruments and to using the

. services provided through the SOIS Questionnaire-Analysis Service. Questions

addressed in this and subsequent chapters of the Handbook include the following:
€ @ . .
o What are student outcomes and what is the proper place of student-
outcomes information in hrgher education managemeni decision-
making?

-

R ,\q‘ . .
e What specific kinds of students and vutcomes do the SOIS question-
naires study, and how do the different questionnaires fit together? -

® How can, an effective student-outcomes data-gathering plan be
developed at an institutional or departmental level? -

e What specific alternatives are available for administering SOIS ques-
tionnaires to students, and what are the costs and benefits of different
approaches?

* How can the questronnarre analysis sérvrce be most effectively uti-
lized,and how should the results be mtrerpretred> _ \

* How can resulting student-outcomes mformatron be most beneﬁcrally
used in institutional decisionmaking, and in what specrﬁc decision
processes is it most effective? .

What Are Student Outcomes? o

‘There are numerous conceptions and definitions of the term “‘student outcomes”’ as

related to the process of postsecondary education. Perhaps the most general .
approach is to define a student outcome as any consequence of a student’s enroll:
ment in a given educational institytion and involvement in its programs. "

Within this broad définition, a number of distinctions among types of out-
comes can usefully be made. Astin, for example, has presented student outcomes in
terms of a fourfold conceptual scheme on two dlmensrons (Astm, Panos, and
Creager 1967):



FIGURE 1.1

. CLASSIFICATION OF STUDENT OUTCOMES BY
TYPE OF OUTCOME A TYPE OF DATA

OUTCOME
DATA
AFFECTIVE  COGNITIVE
Psychological Self-concept Knowledge .
Values Critical’ Thinking Ability
Attitudes : Basic bwalls
Beliefs Special Aptitudes
' “Drive for Achievement.” - Academic Achievement
- } i - Satisfaction with College
Behavioral Personal Habits Career Development
’ Avocitions .- Level of Educational Attainment
: Mental Health : Vocational Achievements: '
Citizenship Level of Responsibility
Interpersonal Relations Income oo n

Awards or Special Recognition

SoURCE! Alexander W.- Astin, R.-J. Panos, and J. A. Creager, National Norms for Entering College Freshmen Fall 1966
(Washington, D.C.: American Council on Education, 1967): p. 16. .~ e

Educational measurement has traditionally concentrated upon the Psycho-
logical/Cognitive cell of th: ~lassification. Indeed, academic achieveinents as
assessed by such indicators - grades and rank in class are probably the most
commonly rec'ogni;_qg‘_ggt_g_oﬂmc“s.t_atis,ti‘cs. 1n.most- institu‘tions:—General"a'ptit‘ﬁd"é‘;’””

“ﬁﬁiiﬂidéhﬁr'fa—ﬁ}'iiévementji}n partiCuléir knowledge and skill areas, and basic skills -
competence are commonly assessed by means of a variety of standardized tests.
These are commonly used both to establish entrance-and placement criteria and to
assess educational imp"gc’t or growth after completion of a particular program of

-study. . S S _

Psychologz'fal/Affective outcomes are somewhat more subtle and consequently “

‘more difficult to assess, but-they are no less important to institutional decision-
- makers. Proponents of liberal education, for example, feel strongly that academic
- . programs should be evaluated not only.on the basis of the skills students possess
upon graduation but also upon the kinds of attitudes that they hold. Of perhaps
-more immediate importance to institutional decisionmakers, such factors as self-
perceptions of achievements and psychological lack of fit between the student and
the institution have been shown to be strongly correlated with student attrition.
Behavioral/Cognitive outcomes are most often assessed in terms of career
development and subsequent educational attainment. The degree to which
students are prepared for entry into and progréss in various occupations and the
degree to which "they are prepared for postgraduate study can be of ¢onsiderable
value in assessing and improving an institution’s array of programs, as well as in

Q

-
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“ultimate test of SUCCESS.

4

E plannmg new programs Furthermore, such outcomes are rncreasrngly 1mportant r
- to recruitment and for public relations. ‘

A

Behavzoral/Affectwe outcomes are perhaps the least assessed and are probably
the least directly related to institutional decisionmaking. Most-often, these are long-
term and are of more interest to researchers than to decisionmakers. For those insti-
tutions whose missions claim the full development of students as individuals and as
effectively functioning crtrzens, however, assessment of such outcornes remains an

A second major way of classifying different kinds ofstudent outcomes is to view
outcomes in terms of the interactions among students, institutions, and particular
segments of society. Such an approach has the -advantage of placing student-
outcomes information firmly within the context of other kinds of management
information. For example, Dennis ]ones proposes the following heuristic frame-

‘work in rerms of which to structure a management data base (Jones 1982):

-2

FIGURE 1.2

BAsiC ENTITIES OF THE SYSTEM OF HIGHER 'EDUCATI_ON

2

b)

Critical
Constittients

Other

Providers

Potential

Students
\

SOURCE: Denms Jones, Data and Information for Executive Decisions in nghcr Education (Boulder, Colo Nattonal Center’
for Higher Education Management Systems, 1982): p. 38. -

a

>

Data on outcomes appear in th1s framework in two ways. First, an outcome may _
consist. of : a change of state within one or more of the basic entities represented
Learning garns, attitude changes, and skills development, for example, are all

‘changes in.state in the entity “‘students” occurrrng as a result of an educational »A
- program. Secondly, however, an ‘outcome may consist of a ckange in the relationship

between two entities. Dropping out of a particular institution as a result of a

‘ negatrve experrence, for example, represents a change in the relatronshrp between :




— . N . . 5
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the student and the’institut"dn";" Finding a job as the result of compléfing_a certifi-
cation program represents a change in the relationship between a stadent and a’ .
particular critical constituent (in this case, an employer). 3 S '
' The primary advantage of this approach is that it classifies different kinds of
. information in comparable terms. Information about stud- ats is but one portion of
the information needed to inform an effective institutional management decision,
for example, the decision to offer a new degree program. Informat.on on student
' ou(tgome's must be integfated with i ormation on the demand for the program (the
_cHaracteristics of potential students), with information on support for the program
(the relationship between the institution and employers), with information”on
major competitors also offering the program (the characteristics of other providers), -
and with information on the current ability of the institution to supply the program
. (the resources of the institution). The challenge to the institutional manager is to
gather and utilize information on student outcomes 4nd to do so in a manner that
allows this information to appropriately inform decisions in the context of other .
kinds of information. : _ 2 ' I
Cutting across such basic classifications of student outcomes are a number of .,
other outcbm% dimensions: ' L

A

N \-‘v -
X - Y

G-
iy

e Qutcomes may be either short-term-ot Iong-term,-dependin% upon their .
persistence over time and upon the length of time after graduation or
completion that it takes for the outcome to appear. Although long-

“ “{erm persistent outcomes are often claimed as the benefit of higher
education, most decisionmakers are primarily concerned with the.
assessment of short-term outcomes. This concern 13 appfopriate both
because of the difficulties involved in collecting data on Jong-term out- -
comes and because such outcomies can rarely be linked back to e :plicit

' factors over which.institutional decisionmakers have some control.

e Qutcomes may be either subject-aware or s"ubject-'unaware; depending
upon the degree to which the student is conscious of the outcome. For
example, a.'studgnt’s own -perception of growth in a particular
academic field may have little relation to actual levels of achievement.

- Institutional decisionmakers will be primarily concerned with subject-
a'wa"rewdut;om'es, both because of their relative ease of measurement .
-and because they.are most directly related to student choice of institu-

~ tion, choice of program, level of effort, and persistence. )

e Furthermore, outcomes may be either direct or indirect depending -
upon how closely they: are causally connected to an (+:cational

. program, For exarriplé, a direct educational outcome is .: student’s:
acquisition of new facts and sKills as a result of attending a particular
course. Conversely, an indirect outcome may be a part.icdlar student’s
increased interest in civic affairs, stimuldted in part by participation in
student government while in college. ' ) '

a ) 6 ' LR
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- Finally, particular outcomes may be erther mtended or unintended con-

sequences of particular programs. An nmntended consequence of an
effective two-year baccalaureate transfer program at a communrty or-

o “junior college, for example, may be successful transfer to a four-year
institutior. well before completion of the program. While institutional
‘decisionmakers appropriately concentrate upon the assessment of:i 1n-
tended cutcomes, a sensitivity to un1ntended outcomes can often’yield
parttculally useful 1nformatlon

o

Many other distinctions can be made amhong different types of student out-
comes. Some are easy to measure (the earning of a degree); others are more difficult
to'measurg (improvement in the ability to think critically). Some outcomes involve
changes’ in student knowledge, skills, attitudes, or activitiés;. others preserve
student knowledge, skills, attitudes, or activities. Interested readers are referred to
the bibliography, which contains a list of major recent works on the concept and
assessment of student outcomes.. ) : N

What Students and Outcom'esn Does SOIS Cover?

The primary emphz sis of SOIS is on providing information of immediate use to -
institutional decisionmakers. Given this emphasis, the SOIS. questionnaires-are’
“designed to provide data on outcomes$ that are largely psychologrcal/aﬁ’ectrve
(student attitudes and satisfaction)’ or cognitive/behavioral (placement and job
success) in Astin’s fourfold typology. Other than self-reported gains, SOIS does riot
_ attempt to measure changes in actual student skill levels or achievement Nor does -
- itattempt to assess such generalrzed educational impacts as 1mproved citizenship or
interpersonal relatrons Furthermore, SOIS concentrates on assessmesit of those
short-term outcomes that h.ive a good possrbrhty of rnformrngc hanges in individual -
- institutional programs. While the newest instrument in the SOIS questronnarre
series (The Long-Term Alumni Quest.onnarre) probes outcomes from three to five
years- after_graduatron,—theother—ﬁve—rnstruments—assess-rmmedratermpacts -of-the—
institutional experience. ~ : ,

In general the objective ofSOIS is'to provrde 1nst1tutronal decisionmakers with
1mmed1ate, practical, and usable information" on student characterrstrcs,
backgrounds, goals, attitudes,’ satrsf'—lctrons, reasons for makrng various educational

" choices, activities, educational plans, occupatronal chorces, and subsequent
achievements. The six instruments iri the SOIS ‘questionnaire series, des¢ribed .
below, are designed to be administered to student populatrons at different points in
their college careers, and-all are available in distinct versions for two-year and'for ,
four-year institutions. A key feature of the questronnarres is that all.six-.contain a ',
comirion set of core ques:ions; enabling direct comparisons to be drawn between
different populations of students or between drfferent pornts in the rollege careers.
‘of the same body of students - over time.: : C i e '
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_ statewide problems not addressed by the standard questions.

- a

_described briefly below:

- SOIS survey instruments have also been designed to allow each institution to "
add up to fifteen questions ‘unique to the institution, system, of state. In this way,
college and university administrators can collect standardized comparative data
about their students at the same time?that they examine particular institutional or

Particular types of data collected by each questionnaire in the SOIS serics are

1. Entering-Student Questionnaire. Administered to students as they first
register at_the institution, this questionnaire provides a baseline of
data on demographic characteristics,'educatior'lal and occupational ex-
perience and plans, sources of financial support, goals, and reasons for
selecting the institution. It can provide a valuable data supplement to
the information routinely collected through admissions procedures.

2. Continuing-Student Questionnaire. Administered to students as they
reenroll each term and to students who reenroll after being away from
the institution for a term or more, this instrument collects data'about
student characteristics and backgrounds as well as information on
students’ current and Ion_g-range goals; employment status; and need -

“for, use ”f;“a‘ﬁd‘lvevel of satisfaction with the_servicesf‘provided by the
college. . ‘

3. Former-Student Questionnaire. ‘This instrument is administered to’
students who leave the institution without formally completing a pro-

““~-.__gram or receiving a degree or certificate.. In addition to demographic

and bac¢kground data concerning students’ experiences and progress ‘
at the institution,. the questionnaire provides detailed information as
to 'why students did not return_(both positive and negative reasons.
and their level of satisfaction with various-institutional services.

4. Program-Completer and Graduating-Student Quei‘t'»:'\éh“ﬁ'aire.;.Ag_lp\linis-
tered- to allstudents who are about to complete a program or earnda—- -
degréc orcertificate, this quéstibnnaire provides demographics, back- .
ground data, and information on students’ level of satisfaction with '
various institutional Services as well as student ratings of how well the
institution helped them reach their goals. Information about students’

- future educational plahs is also collected. - ,

5. Recent-Alumni Questianna%;"e. Administered from three months'to a
year after a Student’s completion of a clegree; certificate, or vocational
program, this questionnaire :provides demographic and background
data on students’ progress at the institution as well as considerable
detail about the first degree program:, that students enrolled in after
graduation and the. first full-time jobs they held after leaving the
institution. ' ' ' -
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:6.. Long-Term Alumni Questionnaire. Administered from three to five -
7 ye. s after astudent’s completion of a degree, certificate, or vocational

7 program, this questionnaire provides demographic and background

dzra about students’ enrollment at the institution and considerable
Jetail about postgraduate educational and full-time job experience. .
L% - '

All six questionnaires in each series can be used in sequence to collect longi-
tudinal data, or they can be used separately to collect data about a particular group
of students or about a specific problem, such as student retention. With periodic
administration of these questronnarres, an institution can measure the progress of
its students and assess tile relative i impacts of various educational and service pro-
grams. Data obtained from longitudinal outcomes studies ¢an be compared to the
results of previous studies of the institution’s students, as well as with similar data
obtained from other instituticns using the SOIS questionnaires. Normative data
reports (entitled “‘Program Profiles’”) are currently a part of the SOIS Question-
naire-Analysis Service; - these enable an institution to directly compare the
responses of its students to those of students at other instituticns. '

Each questionndire in the series is designed to provide the most rmportant and
appropriate information colleges and universities want at a particular trme For
example, information about student satisfaction with various college services is in-
cluded on the Continuing- Student, Program:Completer/Graduating-Stident, and
Former-Student” questionnaires because student feelings toward and attitudes .
about these services are particularly. trmely_\"l'hese questionnaires contain few
. Qquestions about student postgraduate occupational and educational plans because-
many students at this pointin their college careers have not yet finalized their plans.
The Recent-Alumni .and Long- “Term Alumni questionnaires, on the other hand,
"aré intended for students who have been away from the institution for one to five
years: These questionnaires include relatively few questions on student satisfaction
with college scervices;instead, they concentrate upon postgraduate educational and
.occupational experiences. o ‘ '

Generally, institutions W1ll ﬁnd SOIS instruments most valuable if they are -
vrewed as part of an mtegrated data-collectron system rather than as a set_ of

“one-shot” data-gathering instruments. Instrtutrons that have made the best use-
of SOIS results have done so by integrating ‘the data obtained from various SOIS,
mstruments into a slngle student outcomes data base. Whether such a data base
ex1sts in'the form of computer tapes of responses or in the form of hard-copy reports

* from the SOIS Questionnaire-Analysis Service, analyses mdy be conducted as
néeded and as particular institutional questions arise. 'Furthermore, treating 'SOIS
results as part of an ongoing data base emphasizes the need to combine data

e obtained by survey with other kinds of institutional data—enrollment reports, -

“tracking statistics, and replacement data, for example—to investigate a particular
localproblem. Writing a report on the results of a particular SOIS survey should be
- seen not'as the end point of outcomes information utilization but as the beginning.




‘How Were SOIS Questionnaires Developed? = - T R

The measures included in SOIS were developed as a result of preliminary pilot-test

Wo_rk that beggn in-1973 and continues today with a number of colleges and univer-

sities. Iri addition to this ongoing 'field work, NCHEMS-College Board staff
reviewed many questionnaires and survey reports written by institutional-re-

searchers s;ug§ing various aspects of two- and four-year college and university

educational outcomes. Two surveys (Micek and Arney 1974; Romney 1978) that

assessed the relative importance of various outcomes. measures to different types of
- titutional decisionmakers were also used in identifying the items to be included

in these questionnaires. ‘ ' :

Most items in the two series of questionnaires have been tested individually,
either on previous versions of the SOIS questionna'ires or on comparable question-
naires such as the Bureau of Census Educational Attainment Survey or the

¢ Cooperative Institutional Research Program Survey of Entering Freshmen, which
is sponsored jointly by the American Council on Education and the Higher Educa-
tion Research Institute of the University of California at Los Angelés.

Pilot testing of the initial series of five questionnaires took place in 1977, and as
new questionnaires are added to the series, each is thoroughly pilot tested at both
two-year and four-year institutions. The final versions of the currently available
questionnaire$ were developed in consultation with ?ctual users of the field-test ver-
sions at those institutions. In addition, each questionnaire is reviewed by students
and former students to enhance the reliability and validity of the instruments-
Finally, institutions using the questionnaires are periddigélly‘shr\;eyed o detect
pfoblems, and several adjustments in the wording of particular que'st'ior{nairg items-
have been made as a result of user feedback. ‘ '

Al Q

How Are SoIs Results Used? | -

. Surveys of users of SOIS have ‘also revealed that institutions have uséd question-

" naire results for many different purposes. Most frequently, SOIS results have been
Qus‘ed to improve institutional functioning and decisionmaking by. providing infor-
mation on the impacts of particular programs and'servides. o0 .

.- Improvements can occur in a variety of ways. Studen /':i',flryeys can provide’
" information that suggﬂests the need for pa{ticular z'nstz'tutiongg,b.r p'r“ogram changes. A

study of recent alumni or program completers, for e@ééiﬁé‘fnmay reveal that -

students fromféertain"f)rograms have difficulty getting atcfg’i)t}d in more-advanced

educational programs. An attrition study may reveal thata disproportionately high .
riumber of those wha dropped out w"e-re_ concentrated in certain academic programs
- and that most left because of dissatisfaction with their major. field. Each of these
findings may suggest the need for particular program-changes. ' o
 Qutcomes studies can also. provide documentation of students’ attitudes and
" activities related to institutional programs and services. For example, community-
~ college personnel involved in the pilot testing ofthc;Fofmer-Student Questionnaire

< o
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were pleased to find that most students who left were satisfied with their experi-
ences at their schools. As administrators had suspected but had not been able to
document; their community colleges were servmg ‘the 1mportant function of pro-

' V1dmg courses for the occasional student—the person who wants to take a course

as time and money permit, but who does notintend to enroll in or complete a'formal '

- degree or certificate program. This information was valuable to the’ community’

colleges, in demonstratmg to funding agéncies that the college was performing a

.useful community serv1ce ‘and that a high student-turnover rate was an expected

outcome. N
Outcomes studies also can provlde information to lzelp students with various
decistons, such as choosing their program of study. Students are interested insuch

" information as type of job obtained, starting salary, satisfaction with first job, accep-

“decision processes. . . Co .

tance into further educational programs, and particularly the current labor-market
sitiation. Such information also is important to students in deciding where to
enroll. For example, “better information™ studies conducted at NCHEMS and
elsewhere indicate the importance of outcomes information for improving student
decisions (Lenning and Cooper 1978). Student outcomes information collected at
routine.intervals and plotted over time can provide valuable and timely insights

~ into student trends. Combined with other kinds: of student data, student-outcomes

information can help detect changes in attrition levels, choices of major field,

~ student attitudes, satisfaction with institutional services, decisions about further

schooling, and job availability. Problems can be detected when they first occur so
that corrective action, when necessary, can be instituted. This approach seems
better than waiting until a problem is so large that it either cannot be resolved or
requires major reallocatlon of institutional resources.

Conclusion * . : S ' .

a

The remaining five chapters of the Handbook will provide guidelines for designing,
implementing, and using the results of a student-outcomes data- -gathering effort
using SOIS. Chapter 2 presents some guidelines for developing a student-outcomes
data- collectlon plan and covers issues of scheduling, study design, and sampling:
Chapter 3 presents guidelines for _administering the SOIS instruments, including
the design of local” questlonnalre items, and covers the procedures and costs
associated with dlf’ferent methods ofadmmlstermg the questionnaires to students.

Chapter 4 presents guidelines.on how to use the SOIS Quesjionnaire- Analy51s

Service and includes full explanatlons of the computer-generated reports provided

by the service. Chapter 5 covers issues involved 1n interpreting questionnaire -

" results and ‘integrating SOIS results with other institutional data to address par-

ticular institutional problems. Finally, chapter 6 discusses some ofthe many ways
in which SOIS results can be used to inform institutional ‘evaluation, review, and.

3




Developing a Student-Outcomes
'Data-Collection Plann . o

3 N L0

[y

- Because institutions differ widely i in- ‘both their need for information and in the
resources available to supporta data-gathenngeffort, there is no single best plan for
admxnxstermg SOIS questxonnaxres Rather, each 1nst1tunon $h0u1d develop its
own approprxate data-collection plan consistent with what it needs to.Know about
- student outcomes, how often it needs to know it, and what' kxnds of resources it can o
devote to gathering data and to interpreting the results. ~ L
Many colleges need to know not only about student attitudes, atnvmes, and
plans at particular points in time but also about changes over time. For example, VIR
institutions that need information only about why'certain kinds of :students are - |
droppxng out may conduct an attrition study. Others may wish to routinely monitor z
students progress through their institution'aiid treat an attrition study as only one
patt of an overall plan for. collectxng longitudinal data, SOIS questionnaires are . s
1ntended to be used in toth situations. That i is, each questionnaire can be used by /

- itself to survey a particular- student group at a ceftain point in time—a. cross-
sectional survey plan. The questxonnaxres can also be used together to study a .
student cohort group over time by contxnually monitoring 1nd1v1dual student plans,
_attitudes, and decxsxons to see how they change over time—a longxtudmal survey
. plan. The questxonnaxres can be used to support any appropriate conibination of
the two plans—for example, trackxng a sample cohort longxtudxnally, but cross-
sectxonally surveying all graduates and dropouts.

- N : L o . B B




¥I

SrUDENT-OUTCOMES DAk COLLECTION POINTS FOR COLLEGES YD UNIVERSITES

Slgdcms Who Want
Soected Courses ————

Student
Applicants

i
4

L

B bl

* FGURE2]

Students,
- Aocepred

-]

" Degree — >
Certificae ————m——
' {

b

Students
~ Rejected
for Cortain
Programs

3, Former Students

" Syudents .
-9, Recent Alumni
6, FollW-Up ‘

1, Entering Students /
2. Continuing Students

4. Prigram Completers Graduting

~ bythe
Institution

Students
CVW ho
Decide ‘

Notto
Enroll

@ |
Students Who Continue from
TemtoTem
or
Who Return

1

”\ L

V

Students Who Leave

. I
00
Not Completing : Completing
(Program 1 2 Progran
L :

4

)

\“ 0
Three Months to
One Year
for Degree,
Centificare

9.
Three to Five-Year
-~ Follow-Upal-
o Dege,
" Carificae
- Studenss

T oas -

Students




Student Flow and SOIS Data-Collection Points

A number of recent studies of attrition and retention have stressed the importance
of modeling college and university enrollments as a continuous “flow” or
“pipeline” extending from admission to graduation (Rumpf 1978). Students enter
the pipeline through various processes, such as admission, readmission, and

. transfer, and leave it through graduation, withdrawal, dismissal, and transfer.

- Figure 2.1 illustrates the typical flow of students through colleges and univer-
sities and shows the six data-collection points covered by SOIS instruments:
e Asastudent enters (for a certificate or degree program, or for selected
courses) : , @ _ .
‘e While a student is enrolled ”
® After a student leaves without graduating or completing a formal
. program
* Asastudent completes a program or graduates (with eithera degree or
certificate)
* Three months to one year after a*student has completed a program .
(degree, certificate, or other) '

* Three to fivé years after a student has graduated -
- ¢ N u

The six data-collection points suggested reflect the:philosophy underlying the
operations of most colleges and universities. Typically, college students enroll for a
variety of redsons ranging from personal enrichment.or preparing for professronal
examinations to seeking a'degree or certificate.” Many students, éspecially those in -
the traditional 18-t0-22 age range, continue from term to term until they meet their
formal educational ob)ecnves Others ““drop in” and “drop out” to take courses as
money, time, and interest-allow and, as a result, do not move regularly and con- .
tinuously through a prescrrbed program. To speak of “dropouts” makes little sense
in such cases since these students never enrolled in a degree or certificate program
from which they could drop out. This situation indicates the importance of
distinguishing between former students and graduates or program completers, and
of carefully following up both. Indeed, the term *“dropout’ itself is often suspect as
students withdraw from an 1nstrtutron Students may indeed be leaving higher-
education with a sense of frustration, but they may also be leaving a particular insti-
tution to complete a degree at another, or they may have fully met their educational
goals and have successfully.obtdined ‘employment in the field for which they have

cbeen trarned Surveying former students may thus reveal as many institutional
“successes’’ as perceived 1nstrtutronal “farlures

. Not all 1nforrnatron collected at the six stages should be consrdered outcomes

informatron in the sense of effects on students caused by the institution. Rather, the
assessment of student change over time must include the gatherrng of data about

A students’ abrlmes, background and intentions before and during their enrollment
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That is, such a plan must proVide for the collection of baseline data. Given these
baseline data, the assessment of student outcomes (changes in aspirations, type of
job obtained, graduate-school program accepted into, satisfaction with experiences
and services offered by the college) can be more efficacious because of the ability to
control for various types of student-input variables (age, sex, racial-ethnic status,
handicapped status, high-school GPA, SAT or ACT scores, work experience).

~ These data-collection plans, of course, are flexible: Some institutions may not
need or may not want to suryey students between the time they enter and graduate.
Others may want to add an additional data-collection point.

N

~ Assessing Information Needs and Developing Research Questions

As defined by A.N. Oppenheim (1973), a survey is a planned data-collection effort -
for the purpose of describing or predictingas a guide to action or for the purpose of

. explaining the relationship between two or more variables. While most survey

researchers attest that in practice there are as many purposes as there are surveys,
they also agree that a critical need in any survey effort is to develop a clear definition
and understanding of the objectives of the survey. The first step in this process con-
sists of identifying the specific problems to be studied, determining the critical
questions to be answered, and considering possible uses for the survey results. This-

step is central to every survey because once it is accomplished, all of the remaining

steps in the survey process are means to an end and will flow logically.
In addition to identifying the specific purposes or objectives of the survey in
this initial step, two other key questions should be considered:

o What concepts must be defined before the survey process continues?
. In the formulation of any survey effort, certain concepts are used to .

-communicate and organize one’s thinking relative to the problems or
questions in focus. For example, in a survey of former students, one
question of interest ight address respondents’ satisfaction with their
_ vocational preparation. ‘‘Satisfaction” and ““yocational preparation”
" in this context need to be translated into specific terms so everyqne
clearly understands what constitutes the acceptable indicators of these
concepts.® -~ - "

o Whar assumptions will be made? ‘
It is impossible to completely control all elements of a survey, such as
the validity of certain parts of a questionnaire or the adequacy of the
5 sample. Therefore, stating the assumptions of a survey is important
since they may affect both the survey process and inteppretat}on of the

survey results.

.

Consideration of both of these ques{iqns will not simply aid in thé development
of the data-gathering plan itself. If done effectively, it can also help the designers of
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the survey to communicate to potential users of the results what the survey can and
cannot accomplish. :

In establishing the purposes ofa survey, it is partxcularly important to obtain
input from those who will use the findings. The larger the group to use the findings,
the more diverse the objectives of the study will be. And generally,“the more objec- -
tives to a study, the greater its complexity and cost. Therefore it may be critical to
set priorities among the objectives, given time and monetary constraints, and to -
allow users to fully participate in this process. ) :

The importance of institutionwide involvement in the desxgn of a student-
outcomes data-collectiori plan cannot be overstated. Many different institutional
personr:el and constituencies may have an interest in the developmentand results of
a questionnaire directed at students and former students, Involving these interested
parties in the early stages of planning a data-collection effort maximizes both the
~ possibility that.the data collected will be-effectively used and that all offices and
individuals will cooperate in the implementation of the data-collection process
itself. -

One vehicle for mvolvmg institutional staff and other interested groups is an
advisory committee made up of students, faculty, and alumni. Not only can d com-
mittee of this type make recommendations concerning the admidistration and use
of the quéstionniire, but the committee can also suggest additions to the question--
naire in the formoflocal items. Representatives from the offices of: student services,
alumni development, admxssxons, career placement, academic administration,
‘vocational administration, data processmg, and public mformatxon may have an
interest in the findings of the student-outcomes surveys. It may not be possible to
include all of these representatives on the committee, but their involvement in
" certain stages of survey planning and implementation will help ensure better
response rates and will ultxmately facilitate effective use of the questionnaire
results. ‘

“The involvement of a number of institutional personnel will also help to guard
against overlapping .activitiesin different areas within the institution. In many
institutions—large ones in particular—-redundant survey efforts are conducted by
several offices, wasting time and money. Not only will early involvement of these
offices in survey planning help avoid such duplication in the future, it may also
uncover and share the findings of past survey efforts of which other offices may be
unaware. : : T -

Once the objectives of the survey have been ‘determined and the specific
research/evaluation questions identified, an appropriate survey design must be |
selected. Generally two basic designs—cross-sectional or longxtudmal—are
consxdered A cross-sectional design is appropnate if the purpose of the survey is to |
collect data from a population of students only at a single point in time. A survey of
former students—those who left the college before .completing their degree
program—to determine their reasons for leaving, their impressions while at college, -
and their current activities and plans isan example of a cross- sectxonal design.

w o
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If the purpose of the survey is to describe and explain changes in student
progress, attitudes, or plans over a period of time, a longitudinal survey design is
appropriate. In deciding to do a longitudinal study, three primary designs are tobe
considered: trend, cohort, and panel. In a trend design, a general population is
sampled and surveyed at different times. For example, a trend-study design could

be used to examine the changes in goals, attitudes, and aspirations of students enter-.

ing the college in the fall terms of 1978, 1980, and 1982.
A cohort design studies the same population of students at different points in

time, although the samples drawn from the population may consist of different

individuals. An example of a cohort-survey design is surveying the entire entering
group of students in the fall term of 1980 and then drawing random samples from
this same student group one year later, at the time of program completion, and so
on. In this design, it is possible {o assess changes in a particular group of students

~ based on different samples of that group over time. v
While both trend- and cohort-study designs allow the assessment of changes in
a group over time, neither indicates which particular students change; this can
_hinder attempts to explain why changes occur. Panel designs avoid this problem,

"_since they involve the collection of data from the same individuals at different

. points in time. For this reason, the sample for such a study is referred to as the

o _“jpahel.” This type of longitudinal survey design has some problems, however.

o

Attrition of the students who compose the panel, for example,isa’severe limitation.

- So is the potential Hawthorne Effect that can occur (panel members become less

representative of the population from which they were originally selected partly
because they are continually singled out to respond to various data requests). For an
in-depth discussion of the advantages and disadvantages of panel studies, cohort
studies, and trend studies, see Survey Research Methods (Babbie 1973).
In all of the above designs, appropriate-consideration should be given to inte-
grati\ng data obtained from SOIS questionnaires with other kinds of student data
, coileé\ted by. the institution. SOIS instruments, for example, provide a way to
directly tie responses to individual student record files through a student iden_tiﬁca—
tiox\n n\"p'rriber. Even if this option is not used, and if student responses are
anonymous, breakdowns of grade distributions, test scores, loads, and attendance/
re istr&gion patterns by demographic groups can be effectively used in conjunction
SOIS results in assessing such problems.as attrition.. And as in any other
element of survey design, it is best to investigate the availability-and utility of this
kinﬂ ofdata before the survey is implemented. ) ' :

Ad ipiétration Cycles: Sch_edﬁling and Sampling

On¢e decisions have been made regarding the research/evaluation questions to be

asked and the survey instruments to be used, several important issues must be con- -

fronted. The first is scheduling—the optimal time of year to administer each survey

i

inst\rument‘;\ The second is cycling—how frequently each type of questionnaire
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should be administered. Finally, a decision must be rhade on whether to survey
entire populations of students or whether a sample will be sufficient

. In general, surveys should be conducted at abopt the time that outcomes or
events of interest happen to the student. This ensures that students can more easily.
recall their feelings, attitudés, reasons for decisions, and so forth. Thus the
Entering-Student Questionnaire should be given to students with confirmation/

acceptance materials when they register or shortly after they enroll. The Program-

Completer/Graduating-Student Questionnaire should be given about two to four
weeks before graduation. The Continuing-Student Questionnaire can be adminis-
tered any time during the academic year, depending on the information to be
collected from the survey.'

“The Former-Student Questionnaire should be admlmstered as'soon as students
who have not returned can be identified. Many institutions may want to conduct
only one former-student survey each year. In this instance, a good administration
time is shortly after the start of a new term. Spring semester or winter quarter isan
attractive alternative if an institution wxshes to stagger the time of administration of
the various surveys in the plan. » -

Finally,. because many of the questions deal with students’ first jobs or first .-

college choices following graduation, the Recent-Alumni Questionnaire should be

administered three months to a year after respondents graduate or leave college.

~ The Long-Term Alumni survey, which asks for alumni salaries, highest educa-

tional degrees earned, and similar information is best administered several years
after graduation, when graduates have begun to follow relatlvely stable career
paths. Figure 2.2 summarizes these scheduling suggestions.

The second issue to be considered in developing a plan for routinely collecting
student-outcomes data is that of the frequency of administration of each type of

~ survey. Essentially, two questions should be consideted: (1) how often should each

type of survey be administered to minimize cost and yet still provide up-to-date,
useful information for’the institution? and (2) which surveys will yield to the insti-
tution data of sufficient importarice and relevance to justify the cost and effort

" required to administer and process the questxonnalres>

_There are no definitive answers; each institution must determine its own
answers based on its resources and information needs. If there were few or-no _

-restraints on cost and staff time and little concern about overburdening students

with questionnaires, institutions might want to administer each type of question-
naire one or more times a year. Since these factors are in fact constraints at most
colleges, conducting surveys so ﬁequently is generally unrealistic. Surveys can be

staggered effectwely across several years if institutions remember that for most

1. While this questionnaire can be administered whenever appropriate throughout the year, certain times are less effective

" for obtaining student response; these include immediately before and after exam periods, hohd.:ys and mc.mohs, and

during special campus events. Admlmstenng the qucsuonnmrc late in the afternoon and late in the school weck also

should be avoided lf possible.
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A | FIGURE 2.2

SCHEDULE FOR IMPLEMENTING DATA-COLLECTION PLAN o
Type of Survey 1 Administered I Administered at Additional Comments
| B Once | Each Opportunity -
Entering Student Beginning of fall Beginnin of each term that ~ Might be included with registration
term new students are accepted materials
Continuing Student  Near the point in time most appropriate for the |
) | ' information being colleted '
Program Completer/Graduating  Near the.ead of Near the end of each term that  Might be included with materials for
Student | the spring term students graduate graduation |
- Former Student ~ Two weeks to one month  As soon after beginning of Might be included with materials required

after beginging of fll ~ new term that nonreturning
term, spring semester,  students from previous term

.~ winter quarter, or spring  can be identified
quarter S

Recent Alumni Three montbs to one year  Three months to a year after
- after spring graduation graduation

LongTerm Alumni Three to five years after graduation When alumni have
begun to follow relatively stable carcer paths

for withdrawal or leave of absence

It is especially important when asking
graduates about frst job and frst |
educational program afer graduation to
administer the questionnaire no more than
nine months after graduation, to avoid

 confusion about which,job and which

new degree are being referenced
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purposes longitudinal data will be the most useful. Therefore, while most institu-
tions will not want to administer every survey every year, the plan should encom-
pass the need to survey the same students at several points'in their careers. There
are two solutions to this problem, each based on the premise that data from all enter-
ing students are critical to the development of a longitudinal data base:

* Survey every entering student group and then follow up each group as
needed or according to a cyclical plan such as is suggested by model 1
in figure 2.3. - | | '

* Survey all or a sample of selected entering student groups at set inter-
vals (every two or three years) and follow up each group of surveyed

-entering students as needed or according to a cyclical plan such as is
suggested by model 2 in figure 2.3.

FIGURE 2.3

EXAMPLE SURVEY ADMINISTRATION CYCLES

YEAR 1 . 2 3 4 5 6

. MODEL 1

Entering
Student

Former

Student X mid- ) X mid-

term ‘ : term
Program

Completer

Recent ' .
Alumni ' . . X

Long-Term
Alumni

MODEL 2
Entering
Student

Former

Student X mid- . «. X mid- . X mid-

term term term’

[y

Program
Completer

‘Recent )
~ Alumni . -

.Long-Term B, - ] ) oo S
.Alumni : .
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By first collecting data from entering students and then basing the rest of the
data-collect:on cycle on these students, an institution will be assured of having
critical baseline information available. - ; | :

Institutions should consider many other variations of the outcomes data-collec-
tion cycle. For example, another possible data-collection plan would be to admin-

“ister the Entering-Student survey every two years and then follow up the initial
group of students as they progress through and out of the institution, Another plan
would be to administer the Entering-Student and Former-Student surveys each
year but administer the Continuing-Student, Program-Completer/Graduating-
Student, and Recent- and Long-Term Alumni surveys only to every third year’s
group of entering students. In this plan, every third year the institution would have
new information concerning graduates, current students, and alumni/former
students; each year they would have up-to-date information about entering students
and former or nonreturning students. . . .

_ Once the basic design is established, a sampling strategy must be developed. In
every.survey, the question must be asked: Should the institution survey all students

_orwill a sampl”g of students suffice? And if an institution elects to use a sample of
students, how should the sample be selected, and how many should be in the ’
sample? Again, there is nosingle right answer, and the answers to these questions
will ultimately be decided by staff at individual institutions. ,

_For a variety of reasons, the total population of students should be surveyed if
at all possible. Suryeying'the_ entire population avoids the necessity for restrictive

- assumptions about how a sample of that population’s responses‘cofresponds with
those of the entire student body. Surveying the total popuilation also eliminates the
need to devise a technically sound sampling procedure to identify which indivi-
duals in the population are to receive the questionr'lair,e. Finally, and most impor-

. tantly, survéying the entire student population enables responses to be effectively -
broken down to the department or divisional level—the level at which they areoften -
most useful to institutional decisionmakers. o a

Because administering questionnaires to all students can_be'coslly, particularly
for colleges with a large enroliment, some institutions are unable to survey all

students. As noted earlier, one compromise is to survey all entering students o

obtain baseline data and then to select random samples of students from: rfc
population for administering later surveys. ;

If an institution decides against a survey of the total population, careful pro-

N

* cedures must be followed to ensure that the sample is large enough to permit valid
inferences about the total population. The initial sample size for entering students.
also must take into account (1) how many students are available for surveying in
subsequent years, and (2) whether the data-collection plan is longitudinal.

. Probably the easiest and most reliable method for choosinga sample of students
is to select a simplé random sample of students. An easy method for randomly
selecting students using the computer is to decide on the percentage of students to ’
be sampled and convert this percentage, say, 20 percent, t0 a decimal (.20). Thel
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computer can then be programmed to g'cncrnfc a random number (uniformly
distributed over the interval zero to one) for each student record as it is read. If the
random number is less than or equal to the decimal, the student is included in the
sample; if the number is larger than the decimal, the student is ekcluded from the
sample. During the execution of this program, student records for those in the
sample can be written into a new file for later use. This method can also be done also
without the computer, using a table of random numbers.

Although not so reliable as a true random selection, many institutions approxi-
mate a.random sample by selecting every n(th) name from a total listing of the
student population to be surveyed. For example, ifa 20 percent sample is required,
the computer can be requested to pull every 5th name from the student-record file,
or such a selection can be accomplished manpalfy. ! ‘

Other sampling plans,can also be Eonsidered, for example, stratified random
sampling, cluster sampling, and quota sampling. Quota sampling may be especially
useful for an institution that wishes to ensure enough responses from a relatively
- small group of students to allow effective conclusions to be drawn. For example, an

institution wishing to particularly i mvesngate attrition among its mmorlty students
may want to survey all minority students but only a sample of nonminority
students. It is important to stress that if quota sampling is used, a weighting pro-
cedure must be incorporated into the analysis to. ensure that combined responses
are representative of the total p0pulanon Those interested in a detailed discussion -
of sampling procedures may wish to consult Elementary Survey” Samplmg
(Mendenhall, Ott, and Schaeffer 1971), a good mtroductory treatment, or Sampling
Techniques (Cochran 1963), a,more technically sophlsncated discussion.
Whether the institution chooses to survey the entire population or a sample, it
.is important to obtain as high a respornise rate as possible. One aim of every survey is -
to generalize from returned responses the entire population of students of interest.
If significant numbers of surveyed students fail to respond, response bias may
occur, and the ability to reliably generalize to the entire population on the basis of
returned questionnaires deteriorates. Generally- response bias operates such that
those who complete questionnaires are more positive toward the school and have’
stronger opinions than those who fail to respond Response bias and strategles for
increasing response rate are dlSCUSSCd in greater depth 1n subsequent chapters of
 the Hahdbook. '
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Q Guidelinés for Administering
| -SOIS Questionnaires

After an 1nst1tut10nal student -outcomes data-gathering plan has been agreed upon,
the next task is to determine the actual procedures to be used in administéring par-
ticular SOIS questionnaires to partrcular bodies of students. Distinct steps within
this task include determmmg the number of questionnaires needed, developmg
appropriate local questions to add to SOIS instruments, and establishing pro-

cedures for administering the questionnaires to different student populations,

.

Obtammg SOIS Questionnaires

¢ .;T'he student- outcomes questionnaires developed by NCHEMS and ‘the College_
‘i~ Board can be obtained by. using the order form included with the Handbook or by
‘v writing to NCHEMS Publications, P.O. Drawer P, Boulder, Colorado 80302, and
- requestmg the type and number of each questionnaire needed. Individual questlon
naires are available for purchase in bulk at a charge that covers the cost of printing
and mailing. Questionnaires Ordered in this manner will .be shrpped within five
days of receipt of the order, facilitating raprd implementation of a survey effort. (See
the SOIS order form included for specxﬁc cost details.) )
The number of questionnaires of tach type to be ordered depends, of c0urse, ,
upon the number of students of each population to be surveyed, accordmg to the -
data-gathermg plan established. But it also depends upon the strategy to be used in L
admlmstermg the questlonnalre If questlonnaxres are to be admlmstered o

25' . \ ;

B \‘




Yo,

o

students dig‘cctly-—l‘or example, at registration or in the classroom—the number of
students surveyed is the number of questionnaires required. Ifa mailing strategy is
used and a second mailing to increase the response rate is desired, approximately 50
to 65 percent additional questionnaires will probably be needed. In any case, it is
generally wise to order about 10 percent more questionnaires than the pbpulution to
be surveyed, to allow for loss, errors, and so on. ° , ' ,
A question frequently asked by those reviewing the SOIS questionnaires for the

* first time is whether certain items (such as sex, race/ethnic group, grade-point
average) are needed since the institution likely-will have this information on its
master-file records. Eliminating those kinds of items produces shorter question-
naires and might encourage better response rates. However, duplicating these kinds
of items in the standard SOIS questionnaires is preferred because:
A . . ’
e The institutional master file may not include 'some of the items for al}

students, or some items may be missing from the files of some students

e The data in the institutional master files may be outdated for some
students ' '

e Even if the data are complete and up-to-date, it may be administra-
tively impossible for the survey researcher to obtain access to the
master file ’

e Some institutions may wish to administer the questionnaires anony-
mously and consequently cannot access the master file for matching

¢ Mismatching questionnaires with master files may eliminate valuable
analysis capabilities for certain respondents ' '

v
v

Developing Local Items for SOIS Questionnaires

" The questionnaires developed for SOIS by NCHEMS and the College Board use
standardized questions to collect information that is of interest to a wide variety of
institutions and applibable to a broad range of research problems. Using standard-
ized questionnaires has a number. of advantages. The institution conducting the
study does not need to develop and field test the basic questions. Eorms already
printed are available on short notice to meet particularly pressing research needs.
The standardized analysis packages that have been prepared reduce significantly
the time between data collection and availability of the analysis. . '

In many situations, however, the researcher must collect and analyze additional
information unique to the local situation. Many times, such information cannot be
accommodated through the items on'the standardized questionnaires. In recogni-
tion of this, the SOIS forms have been designed to permit the institution con-

ducting the study to add a number of logal items to the standardized formats. A

maximum of 15 items can be added to each questionnaire in the. series.
’ ' . ;
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“suggested local 1tems are. presented in appendlx C. ,

n

Generally, the process for adding local items to the SOIS quutmnnum in-

volves three basic steps:
4

A

I. The logal items are developed. The response set for any single item
can consist of no more than ten numeric responses. This restriction is
necessary for purposes of keypuniching and analyzing the responses to

b cach iteth through the SOIS Questionnaire- Analysxs Service,

2. Specific instructions are written that tell respondents how to register

' their answers to each local item in the approprlate space in the SOIS
« standard questionnaire. | ’ -

3. The attachment that includes thc instructions and the local items is

printed and attached to the SOIS questionnaire -

.

If local items are to be added, most institutions will waiit.to print their local

questions on a separate sheet and attach it to the qudstionnnire. There are also two. °

other possibilities for adding local options. First,if the number of local items is

" small, the back ofthe cover letter can be used. Of course, in this case, comprehen-

sible 1nstruct10ns must be given in the cover letter itself. A second option is adding
local questlons, if space permits, by actually overprinting them at the end of the
standard SOIS quesnonnanre

To be processed by SOIS Questionnaire-Analysis Service, the locally added
items must have response valuesranging from 0 to 9. Local questions must be-con-
secutive, and there must be clear instructions for the respondent. (Some institutions
ask the question and follow it with, ‘‘Select thenumber of the response below which "

best describes your answer to this question and enter it in the appropriate box on - .

the questionnaire.””) =~ N ,
Figure 3.1 shows the spaces provided in each of the SOIS questionnaires for
responding to locally developed items. Figure 3.2 presents a sample of a set of local

‘items that have been developed as an attachment to an SOIS Former-Student Ques-

-

tionnaire. Further information about the development of local items and some -

_ _. L
Alternatives for Administering SOIS Questionnaires 7

Some of the questionnaires in the SOIS series (such as the Former-Student, Recent-
Alumni, and Long-Term Alumni questionnaires) can probably only be adminis-
tered to students by mail, since the intended recipients may no longer be accessible
in any other way. Others, particularly the Entering-Student 'and Continuing--
Student questionnaires, can often be administered to students directly by means of
a handout procedure, ‘ :

Handout procedures, by their nature, are most effective when dnentire popula- .

tion is being surveyed. In instances where specific students have been selected as

‘respondents through a samphng procedure, administration of questlonnalres
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FIGURE 3.1

EXAMPLE OF SPACE PROVIDED ON ‘T'111 QUESTIONNAIRES FOR
ADDITIONAL LOCAL QUESTIONS

'
(&

" ADDITIONAL QUESTIONS SECTION , : |
« Addlitional questions may have been added lulhlsprml(-d form by your college, 1fyou have been asked lu.m-.ww u(ldi!iun.ll
guestions, please use the boxes below m record your FEAPONSES,
19 20 21 22 23 24 25 26 27 29+ 30 *’ 32&.‘& 33
J’r?..
.
. .
4
-~
ia ! - '
i
4 T
. 1
T
. &
(2 ~
K L4
4
3 . . ~
a \ o
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’ FIGURE 3.2
AN IXAMPLE OF A SET OF LOCAL QUESTIONS ADDED 10 A )

. ‘ORMER-STUDENT QUESTIONNAIRE . .
Please record your answers 1o the following questions in the .lppr()prl.llv hoxes proyided forin lhu ADDITIONAL QUESTIONS
SECTION of the Qe Nire, - .

19, How many months has it heen since you left our 21, W youdo not phan to attend sehool within the next
calleget Fnter your response i hox 14, year, or e not carrently attending schoul, what
<0 One manth or loss ! vy are you doinge Enter your responsein hox 21,
1 Fwo to six months 0 Entered o plan to enter military service
JSeven months to one year 1 Looking for a job
3 More than one year 2 Wurking in d job
. ‘ 3 Caring for home and/qr family
20, How many times did you change your major or 4 Traveling

ates of study while enroled at our u)llv},(-( Enter S0 Not doing anything .
your response in hov 20, :
0 Never declaned a major or area of study O Other ___ 2
1 Never changed my major or area of study
2 One time ' ; ; .
boFwo times
4 Three times _ ¢ .

’ 5 Four or more times :
. ® ¢

0

]
3 o
1
’ hd .
®
- »
h] L-
. “ .
N
N ~,
» . . 29 . .
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through direct handouts can become difficult, and mailing questionnaires to
students may be more effective. If the sample has been drawn by computer from
official institutional records, mailing labels can often be prepared at the same time
the sample is drawn. Another alternative, feasible only with small samples, is to
seek nut.the selected students directly and deliver or administer the questionnaires.
This approach has many advantages, particularly if there is time to wait for the
student to complete the questionnaire in the presence of the researcher.

_ 1In general, institutions should try to explore every opportunity to administer
questionnaires directly, within the guidelines of their data-collection plan. Direct
administration is cheaper than mailing because of the lack of mailing costs and the:
need to provide additional questionna'ires for foflow-up mailings to.nonrespon-

dents. ‘More importantly, direct administration will generally yield a higher
response rate than-mailing. On the other hand, direct administration may be im- !

possible or inappropriate in many situations and may run considerable risks of bias -

in the respondents obtained.

Adrm;m's'tering Questionnatires Directly to Students. Where it is not necessary to
assure that specifically identified students respond to the questionnaire or wherge’
the total studeit body is to participate in-the study, a number of different methods

_ for administering the Survey. are available. One alternative is to give the question:
‘naires to instructors to distribute and collect during class meetings. If all students
are required to take a certain class, a sample of class meetings can be identified,
perhaps all of those meeting at 10:00 A.M. on Monday and 4:00 P.M. on Tuesday.
If this method is used, care should: be-taken to assure that patterns of student
attendance do not bias the, sampil\e."For example, fewer older, matried, and em-
* ployed students may be enrolled in classes meeting during the day. Provision also’
should be made for absenteeism and the failure of some instructors to administer
the quucstionnaires.~ s
Another method of using a captive audience is to distribute and then collect the

questionnaires from students in the library. A sample collected in this manner,

however, will be biased by the students who need library services on the day when -

the-questionnaire is distfibuted: The accuracy of s}udents’ responses may also be

diminished because they see the questionnaire as.an intrusion on time otherwise

. planned for study. , ._ .

- Inpstitutions with adyance registrations can send the questionnaire out with
registration materials and request that the material be returned as part of the normal
registration procedures. This method is effective when either the entire population
or 4 sample of students is used. The advance planning time required for a study will
be extended to the extent that the registration packets are prepared in advance of
their distribution ‘and the length of time that students are given to return the
registration materials. - '
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. Some groups of students are probably excluded if this.mechanism is used.
Excluded may be the transfer student who does not apply for admission far enough
in advance to be included in pre-registration, a student with academic difficulties
who is not permitted to pre-register, those-who cannot see counselors in time to
arrange schedules before pre-registration, and students who are unsure whether
they will return: :

Institutions that require students to report for regxstranon can use that contact
to administer the questionnaire. Forms can be distributed to students as they enter
the registration area, space can be provided for the completion of the forms, and |
collection can be accomplished at the exit or at the place where fees are paid. The =
time needed to complete the questionnaire can slow down the registration process, .

butthis may not be a serious disadvantage. All students who presumably will attend
during the term can be included in the study, or a sample can be prepared by
distributing the forms at various times during the registration period. If the latter
method is used an institution. should be certain that cycles of registration (for
example, transfers registering on one day and first-time students on another day) or
time of registration (for example, students who are working registering in the even-
ings or on weekends or at lunch.hour) does not bias the sample.

Many other such mechanisms for directly administering questionnaires to
students can be developed at-ndividual institutions. In each case, however, care
must be taken to identify the possible biases associated with the administration
method, and 4 decision must be-made on whether the risk of bias'is worth the
savings in resources and the potentially higher response’rates associated thh dxrect
administration.

Administering Questionnaires by Mail. A separate mailing of a questionnaire
directly to the student’s residence assures that the questionnaire will receive more
attention (at least initially) because it is not included with some other registration
material that might be more interesting or more important. Further, it permits
students to complete the questionnaire at their leisure with perhaps more thought
directed toward the answers. On the other hand, it permits the student total
frcedom to toss the questionnaire in a wastebasket. Also, if the questionnaire is
administered anonymously, there is usually no way to tell how the group that
returns the questionnaire corresponds to the overall group. :

If an SOIS questionnaire is-to be mailed to students or former students, the
institution needs to follow several additional procedures to keep track of the survey.
The initial mailing of questionnaires can begin as soon as-the'questionnaire, cover

‘letter, envelopes, and address labels are assembled. To track questionnaires, a list '

should also be prepared in the same order as the address labels or typed addressed
envelopes. This list can serve as a survey’ status list if prepared as shown in
ﬁgure 3.3.: -
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" FIGURE 33

SUGGESTED FORM FOR LISTING OF SAMPLE AND SURVEY STATUS

" FIRSTMAILNG SECOND MAILING
NAME ADDRESS : Undeliverahle Unusable Usable  DateSent Undeliverable Unusable Usable




ID

012356

9262230

135976

9178

2123947

FIGURE 34

EXAMPLE OF LISTING OF WESTERN COLLEGE SAMPLE AND SURVEY STATUS

NAME

Mark Andrews

Alice Byers

Robert Davis @

Susan Ford

Davidl Hamis |
~ Boulder, CO 80303

ADDRESS

34, A
Norfolk, VA 10823

Apt. 3B

~ 9815 Maryland Ave,

Los Angeles, CA 98122

213 E. 11th Street

 New York, NY 10220

. 90Brand Drive
Rockaway, NY 11691

FIRST MAILING SECOND MAILING

Undeliverable Unusable Usable - DateSent Undeliverable Unusable Usable

M

123 Table Mesa Drive |

05
m
-

m




After the 1n1tra1 mailing is completed, a set of trackrng sheets should be
prepared for recording the status of each questionnaire as it returns. Figure 3.4
shows a sample tracking sheet. If institutional records are computerized or if names
and addresses of students are keypunched to produce labels, these tracking sheets
can also be produced by.the computer; otherwise they must be typed The tracking
sheet should contain:

1. Student’s ID number, name, an. address
2. Blank columns for recordin .e date the following information is-
.received: : :
a) Date returned by post office as undelrverable
. byDate unusable questionnaire returned or letter received; studentin-
eligible or unable to respond (student improperly identified for
sample, refuses to respond deceased and so forth)
¢) Date usable questionnaire returned .
3. Blank columns for recording second mailing information:
a) Date second set of materials sent v
b) Date returned by post office as undeliverable
) Date unusable questionnaire or letter received; student 1ne11g1ble or
unable to respond : ‘
- d) Date usable questionnaire returned

As questronnarres are returned one person should be in charge of recording
thrs information for each student. Some kind of identifying mark (such as a check
[+~]) should be placed on each questtonnalre as the proper rnformatron is recorded
on the tracking sheets. Generally, responses to mailed surveys will peak quite
quickly, and a decision can be made as to whether or not. additional follow-up
strategies will be needed. To save all returned materials (even undeliverable ques-

tionnaires) until the. end of the survey is a good practice. . '

*There is unequrvocal evidence that follow-up activities do increase’ response
rates in mail surveys (Etzel and Walker 1974; Hinrichs 1975; Wiseman:1973).

. Dillman (1982) and Linsky (1965) both provide up- -to-date, in-depth information

about techntques for maxrmrzrng Tesponse rates in surveys. Rather than review

. here various methods and their merrts, several strategies appropriate for outcomes

studies and consistent with.recent research will be glven for.increasing response\
rates through follow-up activities. _ : SRR

The cheapest and most stratghtforward follow-up strategy is to send a remrnder-
letter or postcard reminder to nonrespondents. The reminder should be sent no less

“than a week after the peak ofresponses has been obtained and should stress the im-

* portance of a response, particularly if the student is part of a sample The remrnder -

'should also offer to send-a daplrcate copy of the questionnaire if requested..
" Asecond follow-up strategy is to send out a complete duplicate set of materials -
" rather thana SImple follow-up letter or postcard reminder. A study by Rossman and .
Astin (1974) in whrch respondents were college students lndrcates a slgnrﬁcantly .
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“lower response rate when no duplicate materials were sent. It’"'-»i\srecommended,
therefore, that a duplicate set of materials be sent.to those wHo do not return
questlonnarres \

- A telephone remrnder is a third type of follow- up activity that 1s\effect1ve in
increasing the rate of returned questionnaires. This is particularly ap roprtate fora
community college since it serves a finite geographical area where most students
can be reached by a local call, even after leaving the school. If this condition is met
and the institution has available staff to make the calls, the out-of-pocket cost of this
method is often less than a second wave of questionnaires and is almost certainly
more effective.

Many combinations of such follow-up techniques are possible.

Cover Letters and Memos for the SOIS Questionnaires. Whether questionnaires
are mailed out or handed to students, cover letters or memos for the initial distribu-
~ tion and for any subsequent follow-up distributions should be included explaining
the purpose of the survey and how the results will be used. These letters or memos
should be printed on institutional statronary and, 1fposs1b1e be signed by the présl-
dent. Letters should

* Convey the importance ofa.response from the student, especially if the
student is part of a sample. _ “
# State that responses will be confidential. . ' - .
* Empbhasize the value to the student ofrespondrng to the questronnarre
e Not patronize the.student. - : -
* Provide clear and specific directions about how to fill out the questron-
naire. (In partrcular, the letter should tell respondents whether they
should complete the Personal Identification Section of the question-
naire. Also, the letter should inform the respondent iflocal items have .
been attached.).
¢ State when and how the questronnalre should be returned
If a follow-up letter is sent, it should emphasrze again that responses are con-
fidential and should remind respondents of the importance to the institution of
' recervmg as many completed questronnarres as possible. If the student 1s part of a
sample, the size of the sampie should be stated and the importance ofeach response
in obtaining a valid result stressed (A sample cover letter is included as part of
appendlx F.) ' '

"

Costs, Materials, and Personnel for Admrmstermg the Questmnnarres

-~ Figure 3.5 shows a lrst of materials requrred for the 1n1t1a1 contact in ma11 and hand-

out surveys along with their estimated costs. Costs are based on a survey of 1,000
students; surveys oflarger or sfhaller numbers of students should be approxrmately
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FIGURE 3 5

ESTIMATED CoSTS OF MATERIALS FOR INlTIAL MAIL OR HANDOUT CONTACT OF | 000 STUDENTS |

ESTIMATED COSTS*
, First.” Nonprofit
MATERIALS NUMBER** { EXPLANATION Class | Permit | Handout
S ‘ S o ‘Maill Mail |
‘Questionnaires 1,000 Estimatod at §.15 1 §15000 | $'150.00 $150.00 | -
| Caver Leters '1,000.__. Prinied on official stationery (.d6/sheet) 6000 6000 1 60.00 | -
‘Return Envelopes 1,000 | Business- reply return envelopes 6500 | 8500 | - ,
| (Size No. 9 (2) Printing costs (065 each) Lo i e
| ' (b). Postage costs at $ 2% each X 200 xcturned ii&
1. o . ! A -““"'w e ,,{A-"J."- ' ' ;’
| Mailing Envelopes 1,000 Standggd business size (‘;065:eaph) .m...._65.00m 6500 )
| '(Size Np. 10) N B R -
Flrst Class Postage // ----- 171,000 | Firstclass commemorative stamps at$.20 each |- 20000
: ‘Nonproﬁt*Pex;mits o 1,000 | () Nonprofit permits at $.059 each 5900 |
ﬁustCass Postage for - | (b) Bstimated 10 percent undeliverables .
S:Undellverables at $,25-¢ach 500
|T0TAL 861500 | 45900 | 21000 |
‘f’or-,.S_tu‘dem'Contact Costs ' ll $‘ 6218 508 2
f 73.P_er-Studeht Response Costs (estimating 300 responses) 3205 § L8618 0|
‘_‘.1‘ N 4 . '
IlAS of 1983 ’
"'7 ‘f‘Estnmwmcd costs for more or fewcr than 1000 students should be approxlmately propomonal | ¥




proportional in cost to those shown. Most costs in figure 3.5 are self-explanatory,

- except perhaps the first-class mailing expense. Research indicates that personaliz- - .-

ing the survey materials increases the response rate substantially.-In particular,’

studies show that using first-class postage, particularly commemorative stamps, is
especially effective in increasing response rates (Hensley 1974; Champion and Sear
1969). Because a good response rate is important, the added expense of ﬁrst-glass
postage on the outside mailing enyelopes over bulk rate is often justifiable. First-
class mail has the added advantage of being forwarded by the post office. Hensley’s
research shows the importance of including a return envelope different from the
outsrde envelope; he also contluded that the least expensrve choice, a business-
| reply printed-return envelope, achieves the htghest fesponse rate when combined
-with a commemoranve stampron the outside envelope.

: “‘One: study (Rossman and Astin 1974) indicates that nonproﬁt permtts on the
’ outer envelope combined with a follow-up mailing using first-class postage yields
response rates only 2 to 3 percent less than the first-class postage on the initial mail-
~ing. Thus an institution should consider using nonprofit’ permit postage-on the
outer envelope and first-class postage only for those envelopes returned undeliver-
able by the post office. There will probably be increased personnel time (and a
slower overall response time) required to ‘monitor the returned envelopes and
+ addresses and to send out new envelopes, but for many colleges, extra staff time is
more readily available than, extrahsources of funds. .
Other mailing costs not shown in figure 3.5 are those requtred for etther typtng

- names and addresses of students on the envelopes or for generating and affixing
computer-printed name and address labels. These ‘costs vary depending on the
" institution but should certainly be included in cost estimates for the suryey. At least
. one study. (Carpenter 1974-75) showed that personalizing the cover letter by
rnanually typing names and addresses increased the- -response rate, though not
significantly, over compufer- or machine-produced names and addresses. Thus if
all other factors are equal, typing students™names and addresses is preferred. But if

the institution can produce the computer-generated labels at a substantial savings
and is looking for ways to cut the cdst of the survey, computer-produced labelsarea
reasonable alternative.  ° : ,

Costs rnvolved in undertaking follow-up activities for nonrespondents will vary
with the type of activity chosen. Figure 3.6. presents approxirate follow-up costs
for the three follow-up strategies discussed above, based upon a 35 percent returnto -

“the initial marlrng These costs should be added to-those in thure 3.5t obtarn an .
approxrmate cost: for total admtntstratton - ‘
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FIGURE36

4 ESTIMATED COSTS OF MATERIALS FOR TWo TPES OF FOLOW-UP MAILINGS 70700 STUDENTS .

i "As:off’lgaj'

v
' .

* *+Cogts in this figure ased:on an

initial return of 300 questionnaires, leaving 700 for the second mailing.

R

\\
 ESTINATED COSTS*

‘ - ' , | First-Class | Nonprofit
MATERIALS - NUMBER** | EXPLANATION Mait | Permit Mail
| Questionnaires - 700 | Estimated at §.15 §105.00 $105.00
Cover Letters 700 | Printed on official stationery (.06/sheet) 42.00 4.0
'Retur'n'En\"rélopes 1,000 | Business-reply return envelopes 4550 | 4550
(Size No. 9) | (a) Printing costs (.065 each) .
Lo | (b) Postage costs at .25 each % 200 returned | 50.00 50.00
-I'Mai.li'r.ig Enveloﬁi;s » 700 Standard business size (.065 each) 550, 80
(SizeNo. 10) | o |
,' ,;’First-Cla'ss Postage o 700 | Firsteclass commemorative stamps at$.20 each |  140.00
"benp,ro,‘ﬁt Permit - 700 | At$.0%9 each” K
ITOTAL. , | $4800 .| $32930°
:'_".I"er'-St.u‘dent Contact Costs § o6l § 4T
|' Per-Student Response Costs {esimating 200 resporses) RIAURIR AT




. 4 -
The other costs incurred in conducting a survey are prxmarxly personnel costs.
It is difficalt to put dollar amounts on these costs because they will vary from insti-
tution to institution dependmg on salaries and time invested. The following poten-
tial personnel requirements, given without estimated costs, should be considered:

* Survey administrator
* ‘Secretarial time for typmg local-item and cover-letter drafts and final

copies.

* Computer personnel time for c’reating survey sample lists and address
labels (or clerical time if lists are created by hand, plus typist time for
typing envelope names and addresses)

o Approxxmately 20 hours ofclerlcal time for stufﬁng and maxlmg 1,000
questxonnaxres

e Clerical time for recording, tracking, and editing 'retufned
questionnaires '
® Report-writer’s time

* ‘Secretarial time for typing report

In many ways, survey adminisf_ratioq is more an art than a science, and each
institution should not be afraid to experiment with new techniques devised within
‘the guidelines above and dppropriate to its data-collection plan. At the same time, it
is impdrfant’ that all of the issues treated in the'previdus two chapters be covered in
some way and that alternatives to the above procedures be ‘examined carefully
before they are 1mplemented (Appendix D contains a summary checklist of all
activities an irfStitution must accomplish to effectively administer an SOIS suryey.)

4
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Usmg the
SOIS Questlonnalre-Analys1s Serv1ce

A considerable ‘problem in conductmg a studént-outcomes study is the need 10
develop an analytic framework and computer software to facilitate analysis of the -
‘data collected. Many colleges and universities are prevented from conductmg effec-
tive studies because they lack-the qualified personnel or resources to support these
activities. To meet this need; SOIS includes procedures that can provide computer
‘ analyses of the student-outcomes questronnarres The procedures prov1de an insti- -
\ - tution with a ready-made analysrs package that contains frequency and percentage -
' -drstrrbutrons for every item as well as%appropriate means, medjans, and standard 2y
\ devratrons, cross-tabulations of most items showing drfferentral responses for sub- = -
\. groups of respondents; comparative, summary data from questionnaires collected J,
-'by other, similar institutions that have participated in SOIS; and, perhaps most. § . "~
) 1mportantly, uick turn-around for processmg questronnarres Specifically, the 2o
SOIS analysrs service can: L

N
N

'_ o 'Keypunch the questronnarres collected by the: mstrtutron ~ }; g
. Perform _computer analyses using the standard QUEST analysis =
. system developed by the College Board - * : ¢ s

o Provrde an easy-to-read, computer-generated report for each questron- :
naire, 1\ncludmg statistical tables that can be ‘inserted mto locally
produced’ mterpretrve reports , ' . <

® Provide comparatrve reports summarizing the responses of students at -

- other mstrtutrons using the SOIS Questronnarre Analysrs Service -
(Program’ Proﬁles) | . : : .

e Provide a computer tape of coded resources for further mstrtutronal’ '

analysis | N _ - 37
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SOIS procedurés for analyzing the questionnéire‘s.thus provide institutional
-administrators with a quick, inexpensive, and simple way of -communicating
studernt-outcomes information to the various campus and community audiences.

Preparing Questionnaires for Analysis

SOIS -questionnaire-analysis procedures are initiated after the local survey
coordinator has administered the questionnaires, collected the completed forms,

-and inspected them to ensure an acceptable level of accuracy and completeness.
The procedures end when a compuier-prodr.ced analytical report is mailed back to
the institution, usually within two wecks of receipt at the College Board.

To ensure that students have followed directions and that no inconsistencies
‘have occurred in the kinds of responses received for each questionnaire, a few
returned questionnaires should be examined. This is especially important if local -
questions have ‘been.added to the qqestionnaires. In some instances, the adminis-
trator may discover problems that can be corrected through hand-coding a particu-
lar response before forwarding the questionnaire for analysis. In other instances, an

" inspection of the questionnaires before keypunching may reveal problems that can-
not be corrected but that can be discussed in the interpretive report. .

SOIS questionnairé-analysis procedures assume that allstudent responses have
been made in a format that can be keypunched without further editing or coding.
.. The standard questionnaires are designed so that all responses are made in such for-

mats. If local questions have been added, however, the administrator should verify
that they, have been correctly entered in the Additional Questions section of the '
" questionnaire. Some local questions may require that students write-theif re‘spéqses
directly after each question. For these responses to be included in the computer
_analyses, the local administrator will need to code them in the appropriate box of
~ the .Additional Questions section of the form. (Remember that the number of
" responses to each local question is limited to ten and that they must be coded
numerically [0-9]). ' .

Any hand coding should be performed by a person who has been given explicit
coding instructions. The coder should be told to set aside any questionnaire for
which there is an ambiguous response so that the survey administrator can d;ci'dé :
how to-code it.. e T I

e

In dny“questionnaire survey, mistakes by hand coders or by students who
misread directions are bound-to occur in recording responses. Editing the question-
naires before they are submitted for analysis can detect two basic kinds of errors:

1. Responses may be out of ‘the acceptable range for an item. For .
. example, one or two students ma'y Bc,shown to have sex codes of “3”
~when only “0” and 1 are valid reSponsEs._ The structure of the
questionnaire makes such .coding and .response errors in standard -
. questions relatively rare, but they will occur more frequently on
" local items. ) : l \ :
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E Transmittal Form is shown in figure 44. Each institutio
-will be provided with a copy of this form when its questionnaire order.is filled. A

s .
-, . Q9 Bl

2 Contradrctory responses may exist among parrs or sets of responses
 An example of such a contradiction occurs when a sophomore student
'rndurcates=that the current degree being pursued is a doctorate. In many
cases, these errors originate on the “questionnaire itself (that is, a

o student misunderstood an item). In such cases, the survey. adminis-
trator’ must decide which response is correct; those responses' that

- coritradict must be changed to blanks or “no response’ on the appro-

priate card columns. - ‘ '

How to Use the Batch Transmxttal Form

After the completed questionnaires have been mspected and any necessary hand-

coding performed, they should be securely bundled, together with a fully
completed Batch Transmrttal Form,.and forwarded 10

SOIS Director
College Board
888 Seventh Avenue : 1
-New York, New York 10019 ' . .

&

. Inorder tg,insure agamst loss of the questronnarres in transit, it is best to send
them by regrstered mail or with a return receipt requested. A sample Batch
Lxt«\participating in SOIS

separate Batch Transmittal Form must be submitted for every type of questionnaire.
and for every admzmstratzon of a questronnarre for which a separate dnalysis is
desired. : ”

*

. For example, three separate Batch Transmittal Forms must be completed if an
institution (1) has administered . the Entering-Student Questionnaire to new

- students in the fall, winter, and spring.quarters; (2) is transmitting all three adminis-

tration’s questionnaires to the College Board at gne time; and (3) desires separate -
reports for each entering student group. Similarly, if the institution has adminis--
tered‘t_he Entering-Student, Former-Student, and, Program-Completer/Graduating-

Student*questionnaires and is forwarding all three at one time, separate: Batch .

. *Transmittal Forms must be completed. In addition, if more than one institution or

" more than one campus of a single institution is submitting questionnaires at one

N

time, and if separate analyses are‘desrred , separate | Batch Transmrttal Forms must

@ N

be completed

A
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FIGURE 4.1/
QUESTIONNAIRE BATCH TRANSMITTAL FORM -

- .

NCHEMS-College Board =~
Student-Outcomes Information Seﬁrvi'ces

. Queﬁst'ibnnai.re Batch Transmittal Form

Institutional Study tdentification Number (forCoIIege Board use onIy)

 Typeof Queshonnmre Administered (Complete a separate form for each type of questionnaire)’

CODES FOR THE
2-Year Series  d-Year Series
Enlcnnb ‘Student 21 4
Continuing Student 22 42
Program Completer/Graduating ¢ Student 23 - 43
Former Student 24 T 44 -
Recent Alumni : ° - 25 . 45
Long-Term Alumni 26 ! 46
S . . .
. DateQuestionnaires Were Administered . . : 7 m 12
) _ e, MO DAY YEAR
Type and Control of Institution . \ R °.
1 = Public two-year . . ‘4 = Private fouryear ’
2 = Public four-year T 5 = Proprietary Du
3 = Private two-year 6 = Other :
Carnegie Deslgnallon of Insmuuonal Type - |4[:]::|'|5 :
N t ‘ . h PR
1.1"=-Research University | 5 2 Medicl School or Center R
1.2, - Research University 1l 5.3 = Other Separate Health Professions' Center
¢ 1.3 = Déctorate Granting University | 5.4-="School of Engineering or Technology
. 1.4 = Doctorate Granting University il 5.5 = School of Business or Management .
2.1 = Comprehensive College or University | 5.6 = School of Art, Music, or DeSIgn
+ 2.2 = Comprehensive College or University It | 5.7 = School of Law ~ ~
3.1 = Liberal Arts College | 5.8 = Teachers Cpllege
3.2 = Liberal Ants College Il - 5.9 = Other Specialized Institution
4.0 = Two-year College 6r Institute 6.0 = Institution for Non-Traditional Study
5.1 = Theological Seminary or Bible Collebe 6.1 = No Carnegie Designation
Locallon of Institution (Poslal Service State abbreviation) ) -
: Q
Number of Questionnaires in this Batch S - .
KeypunchmglnslruchonS' (Use A, B, orC as appropriate) - PR
{ ‘ Keypunch questronnaure data and -
A. Student name, address and 1.D. number (Cost: 35¢ per quesnpnnmre)
8. Student 1.D. number only (Cost: 25¢ per questionnaire) .
C. No student 1.D. mformatnon (Cost: 17¢ per questionnaire) :
Keypunch as per above with Key Verification (Cost: double the prices listed above)
; (Y = Yes,N-= No) .. : ' “
1 - Should. Iape output be produced at $50 per tape? (Y = Yes, N - No) ’
' Tmck - : Density :

Extra coples of the report are avallab|e at $20 per Lupy Enter number of cqplé{ desired.

",.  Should questionnaires be relurnbd to institution? (Y = Yes, N = No)
: {You will be billed for mailing costs plus handling charbes of $10)

Number of local questions added (Please attach a copy ofyour local qucstlons)
5015 Questionnaires submitted by: ~ » g o
Name N : _ ¢ Title — .
“nststion LT T T T ETTTT] FANEEEENEEEENENEENE R [T}
Mailing Address ' B D

Telephone Number - ‘ Signature

~

—~y L

Mail completed Transmmal Form with SOIS Questionnaires to:
S0OIS L()()rdunalor Colle;,e Board, 888 7th Avenue, New York, N.Y. IOOI‘)

v .

S . 44 A .. o
ra S ; : . ' ‘ ) .
. ESTLOPY puanam ... .54 _

Q '
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The Batch Transmittal Form requests theinfollowing information:

o [nstitutional Study Identification N_zctmber. This number is used toiden-
tify different institutions or different campuses for which both indivi-
dual and group reports are to be prepared. If the questionnaires have
been administere'd as part of a larger, prearranged group study, a
special identification number will have been assigned to the institution
by the study administrator. If the institution, on its own, is submitting
questionnaires from more than one campus or administrative unit and
wishes separate analy’s_es, different numbers should be assigned to .
idehtify the different entities. In planning studies such as those
described above, it'is essential that prior arrangements be made with
the Director of SOIS Data Processmg to assure accuracy 1n the report-
ing’ of results. RS

o Type of Questionnaire Administered. The individual questionnaires in
the different series have different questions and thus require different
analyses. The questionnaire identification number ensures that the
correct analysis package is used for the type and series of question-
naires included in the batch. (Note again that separate Batch Transmit-
tal Forms must be completed for each different kind of questtonnatre

~ submitted for processing and analysis.)

e Type and Control of Institution. Enter the code number that best

~ describes the kind of institution at which the questionnaires have been

+collected. The code entered here will be used to aid preparation of
Program Proﬁle comparative data reports.

® Carnegie Deszgnatzon of Institutional Type. Enter the code niumber that

. best describes the kind of institution at which the questionnaires have
been collected. The code entered here will be used for internal research
purpcses and for developing addlttonal comparattve data in subse-
quent years of the service. ‘

® Location ofInstttutzon Enter the Postal Service two-letter code identi-
fying the state in which the institution is located. (For example, CA for
California, NY for New York.) If the institution has campuses in more
than one state, enter the code for the state in which the primary campus
or administrative center is located. The code entered here will also be.
used for internal research purposes and for developing addlttonal com-
parative data in subsequent years of the service.

® Approximate Number of Questionnaires in Batch. The number entered
here will be compared with the number of questionnaires keypunched
to ensure that none is lost in transit.

® Return of Questionnaires. Upon request, the College Board will return
the questionnaires to the institution after-keypunching and analysis.
An additional charge. for return postage and handltng will be included
- with the analysxs costs. \

»
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e Submitted By. Provide the name, address, and telephone number of the’
person to whom questions about the desired analyses should be
directed (if mecessary) and to whom the computer-produced reports
should be forwarded.

Multiple copies of the computer-generated report, which typically'éan be pro-
duced less expensively at the time the report is generated, may be obtained through
the Batch Transmittal Form. Computer tape output can also be provided in a
variety of track/density formats. Such output can help an institution perform sub-
sequent detailed analyses or different analyses as local needs and interests dictate.

Outpufs of the Analysis Service

The standard output of the SOIS Questionriaire-Analysis Service is one copy ofa-
computer-generated report for each group of questionnaires for which a Batch
Transmittal Form is submitted. Each item in the standard Questiopnaire will be
identified with appropriate textual statements. The number and percentage of
students indicating each response will be identified. Means, medians, and standard
deviations will be provided for questions with appropriate numerical response
values. - : '
Local questions coded in the Additional Questions section will be identified
. only as local question 1, local question 2, and so forth. Responses to the local ques-
.tions will be identified only by the code number or letter entered in the response
box. Frequency and percentage distributions will be provided, but no means,
medians, or standard deviations will be calculated.: -

Special analyses and outputs can be provided upon request, with prior arrange-
ment, and for additional cost. These include group reports combining responses to
the same questionnaire made by students at more than one institution or by more
than one campus or administrative unit that administers the questionnaires at the
same time. Multiple group reports can be prepared for different levels of inquiry
(for a campus,*a multicampus institution, a segment of similar institutions, a
geographical region within a state, a state, or a multistate region). Special insti-
tutional coding may be required to produce meaningful -group reports; specific
prior arrangements with the Director of SOIS Processing at the College Board are
advised. - ‘ o .

In addition to group reports, NCHEMS and the College Board can arrange
other analytic services to meet specific institutional, regional, or state needs. Most
needs, however, should be determined before the questionnaires are administered
to students. Those interested in special services or analyses should contact the SOIS
Director at: NCHEMS (P.O. Drawer P, Boulder, Colorado 80302) for special
services related to survey design or data interpretation, or the SOIS Director at™.,

- College Board (888 Seventh Avenue, New York, New York 10019) for special data
analyses or\compgra'tive data. . - ' . .
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The computer analyses of the SOIS Questionnaire-Analysis Service have been
designed to provide the basic core of information needed for preparing local inter-
pretive reports. Generally self-explanatory and easily understood, they do not
require that the user be sophisticated in research methods or data processing.

In the analyses, questions are identified by the same number/letter code that
-appears on the original questionnaire. A table of contents, organized in the same
sequence as the items in the original questlonnalre, precedes each analysis., An
index, arranged in alphabetical sequence by question content, follows the analysis .
and helps the user locate specific questions in the output provided. Samples of the
first pajzes of a table of contents and index from the Entering-Student Question:
naire are illustrated in figures 4.2 and 4.3.

. FIGURE 4.2

SAMPLE TABLE OF CONTENTS FOR SOIS ANALYSIS

THDE #
LUESTION : PaGE
. DESCRIBION '
S ACADENMIC, GO, Lo o Y
) AGH t
. CAREERIMBRAOVEMENT GOALY . t
‘8 CAREER PHEPLAATION GOALS . "
LEAGSES PN[FERHEDH‘M. . ﬁ N v
R0 CLUHRENT OEGREE PLA H
" EPCO BN L)umu(.;m',r'rfm«w(r)ui(-! 9
N EROULUAENT STATYS . "3
s t MG BACKGROUND . ' 2
", EANANOCIAL AID APRLICANT . v7
T CEARRED ABOUT TrI% QOELEGE sy . L
MR ARE & OF STUDT) )
4 MARIT LY STATYS . : 4
M NOGT IMPORT AN GOALL . . 2]
' PERSIALIE T RANDIC AR ) . &
B CBESSONAL DEVELORMENT SNDENRICHAMENT GOMN S .

- BLATCTGENROLLAT TROS COULLEGE NE «T TERAM 12
L Dmv.oustErmOLLEomAm PUSTSECONDARY EDU( ATIONAL INSTHUTION 1
B GEALONGFORATTENDING THIS COLLEGE . 3 e
-6 LELOND RO T IPORTANT GOAL . . 9
. . '
o Lo I TURAL BARTICIRATION GOALS, ) ;
o MOGT BABORT ANT (OAL ' N ¢
e 1 EDEGRAFE PLANS . N 2
s G OUREIHGT GO 0L (({ N 16
i WA PG T CHOIGE LOLLE GOF . . 6

\\.

N

N

N
\\
\\
AN
\\
AN
™~
\\
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FIGURE 4.3

SAMPLE INDEX FOR SOIS ANALYSIS

..... QUEST **=*»
DATAANALYSIS PROGRAM DEVELOPED By Tht
_COLLEGEH.OAHD
COLLEGE BOARD /NC HEMS STUDENT OUTCOMES INFORMATION SERVICES 150154
SURVEY OF ENTERING STUDENTS
TABLE OF CONTENTS

QUESTION . PAGE
. DESCRIPTION ’ .

1 SEX 1
2 ETHNIC BACKGROUND ?
3 AGE 3
4 MARITAL STATUS 4
5 PERMANENT HANDICAP 4
6 | PREVIOUSLY ENROLLED IN ANY POSTSECONDARY EDUCATIONAL INSTITUTION 4
A ACADEYIC GOALS . 9
143 CAREER PREPARATION GOALS 6
C CAAEER.IMPROVEMENT GOALS 6
D SOCIAL & CULT"'RAL PARTICIPATIONGOALS N .7

TE PERSONAL DEVELOPMENT AND ENRICHMENT GOALS 7
8A MOST IMPORTANT GOAL ¥
BB SECONDMOST IMPORTANT GOAL - 9
8C THIRD MOST IMPORTANT GOAL 10
94 CURRENT DEGREE PLANS . N
98 ULTIMATE DEGREE PLANS . 2
0 MAJORIAREA OF STUDY), ' . P
" ENROLLMENT STATUS . . 13
12 EMPLOYMENT — DURING FIRST-TERM IN COLLEGE ‘:,
13 REASONS FOR ATTENDING THIS COLLEGE . . 15
" LEARNED ABOUT THIS COLLEGE FRAOM . . ‘5
15A WAS THIS YCUR FIRST CHOICE COLLEGE . ) .IG
158 WHAT WAS FIRST CHOICE COLLEGE 16
16 FINANCIAL AtD APPLICANT ) ) 7
7 CLASSES — PREFERRED TIME ! . . 17
18 PLAN TO ENROLL AT THIS COLLEGENEXT TERM . . 17

JIn the comput_er analysis, most items appearing on the questionnaires are Cross-
tabulated by responses to other items. This permits differential description of
subgroups of the total student population. Typically, every itém is cross-tabulated
by the gender, marital status, handicapped status, racial/ethnic group membership,
“course load, and age of the respondent. Other special cross-tabulations are provided .
as appropriate for individual items. Figures 4.4 through 4.9 give detailed presenta-
tions of the specific cross-tabs provided for each of the SOIS questionnaires. The
cross:tébs-pr()vided in each report are documented in the computer output by a
~ Question Table and a Cross-Tabulation Report, which appear at the end of the -
report. A full explanation of the items included in the Question. Table and Cross-

Tabulation Report is included in appendix E. o

¢
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"FIGURE 4.4

STUDENT-OUTCOMES INFORMATION SERVICES (SOIS)

Cross-Tabs for Entering-Student Questionnaire (4-Year)

.

- CROSS-TABS

A A EI e
SIZERIE EEIRE
2225 [ REEE
S1R1E]| s 218 18 |8
a2
ITEM | DESCRIPTION e
1. | Sex o X[xIx]|x|x|x
2, | Ethnic Background Xix XX XXX
3. | Age R x[x[x|x{x|[x|x[x]x
4. Marital Status XIX{XxIXIXi|X
5. Handicap XIXiXIXIX|X
6. Transfer-In XIXIXIXIX[X[|X|X
7A Academic Goals XIXIX|IXix|x .
7B Career-Preparation Goals XIXIXIX[X|X X
" 7C | Career-Improvement Goals ~ X[xX|x[x|xIx. X
7D | Social and Cultural Goals XIX|X|X]X]|X Xt
"7E Personal-Developrﬁent Goals XIXIXIX[X]X ‘
8. | Ranking of Goals xIx|x|x|x[x[x]x]x][x]x
. 9. | Degree Goals X[X[X|X[X]|X X|X|x
10, | Major X[x]x[x[x|x X| X|x
1. Full-time/Part-time XIXIXIX|X|X
12. | Employment Status x|x|x|x|x|x|x]|x
13. | Reasons for Attending XX X|XIXIX|X]|X[X]X
14. Information Sources Used XIXIX|X[X|X[X]|X
15. | First-Choice College ‘ x[x|x|x|[x|x|x|x
16. | Aid Applicant? X[x]x{x{x|x|[x|x X
17. . | Preferred Class Time - x[x|x|x{x|x|x|x X
' Local Questions XX} X[ XXX
\\
_\\
\
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FIGURE 4.5

a

STUDENTOUTCOMES INFORMATION SERVICES (SOIS)

Cross-Tabs for Continuing-Student Questionnaire (4-Year)

CROSS-TABS
PIZIEIRIEIRIEIERIEIE S E|E
R 207 ISR (R|E |8 ||
518 151852805 |53 18
elel I3RS IEIERBIE
SlE| & E|z]7 81515122
1oy 2] ol l=|x 15 |V
2L RD 3E (9152
A PSS
: @ B
¢ | ;TEM | DESCRIPTION ' )
1 Sex XIXIX| X XXX
2. Ethnic Background XX (XIXIXIX X
3. |Age \ XX x|x[x
4. | Maritl Status - XIXIXiX[X|X X
5. | Handicap XiX . B
6. Length of Enrollment X XXX X [X
74 | Academic Goals x[x %|x|x
7B Career-Preparation Goals XX X[IZiXiX
7C Career-Improvement Goals XX XXX
7D-E | Social aid Persoral-Development Goals | X | X X [X »
8. Raaking of Geals XIXIX XXX i X
9. | Degree Goals XXX XiX[X[X
10. | Major _ ) X% | x| X[X]X|X
| 11 Full-time/Part-time X|XIXIX[X{X][X
12 Emplayment Status . XIXIX|X][X[X[X
13. Pref =red Class Time XIX[XIX[X[X{XIX |
i4. | Enroltinent Next Term? XIx{x{x|X|X[X]X /
15. | Aid Applicant? xIxxlx|x{x|x]x]
 16A-P Evaluation of Our Services XXX XIXIX X
| 160 Evaluation of Our Servic.s X[X[¥]X{X]|X|X X
16R | Evaluatioit of Our Seivigs XIXIXIX|XIX]|X X
i68-W | Evaluation of Our Services X[XIXIX]|X]X}X
Local Questivas ) XIXIX|X{X[X{X
I
i

O
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FIGURE 4.6

STUDENT-OUTCOMES INFORMATION SERVICES (SOIS)

Cross-Tabs for Former-Student Questionnaire (4-Yein')

CROSS-TABS

E EEIREEIREZIEE
£l 1731212121515 1518 B
S EEIEETRE 2R
5 |2
| <}
’ : o
ITEM | DESCRIPTION v
I, | Sex XXX [X{X([X
2, Ethnic Background XXX XXX
3. . | Age ‘ X|x| |x[x[x
4. | Marital Status XX} 2
5. Handicap XIXIX[IX[|X[X
6. Length of Enrollment XIX|IX[X]|X|X
7. . | Goals (Academic, Career, Social, Personal)| X | X XX
8. | Ranking of Goals XIX|XIXIX[X(X[xX[|X{X 6
9. Degree Goals XXX XXX XXX
10, Major Here XIXIXIX]|X|X
11, First-Choice College X[ X|IX|X|X|X[X[X .
12.- | G.P.A. Here XX XX[x{x][x]X]X
13, Full-time/Part-time X|X[XiX
14. | Employment ‘Status - X|X[X|X[X[x]|X X
15. | Aid Applicant? XIX[XIX]X[X X
16. | Reasons for Leaving X[xix|x|x[x|x|x|x|x]x|x]|x]
17. Ranking of Reasons. XIX[X[XIX[X{X|X[X|{X]X|X|X
18A-C | Evaluation of Services XX X[X|[X]|X
18D-G | Evaluation of Services XXX XXX X
18H-] | Evaluation of Services . X X|XiX[X|X
18K-L | Evaluation of Services X|XIX[X]|X|x XX
18M | Evaluation of Services XXX X[X|X
I8N | Evaluation of Services X[IX|IX[X[X]|X XX
4180-Q | Evaluation of Services X[XIX|X]|X|X
IS8R | Evaluation of Services XX | X{X|[X|X X
18S-W | Evaluation of Services X[ XIX[X]X]X
19. | Future Plans XXX xIx[X[x|x]|x]|x]x
Local Questions v X[X[(x[x][x]|x

-
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FIGURE 4.7

STUDENT-OUTCOMES INFORMATION Slil_;Vlcns (SOIS) -
Cross-Tabs for Program-ComplcterlGraduating-Studént Qucstionnairc (4-Year)
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FIGURE 4.8

STUDENT JUTCOMES INFORMATION SERVICES (SOIS)

CrossiTabs for Recent-Alumni Questionnaire (4-Year) .
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1. ] Sex X il
2. Ethnic Background X
3. | Age . X|X|X
4, | Marital Status B X|X X
"5, | Handicap XX
6. | Length of Enrollment Ix[x|x|x[x
7. | Goals - X[ X X
8. | Ranking ofGoals X{X|X|X|X
9. . | Degree Received X|X[x]|x x| x | x
10. 4 | Major © XXX X|X|X|X|Xx|x| X X
1. | Ultimate Degree Goal 1X[ x| x[x|x] |[X ‘
12 License/Exams Taken XX X
13. | Subsequent Enrollment XIx{xix|x[x{x|x
14. | Subsequent College Attended XX X{X|X
15. | Subsequént Degree Received XX X X
16. | Subsequent Major 1XX]x(x] |[x]x
17. | Evaluation of Our f’reparation XX XX
18. | Transfer of Credits (x| | [x
19, Are You Currently Employed? X|X|X|XiX
20. | Description of Current Job X{X[X{X[X
2L. Length of Job Search X XXX X
22. | Source of First Job X x| x|x[x
23. Salary of First Job X{XIX|X[X X -
24. | Evaluation of Préparation for First Job | X | X X X
25. Relationship ofPrepﬁration to Job XX X X .
26. Looking for Employment 41X X X X ¥ X|
27 | Would You Move for the Right Job®> | X|X|[X[X )
' Local Questions )
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FIGURE 4.9

STUDENT-OUTCOMES INFORMATION SERVICES (SOIS)

Cross-Tabs for Long-Term Alumnl Questionnaire (2-Year and 4.Year)
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19. Outcomes Realized XIXIx[x] .
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Understanding the Computer Analysis

‘The bulk of the report provided by the SOIS Questionnaire-Analysis Service for
rach questionnaire consists of cross-tubulations of relevant questions against one
another. These cross-tabulations enable the questionnaire administrator to directly
compare the responses of different subgroups of students and to test hypotheses
about some of the causal dynamics underlying particular responses. It is important
to stress that a great deal of useful information is often contained in a single ¢ross-
tabulgtion and that cach should be examined with some care. This section will
prlam the contents of the computer output itself, while the next chapter will treat
a number of ways in which the cross-tabs provided can be converted into useful
.-institutional information. ‘

Cross-tabulations are presented in thie computer-generated report in the order
“in which they appear on the questionnaire. All breakdowns of the responses to a
- particular question by different subgroups are thus presented in’the same part of

the report for easy reference. The table of contents and index provide 1mmed1ate '

N

access to all breakdowns of a partrcular question.

A sample page of actual output from the Entering-Student Questronnarre is
illustrated in figure 4.10. Note that the QUEST analysis automatically interjects
appropriate text to explicate the material included in the tables. The example is
drawn from the Two-Year College, Entermg-Student Questionnaire, and ‘it
presents the responses to Question 7A—the ¢ ‘academic goals” ofstudents entering

the mstrtuuon—broken down by sex, marital status, handrcapped status, race, full-

time/part-time enrollment, and age.*
y :

Explanations of different parts of the computer output are presented below:

1. Identzfzcatzon nmnbers correspondmg to the desrgnatron ofthe itemon .
the original questionnaire and a prose description of the content of the
item. In many instances, the prose description is too long to exactly

" duplicate the original question; the user should refer to the question-

" naire for the exact wordmg

2. Response identification numbers and text for every valid response to the
orrgmal item. As with the text for the question, that for the regponse'
may not exactly duplrcate the original on the questionnaire. !

3. TOT and PCT(total and percent) provrde the frequency of response
to each item and-the percentage of all responses which that number
represents. In some, instances, the total (121 in this example) will
reflect the unduplicated number of respondents to the questionnatre.
For these questions that allow multiple responses, the number will
reflect the number of individual responses to the guestion, a number -
that will probably exceed the number of individual resp_o_ndehts. In

2. Note that part of the age breakdown is cut off and :will continuc on the next page.

@
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FIGURE 4.10
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‘. ’
either case, the percentage reported will be the perceritage the number
of responses represents of the total reported at the end of the column.

The TOT and PCT columns appear only once for each item,
before any subgroup breakdowns are presented. In subsequent
analyses of that item using different cross-tabulations, the TOT and
PCT columns are blank.

4. Cross-Tabulativn Rows report the number and percentage of
respondents answering both questions (broken down by the answers
that they gave). For example, eight respondents who described them-
selves as-white also indicated that they had an academic goal involving
an increas¢ in knowledge and understanding. Those eight white
students repiesented 17. 8 percent of all students who identified that
as one of their goals. In many cases, adjacent cross-tabulation columns
are not mutually exclusive because they are responses to different
questions (as between other ethnic background and the full-time class
load). In those cases, the calculation of raw percentage begins again.

with the first column of the new grouping. . ' :

‘5. Cross-Tabulation Column Percentages are given ins parentheses
immediately below the row percentages (XX.X). Thése show the.
percentage that the number of respondents in that row represents of
all students in the column. For example, the eight white students who,
sdid they had as a goal the increase of knowledge and understa'n'ding ‘
represented 32.0 percent of all white students respondlng to that
question.: -

o

It is important to emphasize that the row and column percentages presented in
‘the analysis report give quite distinct but equally useful pieces of information. For
example, the 15 married students who responded that an academic goal was to com-

plete high-school requirements represent a high proportion (88.2 percent) of those -

who had this goal (see 6.in figure 4.10). Yet these 15 responses represented only

23.4 percent of the academic goals of married students in general. The first statistic * -

(row percentage) will alert the manager of a high- school equivalency program, for
-example, to the probability that most of his students will be married. The second
statistic (column percentage) will report to others the fact that this goal is only one -
of several approximately equal academic goals'of married students Indeed, in com-
parison with the column percentages for unmarried students, the goals of married
students are quite distinct (a clear majority of 59.6 percent of unmarried students
resporid that their academic goal is “to increase knowledge and understanding”).
Thus row and column percentages are equally i 1mportant totheanalyst but for quite
different purposes . '
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The C‘hnptgr that follows will more fully discuss the interpretation of ques
tionnuire results, and appendix I contains samplds of some of the kinds of inter-
pretive repogts that institutions can prepare from the computer-generated reports,
Institutions should. feel free to adapt and use these sample reports in preparing
documents for locul use. In addition, the stafTof NCHIEMS and the College Board "
(or consultants identified by them) can help prepare detailed interpretive reports to
mieet local needs upon request,




Turning Survey Data into
‘Institutional Information

Using the data collected is certainly the most important and perhaps the most
challenging element in conducting a survey. Unfortunately, it is common for insti-
tutions to collect survey data but never to publrsn a report or otherwise attempt to
use or to disseminate the survey results. Not only is this consequence a waste of
time and money but it also can contributéro an understandable reluctance on the
part of students and administrators toward the whole activity of conducting
surveys. The survey coordinator must therefore disseminate the survey results in-
'approprlate formats to all levels of potentral users (from students to college
. presidents) both to ensure that the information produced is usable and to encourage
positive attrtudes about the value of student outcomes information throughput the
lI‘lStltuthI‘l S ' .
Inthis regard it is crmcal for those conductrng surveys ’md attemptrng to use
the results to understand. the distinction between data and injormation. Data (for
example,-the responses to 2 questronnarre) are the direct results of observation or
~measurement. They consrst of the raw facts from which rnformatron can be con-
structed. Information, on the other hand, consists of data that have been selected,
vcomblned and pyp’ into'a form that conveys to a grven recipient user some useful
' knowledge upor which to base action. While the quality of data is determrned by
- the va11d1ty, -accuracy, and reliability of ‘the measurement process used in- -data
collectron, the quality of. information is determrned as much by its relevance,
‘timeliness, and acceptabrhty to potential.users as it is by its derrvatron from hrgh-
‘qualrty data (Jones 198”) ' ‘

/"
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. The purpose of the final two chapters of the Handbook isto allon survey admip’/-. V
istrators using SOIS to assess.the quality of the data obtained through the stirvey
‘process, to suggest appropriate ways these data can be put intoa form suited to the
*needs of different kinds of institutional users, and to give examples of the kinds of
institutional problems and processes that can be most effectively informed by the

types of information produced by SOIS.
) .

Asses;sing the Quality of SOIS Data

. Generally speaking, the quality of survey data is based upon two factors: the qualit§y
 of the instruments used and the absence of response bias among those acg{lally com-
pleting the questionnaires. The six questionnaires comprising SOIS/ have been
carefully constructed and extensively field tested to minimize inaccuracies and
biases due-to a respondent' misreading or misunderstanding questions or instruc-
tions. Nevertheless, oné important aspect of the qaestionnaire editing process isto
assess the degree to which students have responded appropriately. A's mentioned in
chapter 4, invalid responses can oftq’n be corrected before data analysis takes\‘pla'ce'.ﬂ
‘Where such responses cannot be corrected, the problem should ,,be‘ noted and the
inferences drawn from the data modified accordingly. For example, on the Recent-
‘Alumni Questionnaire, students have been known to report th“;:’ir current job and
employment status rather than, g’S the survey asks, their first job. If a substantial
number of students respond ‘in this manner, results of the question may still be
used, but they should be treated with caution. . i '

. i

"A far more important pog’é_ntial problem for SOIS us%.rs is response bias. .
Response bias exists when the students who choose to respol’nd to a questionnaire
survey differ systematically from the total sample of students who were sent ques-
tionnaires. Generally, response bias operates so that actqgl fespondcnts tend to be
more concerned, more interested, or more enthusiastic than those who choose not
to respond to a survey. Respondents also may have stronger views and may have

. more positive feelings in gene‘,ral than those who do not respond. '
There are two general ap yroaches in survey researchjto the problem of assess-
ing response bias..Orne is to l3§olate a small random_'san"iple of those who do not -
respond to the survey and try to get valid responses by personal contact or interview
for‘comparison with those wh(&originally returned quéstionnaires. Primarily for
cost reasons, this approach usually is not feasible in any but the largest surveys. '
"Another approach, which can easily be done in a small survey, is to examine the .
characteristics of respondents ar;d‘nonrespondemsu_sir‘;g demographic/background.
data available in the institutional\master-file records. ¥kcugh this appreach is
technically less valid, it can produceiuseful insights into e response-bias question.
Typically, institutions have in their\records such information-as: '

. -.\\ i
e Gender- o \ o
e Race/ethnic category |

e Home state : \

e , " _\60 70;}
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* Age L.
. ® Degree sought
‘. Major field
. Grade-ppint average
AN ~ '« Number of terms enrolled
\ * Date of withdrawal (if appropriate) v
® Date of graduation or program completion (if appropriate), which can
be relevant in assessing possible response bias

-

Assessing differences between respondents and nonrespondents for these types
of characteristics can be made by comparing percentages and means for the two
groups. For example, 56 percent of the respondents are women, 49 percent of the
nonrespondents are women, and the average age is 19 for respondents and 22 for
nonrespondents In many cases, the differences may be negligible between the two

-groups, indicating little response bias at least in terms of the characteristics on which
the students were compared: 1In some cases there will be moderate to substantial dif:
ferences between respondents and nonrespondents. The important pointin investi- -
gattng the response-bias question is to document any comparisons between the two
groups and to cauttously interpret questionnaire results to the extent that it is
believed respondents may represent a biased group. _

Among those doing survey analysis, the question is often asked what con-
-stitutes a good percentage of :respdnse to a questionnaire survey. As the above
discussion should indicate, there is no simple answer to this question. A 50 percent
response to a given questionnaire may be less representative than a 35 percent
response, depending upon the characteristics of those responding and those choos-
ing not to respond. Generally speaking, a high response rate is better thana low one
in minimizing the problems associated with response bias, and response rates of less
than 25 percent should be treated with extreme caution. At the same time, whatever |
the response rate obtamed there is no substttute for a.careful assessment of
response bias. . ‘ ,

It is also important to note that response bias may exist even if a 100 percent
response is obtained. This is particularly likely when administratibn of the ques-

~ tionnaire has been to a captive group—for example, all members of a given set of -
- classes or all registrants completing registration on a given day or in a given place.
~ In cases such as these, it is particularly important to compare the characteristics of
respendents with those of the student body as a- ‘whole and to make appropriate .
| mterprettve adlustments when analyzxng and presenttng the data.

Creatmg a Student Outcomes Data Base

Ani important part of constructing information from data often involves combtmng
data from different sources to help. answer a particular 1dent1ﬁed -question..

.Considerable institutional expe: -ience has shown that reports that simply document
the. results of a smgle data-collection effort are rarely used by decisionmakers. An
important challenge to the SOIS user 1s therefore to approprtately combine the
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results of different questionnaires administered at different points in time both with - -

' one another and with data derived from other institutional records on students.

- As'emphasized in the first chapter of the Handbook, the primary goal of any .

student-outcomes data-gathering-effort should be to begin to develop an institu-
tional data base on student outcomes rather than to simply write a report. This data
base can then be used onan ongoing basis to provide different kinds of management
information. Such a data base may be as simple as a set of reports from the SOIS
Questionnaire-Analysis Service kept together and documented for ready reference
to inform particular questions from administrators as they arise. Or it could consist
of the output tapes of responses to different questionnaires, which may be further
analyzed by statistical packages suchas SAS or SPSS to answer part cular questions
(see appendix E). Finally, it could consist of responses on SOIS questionnaires
-combined with other individual-student data dfawn from enrollment and master-.
Jfile data. Figure 5.1 summarizes important student data typically kept in student
master files and enrollment files that can effectively Oe used in conjunction with the
results of SOIS surveys. : . -
Indeed, an institution may eventually wish to é;ombine its computerized master

file of student information with questionnaire information by means of a specially-
* written computer program. Both files must be sorted in the same order, and all

‘ information common to each file should be matched. That is, if student ID, age

" code, and sex code are on the master file (as well as on the questi'onnéire), then all -

- duplicate information should agree before a match of the two records is considered
correct. By using additional pieces of inforniatiori to match records, the possibility
of matching errors caused by incorrectly punthed ID numbers will be minimized.

_ Where ID.numbers do not match, the original questionnaire can be reviewed and
files corrected. The resulting matched information can be stored on tape or disk as
one record for each respondent. ' .

Regardless of its SOphistication, the purpose of the data base is to serve as an
ongoing, continuously updated information’ resqurceé to answer institutional

questions about student outcomes. Perhaps the greatest advantage of an origoing -
* student-outcomes data base is that it readily allows comparisons to be drawn among

different student populations and among the responses of the same population at.
different points in time. Indeed, much of the art of converting questionnaire data
into usable institutional information lies in- the process of building effective

‘- compdratz'z)e repbrts’ar}d data-presentation formats. Figure 5.2, for eXample,__sucf =

Kl

cinctly summarizes many of the main points of four successive administrations of

the Er_ltering_-S'tudent Questionnaire for a broad university constit_uehcy. Figure 5.3

presents the common comparative elements from different surveys administered to

the same group of students as they progress through the institution; this chart

provides results of the Entering-Student, Erogram-Completer, and two admin-

istrations of the Continuing-Student Questionnaire in comparable form. Finally,

figure 5.4 presentsa similar format for comparing different classes at the same point
intime. ' ' - o
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FIGURE 5.1

STUDENT MASTER-FILE DATA ELEMENTS USERUL 1N CONJUNCTION wiTH SOIS

Academic BackgroundiApitade  Personal Bakground T Academic Record

‘Prcdécted,, GPA l Citizenship Student Type/Stat'us o Credits Attempted (by term)
ngh School A;tend‘ed1 | Vete@n Statﬁs ~ Original Entry Date B Credifs Earn‘ed (by term) |
Higlh-S;hooi Clas Ranl; - Marit] Statws Original Entry Stétus . aTerm/Cuniulative GPA
:‘i{:iygh-Sc'hdo}l GPA * Financial-Aid Status Day/Evening Enrbllmentl | CEEL.Credit)syGramed ‘
‘High-School Gradﬁation ‘Year‘ - 0 Residence Hal/Sat ' w Probation/Suspensioﬁ s

Atvanced-Placement Credts o Major/Minor

a@Sfe;‘Collége‘ o Adyisor
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Voo o " FIGURE 52
ENTERING- SUDENT QUESTIONNAIRE SUMMARY
1978-1981
1978 197 1980 ol
T Femle . s s % S8
% Black 9 8 11 13
AgA+ - VI VRS 'S ¢
0 NotseekingBS T 9~ 8 B
% Secking Business Degree ' B i 23 2l
% Who say following reasons mﬂuenced enrollment decisions: L |
Guidance counselor-advice was very important 6 8 1 7
TSU recruitment was very irportant 5 3.5 4
Relatives were very important ) 4 6 6
Teachers' advice was very important § 3 3 4
| "TSU academic r.epﬁtat,ioﬁ was not important 9 10- 0 9
% TSU first choice . W% .m0
% Who plan to work " | B 56 N/
: o Not needing occupational information R A ) 9 8
9 Not reding guidance contacts | B 7 5 5
: .' % Career planing finds good job fi o B 8 80 92
T Wanting placement office job searches S 1 N R
T Not using private car | | - .o MU 42 44

81

% Not from single-pareit famiy ‘ - % 8 83




 FIGURES)
1977 ENTERING-STUDENT COHORT SUMMARY

1977 W1 190

% of Orgial Cohort Enolled | 0% T . 6% 6%
% Graduated TR I 3o
T Citing Academic Goal | S b o 41 B
T Achieving Academic Goal . - % Y 0
% Citing Career-Preparation Goals . o0 .. 4 66
% Achieving CareerPreparation Geals ~ ~ R LA T
% Citing Job-Improvement Goals | , 36 - R N )y
T Achieving Job-Improvement Goals I - -3l 2 0
T Citing chial/Cultﬁral Gods. N “ % B on /)
% Achievidg SociallCultural Goals . - % 0N R
L Ciftirig Personal-Development Goals R Lon 4 4 ; N
T Achieving Deisonal-Development Goals ~— ~ | - 9 7 U
Bl . W .wm ® ®
% Planning to Seek Postgraduate Degree 0 8 2 o3 B




FIGURE 54

COMPARISON OF 1980 ENTERING FRESHMEN AND GRADUATING SENIRS*

Eﬁtering Freshmen | 'G'raduating Seniors
% Female R SRR s 5%
%Buk | 8 s Y
% Over 21 (Freshmen) or Over 25 (Seniors) 26 8
% Employed ~ BN AU 3]
% Secking Postgraduate Degree o - 54 | % |
% Ciing Academic Goals o | | % M
% Ciing Career-Preparation Goals S TP
% Citing Job-Improvement Goals | S 3 " 43
1 Citing Social/Cultural Goals ‘ “ - % | 12
% Citing Personal-D‘evelopment Goals o B | L )
T Majoring (Graduatingl) in Business 3 a1 , 19
% Mejoring (Graduating) in Bducation B | I (R
% Majoring (Graduating) in Health Professions - o /. (B
3 Majorin'g (Graduating) in Social Servies | ' 9 S
0 Majoring (Graduating) in Liberal Ars | R B




Such summary charts accompanled by a brief memo that verbally describes. -
salient trends are often an excellent way to initially distribute SOIS results to the -
- institutional community. The list of items included in these examples is, ofcourse,
" far from definitive, and should be modified to suit the assessed needs and interests
of college and univérsity administrators. If student master-file data are available to
- supplement SOIS results, a number ofeadditional items can be usefully added to
sucha presentatlon For example, figure'5.2 mlght be usefully expanded to include
such summary characteristics of ¢ entering students as average SAT/ACT scores,
average high-school GPA; and percentage receiving financial aid.

A second useful kind of comparison is of SOIS results among different institu-
tions. The SOIS QuestionnairefAna'lysis Service report, ‘“‘Program Profiles,” for
example, provides summary results of student respondents on each questionnaire
from various types of institutions that have participated in SOIS.’ These kinds of
comparative analyses are, of curse; limited by the number of institutions that have

_previously participated in SOIS. At present breakouts are limited to general group-
ings of institutional type such as publlc/prlvate and two- year/four year/proprietary
classifications. As participation - expands, s0 too can the ‘kinds of comparative
analyses prov1ded o

While there is always some concern that comparable-data exchange among
institutions will be improperly used, partrcularly in a normative sense, enough
valid' reasons exist to justify and- support. the exchange of comparable student-

“outcomes information. Comparable data may illuminate, problem areas within an
institution while also showing that certain problems are common among institu- .
tions and perhaps not correctable- by ifidividual schools. An institution using the
Program-Completer/Graduating-Student -Questionnaire, for example, may find

- that graduates from certain program areas have difficulty obtainingjobs. Compar-

- able data from graduating students at other institutions can show whether the

problem is universal or is limited toa srngle institution. Either finding could

certainly lead to a different institutional course of action. '
Insum, the concept of assembling data on students’ from different sourcesintoa

single ongoing data base and of using data drawn from this data base flexibly and

.comparatively to meet the needs of institutional decisionmakers as they arise cannot -

be overstressed. Data assembled and used in this way will have a consrderably

'greater institutional 1mpact than a srngle comprehensive report 1ssued after each

data- gatherlng effort. ’

| ,Identify'ing the Users.and .Uses' of Information' - . .

If the 1nterpretat10n of survey data is to be meaningful, it is important to identify
the key users of the information derivéd from the data and the levels of information
use. When an institutional advisory- committee is established in’ the survey-

»h »

3.T hns mlormanon is provided on a summary basis on]y. The confidentiality or’ cach institution is fully prmccttd
..\
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planning stages, this activity may already have been completed. The kinds of ques-

tions E_md issues raised by the advisory committee should. provide'an outline of - . -

 critical issues that must be addressed in survey reports. Even when there is no insti-
tutional advisory committee, there may be documents or records of conversations .
outlining the concerns of those who suggested that the study be, pursued. In the

.- absence of either kind of a priori records, 'the survey administrator can list the titles

. of various potential users on one side of a page, and on the other, the possible uses of

“the survey information by,.each.?Another approach is to prepare a similar chart
‘based upon a list of the most important“'perceived problems facing the institution— -
for example, attrition/retention and job or educational placement. . '

‘In both cases, it is probably most useful to summarize these exercises in terms
of an explicif set of research questions for each user r use that the information
provided by the survey may be able to answer. For example, explicit questions

associated with a dean of student services as & user might include: “What aré the

characteristics_ of those who are satisﬁegi and dissatisfied with particular services?”’
Those associated with an academic dean as a use, on the other hand, might include:
“What are the differences between departments in the academic and pe'rsonél goals
of their students?” or “Which departments have been most effective in placing
their students in jobs related to their training or in programé of further study?”

Similarly, research questions associated with an identified institutional problem,

- for example attrition/reterition, might include: ““What are.the éhafacteristics of |
tudents who drop out as opposed to thos¢ who persist?”’ or “What particular
negative assessments of the institution and its services are given’by thosd who
leave?” or ““Are the academicand personal aspirations of those who leave different

" from those who stay?” o . " N

Not only will different users want to answer different questions from the survey
results, they will need different kinds of reports. The president or board membefs, '
for example, may want nothing more than a two- or t"hre"e-pgge executive summary

 that highlights the implications of the finidings concerning major policy issues and
alternativﬁ,es.bThe director of institutional research, on the other hand, may be con-
cerned with detailed statistics on every-questionnaire item. The director of admis-

“sions may. be interested only in a report on-how students learn about the college, so
that recruiting activities can be tailored. The director of the graduate placement
center may be concerned only about the kind of work students plan to do.

- The survey adrhin_istrator will thus most appropriately write a series of reports
or memos based upon the data collected. Somie may be issued immediately after the
survey is conducted; others may be Qistrib\ite:d over a period of time. Many writers

* of research"reports have found that several small reports, each dealing in some
‘depth witha pa{'ticular issue or item, are more easily read and understood thanis a )

. large report covering all aspects of the st_udy.e S

Deciding what specific piecés of information may be useful to a particular
decisionmaker is not an easy task. A good place to start, as outlined'_above’-, is 10

* determine the major responsibilities of all potential users and then to gear the infor-

a
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mation to fit partlcular responsxbllmes ofeach within t}le organization. It generally.
would not be appropriate initially to give a college president detailed information -

“related to each department within the institution. -It ‘would. be appropriate to

develop a report for the presxdent that would give general indicators related to the

“success or failure of the institution. Academic deans, on the other hand, might be

interested in departmental breakouts but would want the data summarlzed and
arrayed so that comparisons between departments were readlly apparent.
- Providing a truly useful report takes time and experience. The person prepar-

'ing the report should sohcxt from the users their feedback on the information that

was particularly useful to them. This feedback can be used to modify and improve
future reports. It also may be helpful to ask users what they specifically want from -
the report before beginning to write. Frequently, however, this process can be
frustrating to both the user and the report writer because it is difficult to 1dent1fy )
ahead of time specxﬁc needs from the'report when one is not familiar with the data.

Appendix F, Sample Reports from Student-Outcomes Assessment Surveys,
provxdes four examples that can be used as models for survey reports or memos.
The first two reports are examples of executive summaries; the third is an example
of a report prepared to deal with a specific problem. The final report is an example
of a complete research report summarizing the results of a former-student study.

[ S
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Using SOIS Results in
Decisionmaking

. It is important that decisionmakers not only re@ve information displayed in a
meamngful manner, but that they also are able »q use the information. to effect

- positive changes within the institution. Encouragmg institutional-decisionmakers
* to actually utilize student-outcomes survey results is one of the most challengmg

‘but potentially rewarding tasks facing the survey administrator.

Not every survey; of course, will cause wrdespread change, nor. should it.
. \Student questionnaire responses on'‘a particular issue may be only,the first piece of
irfformation available on a potentral problem, and decisionmakers erl ‘want to
assemble information from other sources to see if change is warranted. Indeed, a
number of institutions use SOIS surveys in precisgly this manner—to help pmpomt

_ potenttal student problems that can then be made the subject of more intensive-
'mVestrgattonS In this way, .SOIS surveys, regularly admrmstered can help setan

efféctive institutional-research agenda. Finally, student responses will in’ many

- cases document a high level of satisfaction with the status quo; in such cases, the
" information provtded is of utility to decrsronmakers, ‘but'no ‘changes are warranted.

Ipstttutronal experience has demonstrated that student-outcomes information

- is most likely to bé used when it can be drrectly incorporated into regular-ongoing
“ institutional decision processes or when it can be brought to bear directly upon a’

wrdely\ recogmzed institutional 1ssue orj problem. Furthermore, mstrtuttonal
experience with SOIS and 6ther student-outcomes data-gathering mechamsms
has produced a number of strategres and approaches for promoting outcomes-:
mformatron use throughout the institution. While each’ institution will appro-
priately dévelop its own techniques for applying SOIS information, this chapter,is

- intended as a brief overview of the kmds of appltcattons and techniques avatlable

o
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Appl&ling SOIS to Institutiofxal Processes and Problems-

-One way of increéising«fthe‘,_lilielihood that student-outcomes information will be .
used by institutional decisionmakers is to ensure that the information is in a form -
suitable for incorporation into some of the regular activities that administrators,
engage in. For most decisionmakers, student-outcomes information falls into the
category of “nice to know” rather than “need to know.”” The information provided
by SOIS and other data-gathering techniques will be-much more likely to be
recognized as relevant if it is not seen as distinct from the kinds of productivity

.. information upon which most decisionmakers claim to base decisions. Indeed, it
By sho_uld. be reéognized’that information about student outcomes represents an .
important component of any assessment of institutional or *departmenta_}juﬁit

. productivity. |

* This recognition has in fact increase-! in the past five years, primarily due to __/
contracting institutional resources. Boards of trustees, state coordinating and. /
governing boards, and accrediting bodies have begun to give particular attention to
and to hold institutions accountable for quality of output.as well as efficiency. And
perhaps more importantly, as enroliment maintenance becomes more difficult,
questions of student satisfaction and the reasons for it become paramount. Both
tendencies argue for an increasing role of student-outcomes information in the
institutional decision process. R '

Student-outcomes information of the kind provided by SOIS has proven of
value in a wide range of: regular ongoing institutional activities and decision
processes. Included in these activifies and processes are the following: '

e In the preparation of accreditation self-studies. Regional accreditation
bodies are increasingly interested in assessing the degree to which
institutional activities meet student needs. Graduate’ survéy'é to
evaluate student success in job plaéement and in preparation for

_ further study have long béen strongly encouraged as a part of institu-
“tional self-study. activities. Increasingly, studies of currently enrolled

* students to assess satisfactions and dissatisfactions with particular
- aspects of the college experience are alsobeing encouraged. The'kinds '

ofinformation provided by SOIS are well suited to these requirements,
particularly if information has been collected on an ongoing basis.
Indeed, one large northea}st\ern public university recently made a
description of the structure and findings of its ongoing information-

- gathering processes the centerpiece of its accreditation report.. A
» prominent place was given to the collection and analysis of student-
" outcomes information. - - - ' ; . e
In p‘rOgram-revz'e@/unz't-evdluation activities. ‘Among public institu-
tions, academic bgogram review has been growing in importance as

governing boards seek ways to allocate scarce resources to the most

= ;- ‘ ) w S
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effective programs A similar ‘trend has also been apparent among
private institutions. While academic program reviews in the past were
concerned prrmarrly with an ‘assessment of faculty qualrty and- the
range and depth of the curriculum, 1ncreasrngly they are 1nclud1ng an

_ outcomes component. Usually this is in’the form of a survey of. she -

_ program’s graduates to assess preparation for employment and for -
. graduate education in the field. SOIS has substantial advantages in
providing rnformatron to aid this process. By using different sets of o
adepartmentally desrgned local questions on SOIS i 1nstruments, the in- .

© stitution can obtain data on standard items to enable interdepartmental
comparisons to be made, while allowing each department to investi- -

- gate those issues that concern it most. Similarly, reviews of non-
acadentic or service-unit activities are increasingly requiring a user
survey. SOIS questions on levels of use and satisfaction with services
address these needs directly among different populations of students.

" Again it is important to stress that such evaluations are more valid and
‘valuable if collected regularly rather than on a one-shot or unit- by-unrt
basis. = ,

® In institutional planning and budger-review activities. The uses of
student-outcomes informration in institutional planning are many. One
small private liberal- -arts college is using various kinds of outcomes, -
. information to review its mission in the light of actual student charac-

- teristics and achievements. A regional public institution- is using
graduate survey results together with regional economic projections to
‘prepare a schedule for planning and implementing new occupational
programs. Finally, a large urban. community college is currently
developing a compu’rer-based comprehensive, outcomes orrent»d '
plannrng system to provide a context for annual | budget reviews.

o In developing student-retention strategies. Student-outcomes surveys
will oftén reveal patterns of difficulties and dissatisfactions among dif-
“ferent krnds of currently enrolled students—patterns that may often
lead to a decision to leave the institution. Comparisons of the responses
of graduates and former students may also reveal considerable dif
ferences in academic and personal goals, as well as different percep-

i _tions of and satrsfactron with the institution. Both kinds of 1nformatron
are of consrderable value in planning and rmplementrng mstrtutronal ‘
retention strategies. A number of institutions, for example, are using ¢ .
SOIS results in con;uncnon with other student data ondropouts totry =~ -
to isolatea set of early warning signals in a student’s decision to- leave.
the rnstrtutron, high-risk students can thus be identified at an early. - -
.stage for particular attention: Similarly, many institutions are using o .
SOIS to determine levels of use of particular student-service areas by.:
dropouts and persrsters, if dropouts-are not aware of, are not usrng,
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or are not satisfied with a particular service, attempts are made to

“improve its visibility and the dimensions of service provided.

‘In using student-outcomes data to develop student-retention pro-
grams, it is important to stress that this should be an institutionwide
activity. Often the'feeling is present on campus that retention is a
student-services pyolblem. In contr'ast, most student-outcomes research
has shown such factors as program quality and_faculty contact to be

~ among the most important factors involved in retention (see especially
Terenzini 1979).[‘_Research has also shown that the most effectiVe
retention strategies are institutionwide and have been developed with

- the full pafticipaﬁtidn of all institutional constituencies—faculty, staff, -

students, and administration. The importa:sce of a committee with
broad. representation from all constituencies to review the retention
implications of student-outcomes information cannot be overstressed.

“One public'regioné_l university has formally established such a com-

mittee in its governance structure with the responsibility to make
retention recommendations fo the president on-a regular basis.
Reviewing and discussing SOIS results is one of this committee’s’
primary tasks. _ , o :

o In developing recruitment materials and strategies. Outcomes surveys
not only can discover the difficulties and potential'difﬁculties of
students but ‘can also document their successes .and achievements.
Both are of importance in developing effective recruitment strategies.
Knowing the characteristics of the persisting, successful student can
help determine what kinds -of students should be given priority in -
recruitment, - Furthermore, effective presentation of the success of
recent graduates in finding employment or in furthering their.profes-
‘sional development can increase interest in the institution among kigh-
- quality students. On the other hand, identifying the special probiems
of particular student populafions——univ’ersity'students, older students
or ‘part-time students, for -example—may allow the institution to
develop. special recruitment. materials for these students. Such
materials may be designed to help prospectiv"e‘ students from these
groups more effectively prepare ;hémselves for college work. Or they
may assure prospective students that appropriate“\support services to
meet their needs are.available. A large southeastern public university,

for'example, has recently developed a minority-recruitment strategy

" based upon reviewing the success of its minority graduates and upon
stressing the kinds of high-school prebaration required to perform
effectively at the.university. - :

These are only some examples of institutional problems or processes to which "
student outcomes information such as ‘that produced by SOIS can be- effectively |
applied. ' ‘ - ~ '
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Some Themes of Information Utilization \\ .

A number of recent revoaech or demonstration efTorts have recently been under-
taken on the use of student-outcomes information in institutional decisionmaking.
Among these is a three-year NCHEMS demonstration project funded by the W. K. -
Kellogg Foundation, with sites at sevet: ¢ :blic universities and community colleges |
nationwide. Developing evi it rom this and other projects on student-outcomes
information utilization ind -~ t":at information of the tyge provided by SOIS is
most likely to be used by adnm.mtrators ! _ \
| .
: \ _
®* When the information needs of institutié)nal decis\ionmakers are
carefully assessed by those collecting the d;ata, and the relevance of
student-outcomes information to their particular area of responsibility
is stressed continually by those providing it
® When the information collected is disseminhted in a series of tailored
memos to particular decisionmakers or is 1ncluded in the response toa
particular decisionmaker’s request for information \
®* When the information collected is presented comparatlvely so that
contrasts between different types ofstudents and trends over time are
highlighted—often through graphic presentation® \
® When the information collected is effectively 1ntegrated with other
kinds of student data—often more familiar to the decxsxonmaker—to 4
_ yield a comprehensxve picture of a particular problem” :
®* When a clearly identifiable institutional problem is presenf, for
example 4 high. attrition rate, and where thereis high-level admxnxstra-
‘tive commitment to solve the problem
® When an appropriate forum for meaningfully discussing the 1nst1tu-
tional implications of student-outcomes data is present—for example,
retention or student-success committee with broad representation and
high-level administrative endorsement \
* Finally, when an attitude can be developed throughout the 1nst1tutxon
that the improvement of student outcomes is important, can be accom-
plished, and will be rewarded - : o
,

» It should be recognized that development of these conditions—particula‘lrly the
last one—at a given institution is bound to be a slow process. In the last analysis,
using student-outcomes information requires an attitude change on the part of most
administrators toward the recognition that this kind of information can help, them
solve their problem. It is up to the survey administrator to foster this c hange
through prompt, short, problem-specific responses to particular concerns and to
encourage information .users to communicate what they need and to crmcally
evaluate what they have been given. Communxcatxng what others have done with
similar information both within the institution and atother institutions is an 1mpor-
- tant part of this process ’ « : _ , .
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The same, of course, is also true of students themselves. One reinforcing
technique that can encourage improved future participation in questionnaire
surveys is showing respondents how the results are used.(Providing student feed-
back is particularly easy with on-campus questionnaires, such as Entering- and
Continuing-Student surveys.) Most students will be interested in general survey
results as well as any changes in college or university policies or practices resulting
from the survey. Feedback is especially important for graduating seniors and
alumni since one of the objectives of contacting them is to mainfain their interest
and encourage their support of the college. If alumni and those who complete pro- '
grams-feel that their responses are influencing changes, they are more likely to
become involved in the institution. Students currently enrolled may also maintain a
‘more positive attitude toward the school. Thus when change does occur, it is
especially important to report it to the group who helped bring it about. And even
when there are no changes resulting from a survey, it still is important to inform
respondents of the general survey results. o .

In sum, ensuring that surve y information, ofice collected, is in an appropriate
form and is introduced into an institutional forum where it can be effectively
"utilized is by nomeansas simple an activity as administering the survey itself. But it
is equally a part of the :;urvey_admionistrator’s responsibility. In undertaking this
activity, patience may be a primary virtue, and a number of exchanges may need to
occur before institutional decisionmakers begin to recognize»what is available and
how it can be used. Utilization efforts, however, can rapidly acquire a momentum
of their own as this process takes place. h

.
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/Entermg-Student

‘Questionnaire

(Two-Year Institutions)
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K
. D
S e e
77
'PERSONAL IDENTIFICATION SECTION :
, Danol complete this sechion Usfess s ou are asked to doso Please print.
l// - ’ . . .
w TTIITTT] ww (

W CETTTTIIITTT0]

Vol

ANY OFHIER NAME WHICH MAY APPEAR ONYOUR SCHOOL OR CONEGT RIC

NAMI

ORDS

QII.‘I)I\‘lIlv)lr‘\‘llll(,\II(NNI)MIHR rJ LI L] TI

22-40

L]

'

1120 21

B

TELEPHONIE NUMBER

o OO I I TTT T

e I 0 A O
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50-70"
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STANDARD QUESTIONS SECTION

n

“INSTRUCTIONS:

Specihic direchons ans jiven for completing many of
the questins i this ipestiennaire Whery no direcbions
are given, please aedde the numbier of Jetter ¢ he
most dpopinate responsey, sach as e thy
question hrlow ‘

Sarnphe,

3. Areyan Qurently marnedd
0 Yis ,
@Nu
It you dre hot currently married, you winild circte the
nutnber | .

FoAWTat s your se/
- 0 temale ’

Ty Male

2. How do you describe yourselt? Circle one
-0 .'\lnun,( an tndhan or Alaskan Neflive
I Astary, Paciie Islaniler, or Filipino
2 Black or Afro Ariwerican

4 Whte or Cautasian

-ty ()lh\w/

3. How oldae youw?
—0 Unde 18
118 ta 22 vears
2 2025 years
} 2(»'10,5() vinirs .
4 31 to 40 years
54 to S years
H 51 1o bl \'ua{S“ \
=7 bl years of more

Bo

4. A""”'i’ ‘ arrently married?

—~0 Yes
L Ne
L .

5, Do'youjfeel that youhave o |:‘ynmn{-nl hanchcap?
. Circle -ill that.apply.

¥ 0N - )

ny b Y gostricted mobility

w2 Y, restricted heaning

w3 3oYs, wslricll'(_l vision \

a4 \'4\, hut | protor not to record iton thus form

e 5 Other oL

U hspanie, Clicano, or Spanish-speaking American

‘88

[

-

~

L]

. l)(
o

'y

W
(R

Ot

"W

"M

o

‘HKI
[I1N)

102

04

104

e

\
1
m?

o

1y

Hasve yin ||lwu.u\|\5\- crinulled m any postye onduey

i attonal ititation? Hyor hase vatalled i ihone

thanr ane, ploeasiccie e themost necent

D No, | lave nat been proviensly eirollind

I Yo, at this mstitation

2 Yoo, ata public fwo sear colleie

VYo, ata public touryegr college orums eraty

4 Yis, abd private collepd™on unnersity

5 Yos, ol o vocgtionalitecdunical school, hosputal
schuol of nuesing, trade schonl or business « (]

0 AORIUT
- ;

b 1 you have attendod anuthee colle: pledsewntein
thie name of the one you most recently atteoded

s e e e e

The tollowing statements reflict the wals of many
college students: Please citcle the fottors of all those goals
that are important to yout. :

Academic Gnals
A Toincrease my knowledue and understanding n ‘\
an academic field
1} Toohtain a certificate o degree
¢ Tocomplote coursps neCessaly t transfor to
anather educatinnal instetanon

‘o _()lhvr USSP

\

Care
1 Todiscover my career interests .
T 1o formulate long-terni career plans and'or poals
"G Lo prepare tor a pew career

paration Goaly

FU ONOT e it = e oo e s o
Job_or Careee-lmprovement Goals .
I Tounprove my knowledse, tec heucal shalls, and'or
Competencits recquired for my joh or career
| Tomcrease my chanees fora raise and‘on
. promotion ’

K OO et i

Sncal- and Cultural-Participation Goaks
L 'To become actively ivolved instulent life and
Canpus achivities
" M Joincrease my participation m caltyral andl
sotml eyents .
N Tomeet people

3

(

[

Other
,Q . -
10 Clopment and Enochment Guals

o incre.se my self-confidence

Q loimprove my feadorship skille :

R Touuprove my ability 16 got along with others

S Tolearn skitls that will enrich mv ¢laily ite or
make me ¢ more complete person

1 1o develop my ability to be independoent,
wli-telam, and adaptable ,

y R

Other e

i




l Three that ave st ampongant b you aned epter (heyg mtlaene ed by a vty ol Tactoes Ploassocrcle all of gae
. vohes below For'examples f vous mnsg imprgtant o factors that wetbuenced sy aur hoece o attend oue collegge
R v Lo abtan g cotticate ar e opter the e 3 LA Acasdenm reprtation ab it college '
. i the bt hos (RN IV €Caurse alfoenngy
o ( v '
el wcnonl Mt Tl st 1 ! Fotet stident's atlvice
L:I 1 D Leachers or tends advace
Tispeartont Lo, - lmporant PO ot
o " " T Conmnselor s advice
' ' b Liployer's suggeestion
1 GOWIHhelp me retaim iy curent eiiploviment
: 1 Conts
S W hat degrers are sone currently swarknagy tosegrd o 5y L Avanlubulity o lumpchﬂ anl
colieye and what s the higluest dgten you altimately b Initauons sockal reputation
pLan to eatn? Circesd ngiber i e h cofmn t A Cosetohare:
[N I Wanted o ! hate m seenety or loc duqu
Carrent tliunate G M Ramge and availalnhity of student sepvices
" Notseeku acerig e or 1 N Feansdentity with teilow stoclents
doprer . , () lnumwnwm lupuulsowln-ru
| 1 (‘l'll||‘l( MO Ot opet e ot sy i L P (Juwr el
. . g Cotiyoate of paote han
i (RTATERN Y]
Asaon I‘Ih-(ll'mw' '
) I helor's digge \ 14 How didd you learn about pun collige? Pasise ¢l all,
1 1Y
b Gt o brotessunals \ itents that%pply
g ; 170 From people ap my high school
AN Cogtl | I‘rom relativos, tends, oF woquambinu es
199 2 2 From arepresentative gf this college
. , S0 3 Fiom a callege phic OGRSV O ot ather
n o your itenged” VAPOE GF sl of suuly ,educ‘mon intarmnation service .
A - I Froma college catalog ’
! A 15 From matenal |receved mthe maul
s S Bt $ 143 6 Lrommatenad Fread pva neswspiiper or maagazine
b oS b . . Mai o 7 From a radho or 1V advertisemeont
Cowe \\_;'"l At bl A “““’5I‘m‘l Alrt'.n of study and %:” 8 From anntormation display a1 an edngation L,
viiter 10X the hones bielowy the cado |Illlnpm of the Shappimg centor, county fair, o simlar focaton
atepon i whic i our magon neare ol stugy falls, .
, o el Other
. . R ! . [ . g o
K o ' ' !
15. 0 "W, I\Hurinllq'k('\()lllllr\ll hmn-’
. ;
" { -0 Yos
IR 1 -1 No ' /
. - . 7
. What s vour mtepded |-nrl)||m(.'nt statuﬂ v : b It hat kel of coll l’ ) i )
« . e wayy irst chong e
O Poaanly tor credu =full- t4n)(u(120, mOrehours )y Enaswhat kind of college wasvour tirst chongg
I = A public two-year cotlege
vachiterm eprollod) T Anubl I
o1 Prsandy tor credu - |).m-!ime(less‘tlmn 12 h()un R public four-year College aranine rsn\
1l S 2 A prvate collegror university
cachterm enrolled) S L BN X Liecl Lot haol. spttal s¢ hool
-2 Prrnarily not for credit 9.» , o vocdhonal techmical school, hoaspital se hoo
. ’ of nyrsing, trade schaol. or business school
' ' GO S
£ What was lhu name of the (()II:-;,« llml Wis vour
12, What will you"r primarv-omplovnu-m of occufation fiat ¢ howe?
stetas be during your-fisst 1 tmat our ¢ ollt-;.(-) (m I the - .
st appropriate resPonse. et = e 4 e et s e
=0 Limployed more lharihalftinw
1 IYI[)'U\P(”\.I””m(‘ Fles :
. . .
P20l 2 Homemaker, not r‘mplu\uéh-mhl(h' of the home 6. Do you plan to apply for tinmeinl ad at oar colfege?
% 1 Not employed but would ks to work . 0 Yos, | have already applied \
l--t Notemployed and donot ¢ are to work \\Iull' \ l-l"{l Yos, I planto apply [ b
attendie callege 2 No, tdonot think [widl ever appls o
, \ .
. - .
)\_ . .
4 .
nEes v Vet o e
i B YL
Sw Vwui y Mlighaibng . -
el [
. 89 '
. ; v gy
: I // 9 6 o
- . " . -
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17, When wauld you maost preted to tak e your chisses?
Crreleone.

0 Woeekday mormmgs

l Weekday atternoons

2 W eehday vvenmgs

! Anytime durmg the week

4 Anytmme durmg the weehend
- -0 No preferene e

17w

8. Doyou plan to enroll at dw colloge nest temy?
BRIV (TN

No, Twill ¢ omplete my program this tean

No, but | plan to retuny at some lutuee date

N, Fplan ta transter o another's ollege

No, | have na plans tor addition | education

at this time

5 | donot yet know my plans tar nest term

1
e P =

ADDITIONAL QUESTIONS SECTION

OO Dl‘z_—]

19 20 22
1 1l 1 [ e -1 1

:\(l(llll(m.ll questions may ave Iwun added to s ponted torochy vour s n“m.,l' 11 you have been ashed 1o answer additinal
questions, please use the boves helow 1o recorl your responses

DDDDDD

27 2 30 31
[N Tolbd (N 16} 1l g Lty

DDDD

’

Plitses use the space belaw lor any comments vou have about our college, this questionnure. o anvthung elseovou care

tor sharewath os

O
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LIST A: MAJORS AND AREAS OF STUDY

Programs usually requiring four or more years of study

0100
0200
1300
0400
0500
0600
0700
0800
0u00
o 1000
1100
1200
1300

1400

1600
1700
1800
1900

2000
2140
2200

2300
4400
6000
7000

| ‘3()(%,}

“Library Science

Apnculture and Natural Resourees

Architecture and Environmengal Design

Area Studies (nd ludes Asian Slutln-s Black Studies, et )
Ihological and Lite Sciencos

Business and Management «

(@ ormupications

Computer and Information S( onees
Lducation . . ’
I ngineening

e and Apphied Arts (indludes Art, Dance, Drama, Muslc etc.)
foregn Languages

Health Professions

Home Leonomies (includes Clothing and Textiles, Institutional
Housckeeping, and Food Serviee Management, ete))

Law )

Letters (indludes (Beative Writing, Literatare, Philosophy,
Speech, ete ) .

Mathematics

Military Sciences

Physical Sciences (includes Chemistry, Physics, 1 drlh

Saenees, ete)

Psyehology ot

Public Affatrs and Social Services - =

Social Sciences (includes Anthropology, Fcononu(s

Ilistory, Political Science, Sociology, etc.)
Theology and Religion

Interdisciplinary Studies ~

Other 2 &
Undecided but probably program of four or more years® o

s . .

-

¢

Progranis usually réquiring less than four years of S'tu'dy .

' 5000

5006

5200

' 5300

5317

5400

5404
5500
£ 5506

800G
9000

5005

5100

Business and Cammerce Technologies (includles Accounting,
Banking, Con‘merctal Art Hotel and RestaurantManagement,
ot ) - ’ "

“Secretarial Technologies (includes Office Supervising and

Management, Stenographic and Typing Technology, ote.)
Personal Service Technologices (lnclmlvs Stewardess Training,
Cosmetologist, etc.)

Data Processing Technologies (includes Computer
Programming, Keypunching, etc)

Health Services and Paramedlical Tec hnolo;,u-s (includes

Dental and Medical Assistant’ Technology, LPN, Occupational

and Physical Therapy Technology, etc))

- Mechanical and Engineering Technologies (includes

Aeronautical and Automotive Technology, Welding,
Electronics, Architectural Drafting, etcl)

Construction and Building Technologies (|ncfu(h-s Carpentry,
Plumbing, Sheet Metal, Heating, etc)

Natural Science Technologies {includes Agriculture Technology,

Environmental Health Technology, Forestry dndWIl(“lf(‘
Technology, etc) *

Food Services Technologies (includes Food Service

Supervizing, Institutional Food_ Preparation, etc )

Public Service Technologies (includes Law Enforcement

Technology, Teacher Aid Training, Fire Control Technology.

Public Administration Technology. etc.)

Recreation and Social Work Related Technotogies

Other .

Undecided but probably less than four year program

k4

NotE: On the actual SOIS Questionnaires, LIST A is printed on a pancl extending from page 2. Because it is identical in
all g . .stionnaires, itis reprinted in&\js appendix only once.
. *
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LIST B: OCCUPATIONAL TITLES

K]
01 Agncultural and Forestry Occupations, fishers, and Hunh-rsj
02 Clencal Qccupations i : .
: 03 Construction, Drillmg, and Mining Occupations
- 04 Pxecutive, Adminstrative, ‘m(I Managerial Occupations
06 Health-Diagnosing and Treating Practibonurs:
07 Health technologists and Fechnicians
o 08 Marketig and Sales Occupations <
- 09 Material Hhandlers, Equipment Cleaners, and Laborers
10 Mechenics and Repairers ' .
11 Mihtary Occupations
12 Natural Scwentists and Mathematicians .
13 Nurses, Pharmacists, Dietitians, Ilu'mﬂ?.l,_ls. and Physicians’
Assistants . '
. lad
14 Production Qtcupations (Occupations concerned with
setting up, operating, or tending of machines and with .
hand production. ustially in a factory or shop) - e
Jg Service Qccupations - ta- '
16 Social Scientists, Social Workers, Religious Workers, and
Lawyors 3} ]
: 17 leachuers, Librarians, and Counselors
18 Technologists and Technicians (except Health) .
19 Transportation and Material-Moving.Occupatiogs .
20 Writers? Artists, Editors, and Athletes ‘ 4 )
214Othe . o . =
p)’ 2 . '
e EAY
o
P &
- 858 .,- & -
¥ ) O . @ . ‘
. . .
. @ .
\
%
oy
. < v
More questions,on page 4 —> .
. At ¢
v .
1y »
. .
P ‘: ’
" Big

Nore: LIST B, printed on the backside of the pancl showing LIST A, is included only with the Recent-Alumni Question-
naire; in all other questionnaires this panel is blank, )
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Continuing-Student .
-~ Questionnaire

(Two-Year Institutions) ¢

el
oy
. &
L]
i
-l .
o ¥ B ‘
PERSONAL IDENTIFICATION SECTION- . N
Do not complete this secion unless you are ashed to do so Please print. .
W LITLTTTTITTITT) e I e O p
CANY OFHER NAME A FIE AIAY AFPEAR ON YOUR SCHOOD OR COLTECT RECORDS :
STEDENTIDENTHC ATION MONBER [_] [J ( I:11 ] || e TEPHONT NESBIR R .
@ - REART . .
ses e LT LT P LT T T TJIT LN TTTT
an LATTITTTITTTITTTIT] . v 0] oo LT T
u N 5h 7 [ hR IR
. Nntimml(uv'ﬁt?urfurHigherEduc.\linr‘;“'ﬁzalmgumcnl Syslums‘ [“ }
The College Board ‘ @ i
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vout

.STANDARD QUESTIONS SECTION

INSTRUCTIONS:

Specitic directions are given tor completny many of
the questic v an ||||~ questionapie Where nodirections
aae g, ple ase arcle the mrdber o Totrer ot the
Fomost appropriate tespanse, - the samiple
quistion below

such s

7.
Narnple -
1 vovou carrently marned?
L0 e ' D
" QDNII
I you atetnol carently mamed, you swould ¢ e the
pumbur |
"
a
1. S\ hat s your ses/ "
e beimale ) L)
R sae " * SN
P . N
) . .
2. How do vou dese nhe yourselt? Circleone ' ‘1‘
a0 Atnenican Indian e Alashan Native ? 97
v P Asan. Pac |l& Iarcd8Ror Liliping, "
- . [ 2 Black or ARG Amencan
],j 3 Hspanic Chicaao ar Spash- speaking / Amenr.ﬁ 1
T4 White or Caucarans
‘ ’ i
-5 Othed . e e e
S e
s
8. How oldare vou? ﬁ' ' ‘
r—ll Uinder 18 mr
Pl o 22 veans
L2 2t 25 vean .
n b 26 to 30 vears ' , 1
44 to A years .
5 Hto s years B ) 1
6 511060 years
iy —7 b1 vears or moge ) -
? !
\ ¢
4. Areyou currenthy married? - ..,:_—. ’
" 0 Yes , 7
s 1 No, .
L e
' . W ‘llb
5. Do you fzel that youhave o perniinent handieapy? 1210
Circle all that apply. 123
8?2 0 No, - )
w1 Yo, restricted mobility 145
. at 2 Yes, rostric ted hearing
w5 b Yo, resticted vision 127
g4 Yes, but Tpreier not to rocord it on this form
s R w5 Other i e [RC]
. N
i

O
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1

. How Jong huve you beenat onr Il”l‘)'l" '
0 One tenm .
1 Oneyean o .
2 hawoyears
Vothree years
A Tou vears
S Mo than tone years

351 [}

“

A

Ilw tollosing statements rethect the poals ot many callegie )

sidniits, n the tirst column. please circle the fetters of thuse
jodhs thatare important to you at this time . In the second
column, circle the letters of these godls thit sou el vou
e achioy e or have achieved

“ These goals are umportant tome at ths e

Ilwso.gu‘\!x | am .u'hu'vnm(u Pran e e hooveed

L‘ . /\Ca demn_Goals
A 90 A Toincrease my hnosledpe and
) umh-nl.lmhm, i an w adenne held

B 92 B Toobtama certiti ate or degree

C 94 C- locomplete comses necessary to transter
10 another educational mstitution

Do D Ot

® Carer igparation Goaly

E aa | todiscover careerinterests

e 1 Totonulate loms term caeet plans and‘or

v < opoalsy

Gowe G oo ;%r'p Jre for anew career

oo D Other T,

"

loh- or Careerdmpravement (i()_“ll\

| e b e unprovy my knowledge, technial kil
andhorcampetendies for my job or carect

I w1 Teincrease my chanees tar arase andhor
promotion

K o K Other o et e e

e Social and € uhur‘.|| Partic |p.1_tg)l) Goals

{ m 1 To lw(gl'm' ae tlwlv involved m stutlent hite
and campus activities .

A 114 M Toincrease my participation i ¢ ultur.ll .\nd
social events & s

N e N Tofaeet people

O 1 O Other b

onal-Development and_Enochiment Goals

Pooaw P iomaease my self-confidence

Q. 12 Q lomprove my leadership skalls

R 14 R Tommprove my ability to get along with
others .

S am S ‘Tn Joarn skitls that will (-nn(h my caily life.
ormake me a more complete pegson

T T Todevelop my ability to be independent,
self-refianty and adaptahie

U 1w U Other

-




"

Prome the hat of goaban guestion 7 pleasas select the
thive that are mast important to yor at s tune and
wnter ther codes helowe Tor exampleg at your miost
ipatknt goal s To ehityn l1‘f(.l|l(|lll' o1 legtee,”
witer the detter 18 the tiest o

L]

LS
.

Hurd Mosi
Important

Second Most
fmportant

Mot
liportant

(RN 1

L AWhat desiee ane vou (lll‘lvnlh \'nrknu' tosand .|l oar
vollege: and what the Tughert degree you altimately
plan to eaene Cachea mamber i caclrcolumn

Cuntent Ultingte

o
-« -= 1) Sotseck g a certhhcate or
thopree
| | Corhta ate ot one year o
loss
o . f
14— N 13— g Cortihicate ot mote thaa

anee year
3 Assoy e degre l\

}
L 4 . 4 Bac Hlors (Im'n-'
- L) Graduate o piotessional
dopree
9
o

0. a Please \;E?}h- v our ntended magor or area of study @
: .

Jour collepe
&

b Now look ot List A: Majors and Areas of Study and
Wiler i the boses helow the code number of the
Category i which your major or dn'd}lf stugly falls.

(T 1]

s i1y

-~
Y

’

11, What s vour intended enroliment status?
0 Prmanly for crdit— full-time (12 or more hours
vach torm enrolle-) "
a0 1 Prmarily for gggdit — part- llme(less than 12 hours .
each term enfolled)

. 3
2 Prmanly not for credit 2
. ) .
. skt
12. What 15 your primary employment or occupation status
at this tinw? Circle the most appropriate Il-\p()n\(' R

0 Lobloyed more than half time
1 1 mployed half time or less
11— 2 Homemaker, not employgdioutside of lh(-h(m.('
3 Not enaployed but would Tike to work
4 Not employed and do not care to work while
aitending college .

o

B
°

S

<

<«

O
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© 16, The following are services provided by calleges Tlow

T

15 AWhen would you preter ta tahie you classes?
O AVerhday mongs

1 Weekday attermoos ,
Wieekday evemigs . ' "
Any e donmg the week

Any tne dunmg the weehend

‘Nuhn-h-u-m o ,

IS N

H
D

1 Dosou plottoenrll at aur college nest tes?
- Yo .

1 Nobwill complete my program Uns term

2 No, hut Eplan toreturn at some future date

I No. | plan to transfer toanother college

4 No, T hay e no plans for additional educationat

this thne v N

4% Tdonet yot know my plans for next term

[ RE

15. Concenung financal aid, which o the tollowig s true
tor you! “ "
l) t have received financial aid
- have applied for financial al but was dened
2 | have nat‘applivd for financial aid but plan
apply i the tutare
3 tdonot think T will everapply - <

A

-

wotthl you evaluate these serveces as provided by out
college? For cach senvice, carcle the number of the
response that is most appropriate I

L]

I.did net know dhout this serviee
[N dimul this senvice but did not useat
usal llll\ senvac e and was satistied wath ot
I used this ser e bt was ot satistied wath it

1
1 0 .l’ { Admissions ’
e O 12 3 Repstration
w01 23 Business ntfu e
tan O 123 Academic advising
g OB B U Gudane e, compehing, and testing
Boo0 123 Readig, writing, math, ad sturdyshills
Amproveimend,
oo 2 1 Tatoring & "
1y 001 23 Minonty affairs ¢
Vo012 3 S80lepe cultural programs
e 001203 Recreation and-athlete progeams
D VA T Finanaal ad
me O 1 23 Student cmployment
sy 00123 Carcor planning ;
e 01 203 lob placement
w6123 Housing servaces .
w0123 Cafe‘rria fu”
dor 01 208 Health services . .
nme b 23 | hrary ) '
w¥ o1 23 “Ghild care
1 01203 Bookstore >
s 012 3 . Parking . ) T4
e O 1T 23 Campus wrlggly '
1w 0123 Other N . _—
€,
-
, D) -
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ADDITIONAL QUESTIONS SECTION ’ oo

’

Adlchtional Guestions mas have hoe adeded o the ponted gonm by vooe allepe 1y ou huave been ashed o answo additional
questions please tae e boves Telow oeconl s o nesponses
i

I B W R O 9 O ool el

* -
17 1] 14 20 i 22 i2) 25 20 X ] M 1Y
trat tn [ [} [ th [ [ 1 [ [ (P} 1in i Yy
m
Ty
Plesee Cae the space holow o amy conments sonhave aboul o Coleze, this questionigine. o) anyibimg e v care
toshaesathos ’
& . v )
f
H v
N1 .
¢
. .
R
l ’
. 1
, o
]
E
Al
. ¢
- - *
? .
o
R . B
oy a 2]
g,
1 N .
4
5
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8
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Program-Completei
S ~and
« Graduating-Student
Questionnaire

(Two-Year Institutions)

PERSONAL iDENTiFICATlON SECTION

¢

Darnot comploete this sec o unless you are asked to do so Please print.

wo T T s COTLITTT] e O

NAN
! (RN N

CONNYOTHER NAME A MAY APPFAR ONYOUR SCHOOL ORCOTEGE RICORDS & . e g e e e

‘\'Il\l\l\l.!l)i\lllll ATHON S CSER I l;]; l ] IJ I ng‘qnl TEELPHIONT NUAMBER - . .
e LTI I I I I I I T T T I T T T T T 1]

SIREEY AND NUASTR

i K P ER
Iy { I { ! [ I l —[ 1 T I l I r !( ~”] SIATE m Zirean .n.
) i A e . . I
| ’ i * Q: : . . .,g
4 ? ) N.\li.nn.\l{cnler for Higher Education M‘"T‘i‘,ftcr?,h’&?(;::‘r: [", ! _
® . ; ’ ) - _ ./
;& ‘ ¢ ‘_
N
o
.
b
PULIT pLovees
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N\, h 97 1 O 4 N . i P *
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STANDARD (IUIS TIONS SECTION W Tlow Tong Tav ey ou been at o colleye?
' U One fenn _ J
. I Oneyear
, INSTRUCTIONS: n\ R NSTRYINES !
N
VoThres yeans « ' ”
Specatn it ons are given tor completiog many of bolonn yeas . M
thee questions i Hhis gestiomane When neodired ions A ote than toar yeats '
are spven please ccle the gambier ot letter of the o
niost appropriate tesponse el as an the samply - ! .
question bidos ' oo
. Toe
Sarmphe 2. e todbow g statsments reflect the goals o nuny olloyne
- . dudents. I the first column, please i b the Jeftens of
4 Areyou catrenth marned? . those goals that are important o yen .t this fime dn the
0 Yoy weomd columa, chicle the fetters of those peds yvour ool
@Nu vonsareatc e g or have achioved
= . v, .
hose poals ateaniportant teoe at tas towe
4 Wy o are ool curreatly marted, o ssoudd viecle the ' Rodly s ' ‘
.
b | I gaaals Eani achievig o Juas i el
- kAl +
" ‘ Academle Goals .
. 4‘8‘ A w A Toincrease mv knowledpe and
1 What isyour sev? o understanding an arlenne hehd
S0 Lemabe mo B3 o B Toobtwmacenttn ate or deggren s
1}
COy Aale v € v C Tocomplote conpses neressan to fanster
o to another eduationdl mstitutoon
Py ' "
1 ' ' '
2. How do o desenhe youeselt? Circle one %o D Othe
0 Amencan ndun o Alaskan Native . « Cateet "Il'p.ll-lllllll(}().l|\
! 1 Asian, Pacitn '~!:'|||(In-|, ar Libipuno wr E oo 1 Todicover career mterests
" ; 2 Black or Ao Ameniean o F o oon 1 Totarambate b temrcaees plars ad oo
P tspame Clucano ot spanish speaking American . v poals
| 4 White or Conedaan B o o G G Toprepae foranes aireel .
: ! \
5 Othes . B v w1 o o Other
g : . loh or Coateer-Improvenient Gonls
" Lo How olihare von? . w1 1o T Toamprove my know ledue, b himeal shalls,
B ;0 tinder 18 o andd o Cnmpetences 1or ol or career
P o 2 yeans Wt e 1 Tomcoease iy dhances o At aod of
2Madh veans ) promngon
320 to Whyears 0 Kool . i
Hib - g . -
33t Ky ears . we Kt thet . .
5t il years . . Socl anmd Cultural-Pasticpabon Caaals
: 6 altebyears A ¥ Dol e 1 Tabecame actively involved avstadant Tie
=7 61 years or more . © o and campus activities
: . M A Tomesease my parte hation i calturaland -
| B P
. ot wtl event i
4. Are vou currently married? - Lo N e
X v N e N Tumeet prople
N " —{) Yes -
HLR R .
. -1. No w0 o O Other ( [
. :
: Brrsunal Development and 1 nid himent Goals
5. Do you feel that you have o permanent handicapy? we Dot P Tamcrease my selfcontidence
Circle all that apply. & . b€ e Q0 Tomprove nw leadership shells
x> 0 'No ' - are RY 1 RO fomiprove iy abulity ta get along with others
. , ) ' .
w1 Yus, restricted mability 1 S e S Toleam Jalls that il enrich my dady lite or
Cae 2 Yo, restricted hearing Niake e a4 more campléte person
wy A Yo, rostricted vision - — WS B PR BN | o develop my alility to e mdepea lent,
s 4 Yos, but Lprefer not ta record it on ths form alt relant and adaptable’
a5 Other . e i oo U 1 U O e e e
—— i :
2
. o
!
. .
. 1T
‘ “ ey DT R -
98: [RpLYE B
N ? | . T e > ‘
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W Froan thee Ted o gl i guestion 2 please select the Lo he rollosvimg are setvces prosaded by colleges How

thive that are mostunpattant 1o vornat thes e ol swonlihy o evaluste these senvees as posabnd In, i

eoter ther codes holeay o evample 0 vour st cnllesyet For cach Senace woacle thie mamiwr or the

portnt goalas Fooadaain o cotibicate ar degares PSPt HIEE S oS prOf et e [eN .
! enter e dortor B thie hist Dy - . .

- ’ Felal not hnoas abon this serv e ,
Most £ ] Mot ] Mot = ‘ Uhnewy ahoutthe senvoe bt dil non e it . .
lmun:hnuI ] lmlunl.mllw..:] lpeatant |... Faead this servac e and s as saiisted waith o

e Hhis sersaee bt s oot syintied withig

(1] 1y " )l
, , ,, R .
b ! ey Wdmsions
. ' . e nor Reyntration
) .
‘ - ) S R LI [ B | Business oftwe . .
O W heh of the fallosamg ans yons ecenamg tom o W L Academic advising o
v College? i . (TR I U Cuidance, counseling, and testing® \
Lottt ate ol ane s ear o less e 12 Resachng, writing, m.nh,'.lm_l study skl
. Ittt ate ot ot than ope vt - * mproveent « R .
Ao dugien n-n4r s Lutaning
" onl (RO L B Minonty affinrs
W . . .
' v : St 0 20 Calhmge ecultural progams
s e 001 208 Recrvation and athletc programs ,
" t_r .
G ton 1 23 FInanciai aid .
Lo DR IR VI U Student emplovment .
10,0 Mlease w0y voun m.|||u o et b stady wiile’ w01 208 Career pliming R
‘ At oo codloge w01 23 Joh palacement ) .
e 001 203 FIOtsIngs serv e o i
. . e 12 3 Catetena
R LT AN VI IERUNE Health sersis . R .
I Naw Took o List Ay Majors and Areas af Study and, 154 8 : g ; (Illhll 'I'\ .
" .
enter e the boves below tie code number of the " s Wl ean B
P my 123 |!n<l|\~luu' .
categony mwhic iy ore nugor or area al stuey talls, i ’
. 01 28 Mtk R
we 01 23 Campis ser ity
. h b
» .
(T 1T w0t e L
teorw . . : . . -
'
P 4, Fhave vou taken any heensimng o co U icabion exagimihon ’
related tos ar magor or atea ot study at o callege? ?
r . . =0 You, Fhoave taken and passed an esam
1. What has |,....,l vour Poman, ..,,,.,||,,,,.m status while 1Yo Fhave tahenanosam bat donotyver know
attending oun college? . the tesalts , .o
= Pomandy tor crecht - tall-ti (.'(IZ or mare In nrs <O Ehave takeran exam but dal not poss .
R e yterm entollieh .- EONO T have not taken any exarescbut plan to dose
Vo] 1 Prmanly tor credit = pagt-ti m_.“(.“ thdn12 hout b Nasand | do nat plan to take amy .
cach term entolled) : . . . . -
2 Poamanh ned for credit . . 15 What are vour curtent emplovinent plans? '
: . - O 1 plan to continuesworkiong i the same job | had '
: ' v pror Lo completg fhis educational propram
11 plan towork majob e enthv obtined
) Wi~ 2 Lam carrently looking tor o job ..
12, tor the program you are now complebing, swete am A Hdo pat plan towork autside the hone ’ N
ot the credits carngd From dnoll\s'r college? Crcle all 4 Fhave noty et tormualated my eoployment plans
that apiply. . B 5 Othor : v ,
\ 0 No, they were all earned Here- ! ! Co St . : )
b Yo, from a public two-year college v
R \ yes 4 th, Hovon carrently bove or swall be starhing o new qob, to
2 Yes, trom a prablic four-vear callege or unn eraty - : .
- what extent it elated to your majar-or area ol study -
Vo 8 Yo, tron o private collipe or unveraty . : ¢
. . . 3 atout collope? . R
LY, tron o vocational techncal school, hospital a
. . 0 Diectly relatod
sghool of nursing. trade schaol, orbusmiess school " ‘
. - 1ot b Somesshat elated -
S Ot . e i ~2 Notrelated ’ .
: . . '
’
l; -
> ¢
- * . -
. coen. mrrmgr STEEY AS
B 3 gy 1O '
e h oL
| . . ¥ R
L s 99 N
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. 170 0 Doyotceaiently haves il b n(ltlltmnulmlm.Hlnn' W you plan oo cmnmue st ecieabian, swhat o the
'
a0 NG ol at thes tane . Jughiest degree you ulimately phn Imwn'
Eoves L plan o eencadlad this colley e A Lemiheme .
e b2 v Thave alieady enolled atanottus callege ' JE v Lt dligiee s
Eoves Epdan tocenndlat anothiv callege O Bachelars degiee
oA Lam cneetly andecrhsd abond A adehnon), A ARSI s degen B \
e i . A Spocilist deggee (e g T sy
b Frnlossl desr, medione. by thed
Bl ven ol wesponae 2 oc 3 pledse swite i te " :;::‘":‘: :I'I(ll‘:f (::::f'("': \‘,' I"‘In(‘JI '[ |I|I)‘ H‘l\‘ A .l iy '
e al the college v plan treattend . ! AL K . )
)
~ e ]
ADDITIONAL QUESTIONS SECTION '
. -\(hhl\un.nl duestarrcy have bee nl whled tothis prnted tom by vour college 1y o have oo ashed taanswer addienal
spaestions please asethe oses bisloss tonecanl your ceosponses
' JJ]DDDUDDDDDUDDD
w2 n Koo, 7w 0 N [T I RN 4
u I o 1 v 1 1 1 . W 17 [EL LT 1 e s
v
Pliases st e sprace beloss Tor any connments you have about oar college s e stonmare of aovthims che vt cane
tosteowath oy
N L)
. . ’
3
z . B
‘
() |
. v '
. o v N
5 R - ’
. .
. . .
t .
. » K . :‘ a
. s~ 1Al
’ N R . - .
N ’ hd "
. -
s - »
)
« 4 » - «
' &
3 ’ . ' ) AL S 30
T 4 : AM TR ABASLS
i
‘ v
1 .y " . R -
. . s
[y < a* v .
P “ . \\\
k] 4 £
. 100 o
.:“ . , ’ .\ .
3 . 2 5 - -

ERIC

Aruitoxt provided by Eic:



3

Former-Student
Questionnaire

(Two-Year Institutions)

D

PERSONAL IDENTIFICATION SECTION

Danot complete this section unless you are asked to do so Pl wse pring.

wo LILTTTETTTTT] - wa CIOITTITT] e [

e BRI . 21

TOANY OTHER NAME DU HMAY. AP AR ON YOUR SCHC YOV ORCOUTGERICOR]DS

.«
STUDENTADENTIICA TION NUSHI R I I l L l l 1 I l TEHEPHONE SUMBER

L I B A R B ]
.(m L[ l I I l I ll l l l ' !,4.'7]: STALE D,; 2 On| Dj:[g

National Center for Higher Education Management Systems
The College Board
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STANDARD QUEST|ONS SECT|ON . 6. How long did you attend our college?
- - . 0 Oneterm )
INSTRUCTIONS: : " B 1 One year ‘D
' : T : : 2 Two years
P s i a8 )
Specific directions are given for completing many of "1 3:Three years .
the questions in this qucstionnairc Where no directions N 4 Four years .
- are given, please circle the number or letter of the —5 More than four years &=
most appropridate respanse, wuch as in the sample . .
question below -
Sample: 7. The tollowing statements retlect the goals of manv « ollene
sudents I the Tirst .column, pléase cucle the letters -
4. Are vou currently marned? . of thosw gqa'ls'; th ere important (o vou when vou
0 Yes © g  attended our coll gond colunm, circle the
@No o ’ letters of thuse goal G are achigying or have
> nces al our colloge
If you are not currently married, you would circle the .
L— number 1. ’ i 5
: ey n_g_;\’or have achieved

B
| . /
1, What 15 your sex?
,‘n{” I'vm.ulv
~1 Mafe

Academic Goals -

16 increase my knowledge and

\ erstanding in an academic field

Yo obtain a certiticate or degree

: To complete courses necessary to transfer
. 10 another educational institution

2. How do you (luscribv yourselt? Circle.onv, o D Other
0 Amencan Indian or Alaskan Native
1 Asian. Pacific Islander, or Filipino
2 Black or Afro-American

3 Hispanic Chicano, or Spanish-speaking American

Carcer-Preparation Goals

as £ Todiscover career interests

i F Toformulate long-term carcer plans andor
.

4 “White or Caucasian goals
w2 G Toprepare for a new career M
5 Other owra ‘ ‘ :
. . vt H wa H Other ¢

Job- or Career-lmprovement Goals
1 w6 | Toimprove my knowledge, technical skills,
andfor cpmpelencics inmy job or career
w7z 1 ws § Toincrease my chances for a raise andfor
promotion ’

3. How okl are V-o—ul .
—0 Under18

1 110 22 vears
¥ 2710 25 years
3 26:to 30 years
4 311040 years o we K no K Other
5 411050 years

» 5110 b0 year
61 years or:mor

Social- and Cultural-Participation Goals

i Lone L To become actively in_}/olve(l in student life
and campus activities .

niy M it M Toincrease my:pargicipation in cultural and
soctal events .

s N 16 N Tomeetpé

~ o

1. Are you currently m

81 B
17 O s O Other, . ,
< . Personal-Development and Enrichment Goals
5 ¢ a permanent handicap? ne Pz P Toinciease my self-confislence '
. ) 121 Q 122 Q Toimprovemy leadership skills
82 123 R 124 R Toimprove my ability to get along with others
a1 stri¢ted mobi i 125 S 126 S Tolearnskills that will enrich my daily life
B 2 Y C hearing : or make me a more complete person
85 3 Yes,rest { vision - : 127 T 128 T Todevelopmy ability to be independent,
g 4 Yes, butIprefernotto record it on this form e self-reliant, and adaptable - -
a7 5 Other 129- U 110 U Other i
2
-~ v k
13
< - — s
) = BN <"
g
- !
-
S -
) 102 o




8. From the list of goals in question 7, please select the
three that were most important to you when you
attended our college. For example, if your most
important goal was “To obtain a C(‘f(lfICdl(.’ or degree,”
enter the letter B in the first box.

Most Second Most Third Most
Important “Important Important:
14 142 143

9. What degree were you seeking when you attended our
collepe?
0 Not seeking a certiticate or duegree
1 Certificate of one year or less
134 2 Certiticate of more than one vear
3 Assocuate degree - -

4 Other

10. a Please write in_your major or area of study at our
college

~

b Now look at List A: Majors and Areas of Study and
enter. in the boxes below the code number of th
category in which y:our major or area of study falls.

135138

11. a. Was our college your first choice?
~0 Yes

l;‘l——Ll No ;

0 A public two-year college
°l 1 Apublic four-year cdllé'gé’or university
2 Aprivate college or ur versity’
3 Avocational/tech ;

nursing, tmde schoolxor busmess school

4 Other

140

What was the name of the college thm was your first <
choice? - -

12, When you left our college, what was your overall grade
ponnt average(GPAV T
r-O 4.00t03.01"
1 30010201
- 2 200t01.01: -
3 1.00 or less
4 Unknown or did not have one

103
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13. What was your primary enrollment status when you
attended our college?
0 Primarily for credit — full-time (12 or more hours
each term enrolled)
142 1 Primarily for credit — part-time (less than 12 hours
each term enrolled)
2 Primarily not for credit

14. While you were eorolled, how many hours did you
* normally work when classes were being held?

0 lwas not employed )

1 I mployed 1410 hours per week

2 tmployed 1120 'hours per wuek

3 Emploved 21-35 hours per week

4 Employed 36 hotirs or more pér week

15. D;d you npply for financial asslstance {toan or scholarship)

while at our college?: "<
0 Yes -and | received it

1 Yes, butldnd notrecuive it
2 Yes, butl leftbeforc I found out if | receved it

Fhe."decision to leave a particular college can be

md(ivatLd by a variety of reasons. Please circle the letters

all’ of the reasons that conmbulv(l to your decision
 our college. -

Academuc Reasons

Achieved my academic goals

Transferred to another college \
Needed a break from college
ACourscs/programsyl wanted were nat available
Dissatisfied with my academic porrcrmance
150 Dissatisfied with the quality of teaching
Dissatisfied with the learning environment
Course work not what | wantec

Unsure of my academic goals *

Other

" Financial Reasons
1% K Did not haveenough money to continue
156 L Could not obtain sufficient financial aid
157 M Could not earn enough money while ehrolled

Other

Other Reasons -

159 O Achieved my personal goals -

160 P Accepted a job or entered the military

11 Q  College experience.not what 1 expected

w2 R Few people | could identify \wth

03 S - Movedout of the area

s T Could not work and go to school at the same time
165 U Other responsibilities became too great

eV Personal problems

167 W Other




17.

18.

194

O
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Erom the list of reasons in question 16, please select’
the three most important reasons and enter their codes
below. For example, if the most important reason was

that you “Transferred to another college,”” enter the . {::
letter B in the first box.
Most Second Most Third Most
Important Important lmport.ant
108 169 170

The following are services provided by colleges. How
would you evaluate these services as provided by our
college? For each service, circle the number of the
response that is most appropriate.

{ dicl not know about this service
I knew about this service but did not use it
1 used this service and was satisfied with it
1 used this service but was not satisfied with it

Admissions
Registration
Business office
Academic advising
Guidance. counseling, and testing
Reading, writing, nrath, and study-skil
improvement ’
Tutoring

Minority affairs

College cultural programs

oADK R R B
.w;.a'..-"..-w'..:d——

Financial aid |
Student employment
Career planning
Job placement’
Housing services
Cafeteria

NNNNNNNNNNNNNNNNN

glan to reentojla
Bve already €

m;:m . . )
ed pses 2 or 3, please write in the
fg’ge you plan to attend or are

b
att

104

ADDITIONAL QUESTIQNS SECTION

Additional questions may have bheen added to_ this
printed formy by your college. 1f you have been asked
to answer additional questions, please use the boxes
below to record your responses. ; ' '

24
1o

]

29
204

L

34
20

bulow for any comments you have
aire, or anything else you

e
x4 +
.
)
.
N
. 9 3410000045400

5A1.279 LI Rob 2BA314

ney ﬁr+xl Ry A%
‘Juﬂ ﬁ‘,;;’; HESA 'i




Recent-Alumni
‘Questionnaire,

(Two-Year. Institutigr»l's)'f. .

% ()
PERSONAL IDENTIFICATION SECTION'
Do not complete this se‘cvlioﬁ unless you are nsked to do so. Please print. ;,, ] .
S T B
112 320 I
ANY O 1HER NAML m HICTH MAY APPEAR ON YOUR SCHOOLOR COLIEGE RECORDS
Sll,n()l.,SEI.I)tN|u|('\'AI,|()r_~.'ANU4\\n|R rl L—l I I II 'Izzu)l TELEPHONE NUMBBER -
gessgmeons (T T T TTTTTIT T T I ITTTTTTTT]| .
cny f r] l ] ' L l[J II l lL] STALE I:Ij zu'conEDID:]
. 56-70 ‘ 71.72 7377
- N ’

'Nation'al Center for Higher Education Management Systems
: The College Board | §
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* STANDARD QUEST'ONS SECTION . - 7. The following statements reflect the goals of many ('ullvg{-

students. In the first colunin, please circle the letters of

¥ rz) - . .
INSTRUCTIONS: those goals that were important 10 Yol when you attended
e _ X N " onr college. In the second column, circle the letters of those
Specific directions are given for compleéting many of ) o Y -
L R ; . ) i - poals you feel you are achieving or have achievod as a result
. the questions in this questionnaire. Where no directions : : .
) . . of your experiences.at our college.
are given, please circle the number -or letter of the o
most appropriate fesponse, such as in the sample These goals were important tome when | attended
question below this college, ) ¢
Sample: These goals t am achieving or have achieved
e e )T ARG ou curfontly marmed? A Academic Goals
0 Yes : _w A w0 A. Toincrease my knowledge and .
JNo understanding in an academic field
1 you anr not cairently marned would circle the o l% a: B Toobtain a certicate or deyc
aumbor 1 w C w4 C Tocomplete courses necessary 10 transfer
L 10 another educational institution

. ) 95 Cog . Othy L
1. What is your sex? D o D ther — X ~

”"{“ Female - S Career-Preparation Goals
1 Male o7 € e .E . Todiscover career interests
' @ F 100 F - Toformulate long-term career plans anlior
B 2. How do you describe yourself? Circle one. - . -'goals

- 0 American Indian ot Alaskan Native - C e G e G <Toprepare for anew career
1 Asian, Pacific Islander, or Filipino o N
2 Black or Afro-American
3 Hispame, Chicano, or Spanish-speaking American
4 White or Caucasian ’

. 3 'H w4 H Other
- s .

Joh- or Career-lmprovement Goals

we 1 Toimprove my knowledge, technical skills,

5 Other . andjor competencies for my job or career
. e . “jos | Toincrease my chances for a raise ale‘r[{ggr
- B G . 5
3. How old are vou? t>  promotion
—0 Under18 .
" na K Other

4 1810 22 years G

2 231025 years social- and Cultural-Participation Goals

_3 26 to 30 years n2 L Tobecome actively involved in student life
4 31tod0years . . . and campus activities

-5 41 to 50 years ] SR o M 114 M Toincrease my participation in cultural and
6 511060 years N : social events

.7 61 years or more s N e N Tomeet people

Other

HO—

3

(@]

1wz O 18

4, Are you currently |11aryied?
« 0 Yes o
m—-{
: ~-1 No

5. Do you feel that you h

Personal-Developnient and Enrichment Goals

p Toincrease my self-confidence
Qoo Q To improve my leadership skills

R

S

Circle alt th ) 120 R To improve my ability to get along v_vith others
. ,|r(c) c: that apply. e 2605 20, To learn skills that will enrich my daily life
2 o > :

or make me a more: complete person
7 T s T Todevelop my ability to be independent,
self-reliant, and adaptable

sy 1 Yes, restricted mobitity
sl 2 Yes, restricted hearing =
w83 3 Yesrestrictedvision

b 4‘Yes,bqllprefernot'gorer.ordilonlhisform e U 1w U Other

2

a7 - Y- the - a . . . .

7S Ot er 8. I'rom the list of goals in question 7, pleasé select the three
that were most important 1o you hen you attended this

- college and enter their eodes below. For example, if your

. .6, How Iong_'di(l you attend our college?
o -most important goal was "To ohtaina certificate o1 degree,”

! Qne year... : enter the letter B in the first.box

i 2 Two years . o . 1 S . .
3 Three years C . Most Second Most Third Most
4 Four years Important Important Important L_
5 More than four years ’ Tan 132 o1

2 .
<
- 3
M i -
: : 106 P, '
€0y Er 'T AR LA L
c - A o 113 L Lo L%w ' ;;x.é‘uL;‘.';_sL“,'
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9. What was thc- most re vnl u-lmu.nv‘or degree y()ll : 15. What certificate r,‘doyee were ,you seeking. at the @
“receved from our college? college referred®o in question 147,
0 Certificate of one year o1 less . ’ 0 Certificate: = ) .
“:‘_ 1 Certificate of more than one year . A 1 Associate degree ' B . [
2 Assodiate degree ' 2 Bachels®s degree
' Other e Sk 1 3 Master's degree

"4 Spedialist degree (e.p., Ed.S,)
. ; 5 Profewonalde;.n'e(c.g medicine, law, theology)
Please wrrte in the major of area of “tudy associated <6 Doctoral d('L.fl’L" 8 Ph-D EdD,DBA)
with the certdficate or degree reforred to in question 9 ’ e ' -~

10. .

.

- 16. a Please write in your iptended majr or area of study
! . . ’ atthe college referred to in question 14,
b Now ook at List A: Majors and Areas of Study and Ml Oirquestion

entet 10 the boses. below the code rumber of the
category mwhich vour major or area of stady talls

h Now look again at List A: Majors and Areas of Study

) m - . and enter in the boxes below the code number.cf the

o category inwhich yourmtended major or area ot study
! at the cellege referred to in question'14.falls

1L 1 you plan l(§ continue vour education, what is the
highest degree vou ultimately plan to earn?
- ~0 Certiticate
1 Assocate degree
2 Bachelor's degree
tiv— 3 Master s degree
4 Specialist degree (e.g . EdS)
5 Professional degree (o g, medicine, law,
&0 Doctoral degree (e g, PhD, E(I.Q., ‘8.

&

- e

“H did our collo;,o pn-p.\rv you for your additional
ollege work?

Excellent preparation
1. Good preparation

2: Adéquate preparation
3 fnadequate preparation
4 Dous not apply

12,

0 Yes, | have taken and passed an exam -
1 Yes, ! have taken an exam but do notyet kno

the results
2 Yes, P have taken an exan but dld no‘t
3 No, | have not taken any exants, but plan
4 No. and I do.not plan to take any

id you trahsfer any credits from our collm,t' toward
your additional college work? . ) o

130

0 Yes
M’l{1 No, I dicl not try to transfer any credits
2 No. ! tried but they were not accvptod 2

19. Afe yogrcurrently c;\nployed('

0 Yes, I have a full-time job outside of the home
19(){1~ Yes, |-have a part-time job outside of the home

2 No, I am not currently employed outside of the home

14, a After your ‘program atour college avhat kind of -
college, university, prmu\\lonal or vomlmml school
did vou most recently attend?
(= 0-A public two-year college
1 A.public four-year colle;,e
2 A private college or. university -
- 1 A vocationalitec hnical school, hospitat school of
nursing, trade school, or business school

» If No, skip to question 26

- 20. a. Describe-your current job (e g, accountant, enginecr,
salesperson, teacher).

- . b-Now leok at List B: Occupational Titles and enter in
the boxes below the code number of the category -
in which your.current job falls

4 Other

b Please woite i the name of that institution

151-152 v
3 R
. o - »
’ -
) ”p r\; nm"n nﬂ\i
- hnv» Wire 3 X~.. L '-’~
o H
L 107 i

) -~y

O
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’21 Atter u;mplclmg your program atour follebo how Iom, 24. How well did our cnllebe prepare you for your first |ob?
. did you iook for work before ob*aining your first job% ’ 0 Excellent. prepdrduon
—0 "Had a job which conunuw after | complelod ny . . -1 Good prepar.mon .
peogran), 156~ 2 Adequate préparation
. ' 1 Obtained a job just prior 16 bradunqon . 3 Inadequate preparation
151 2 Lless than two mor\‘qs after graduation ' -4 Not applicable to first job-
. . 3- Two to three months after graduation )
4_Tour to eight months after graduation B T - - -
e

s e o= 8 Mt than el;,hl ‘monihs afier graduation -
25. To what extenl ;slw oar first job related to your major

or area of sludy"é}%

22, How did you find your ﬁrs! job?
4 College placement office or professo. RRCE
1 Mroiessional periodicals or organizations
2 Civil Service application

3 Emplovment agency

1 Newspaper advertisement <

5 Direct application to ompfbvor

6 ¥ riends or relatives

154

pployed or_are not working ¢
aior or area of study at our

L-7 Other

23, Whaotiswas your annual salary or wage in v:')ur first job?¢
{1 Less than $3.000 per year

1 33,000 t0 $5.999 per year

2 $6,000 to $8,999 per year

3 $9,000 to $11,999 per year
4 $12,000 to $14,999 per year
3 $15,000 to $17,999 per year
6 $18.000 to $20,999 per year
i 7 $21.000 to $23,999 per year
L8 $24,000 or more per year

-
n

ADDITIONA . QUESTIO

RUL 101 ERRTN 164 17 171 172 173 14
I’Iv.m- use the sparebe g ny'ee _ fents you have ahout our college, this questionnaire, or anything else you care
to share with us. c - :

e
s

: 9341600000045400
4 » 50.279.LP Rob 2BA315

O
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Long-Term
Alumni
Questmnnawe

(Two -Year Instltutlons)

“PERSONAL IDENTIFICATION SECTIOM ' o

Do not complete. Q sectlon unless you are asked te do so. Please print.

o

—— 1

. CANY OTFIER NAME WHICH \1 AY AP | FAR ON YOUR SCHOOL OR COLLLGE REC ()Rl‘lﬁ i

a CTCTTTTITEED) (IO omD)

)
21

T SIUDi\.IIl)l\lI}I(AIIO\.\L\\nlk rl |1 } l ] ] l TELEPHONE NUMBER

L‘Jf&:;}'?;’;cés“s’}'&:??’“?"’“” [(TITTITITI ILH TIT1IT I | TT1T1]

3155

HOTHIS IS ANEW \D[)RiSS PLEASE CHECK HIRI D N
i » St

CIry lj—l l l l L1 ] r r l\l ] I J . STATEH Dj ) ZIPCD[)[EDHE ‘

56-70 . TVT2 : ) 7377 "

Kationa! Center for _Higher Education Management Sy's(éms
- The College Board

-

116
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STANDARD QUESTIONS SECTION

INSTRUCTIONS: .

'Spncm directions are g,lven for compl(-llng, many of the
questic® - in this questionnaire. Where no directions are
aven, 1 ease circle the numbet or letter of the most appro-
priate 1esponse, such as in the sample quoxlmn betow

Sampie:

3. Are you currently marned?
N 0 Yes i
@No ) ) Vo
If you are not currently married. you would circle the
number 1
&

1.5 What s your sex!
=0 temale
YLy Aake
2. How dp vou descnbe yourselie Circle one
: SO0 Amencan Inchiin or Alaskard Native
1 Astan, Paciiic 1slander, or Filipino
2 Black or Afro-Amenican
3 Hispanic, Chicano, o Spanish- \[)l‘dl\ln},, American

4 White or Caucasian "‘{7

Wy

L-5 Other "_h___,ﬁ""-__‘._,__‘.,_\..

3. How old are you? v
—0 Under 18 years '
.1 1810 22 years . .
2310 25 years o

20 to 30 years -

31 to 40 years

41 t0"50 years

6 51 to 60 years

— 7 61 years or more

Hl -

Wl e I

.
4. Are you currently married? ST
0 Yes . L o

1 No v :

82
€

g

C:rc/e all that apply ’
RN No

s 1 Yes, re.ﬁlrictcd mobility, - ©

a7 2 Yes, restricted henring' :

/3 Yes, restricted vision"

a7 4 Yes, but l prefer nol to record it on this form
B S'Uther

Ca

6. How long d‘idfy‘o‘u attend our collige?
One ortwo terms.”:

One vear: " :

Twoyears ~ “i .

Three years .

four years - ' -

Five years '

Six years

More than six years

_H‘) -

’
N wnaswN =2 O

.12, What dq,r'o? .

7. When did you (omplulv vour program at our collvg,u
_ Please enter the year in the box below,

‘() 7N

8. What was the most recent, corllhcale or, dug,r(-v you
received from our college?, LY
0 Certificate (specify) __
1 Associate of arts degree
2 Associate of sciences degree
3 Other degree (specify)f

9, a Please write in the ma|or or area of study associ
with the degree or certificate referred to in question
8 1f you received ‘a degree or certificate with a
“double” major, please write in both. - e

Now look dt List A: Majors-and Areas of Sludy and
enter i the boves below the code number(s) of the
category{ies) 10 w}ych your nm|or(s) or an-.x(s) of
study fall(s).

o [:‘E[:D {Use this second box .
97-100 only 1f you sook'a

“double“major)

-

“10. Since completing your prossam at our college, have you

undertaken further forma’ study?
0 Yes -

1t No, ship to question 1/,

“11. a After your program «at our college swhat kind ot

college, university, professional. or voc ationad ¢ hool
did vou most tecenﬂy attend?-
0 A public two- yo i college
i public four \car college, umvenity or
protvwon.ll school
2 A private rollege, university or professional

a

me
schor !

3 A vocationaltechnical school, hospital school of
ursing, trade school, or business school -
-4 Other
(spucify)

n .

v
n Plogv write in the name of lhnt msmunon

L] . -

(Please do not write i
o

= Meate were you seeking at the
college, fmversity, §, “tessional, or vocational scheol
reterred to,n question H1¢ -
) Certificate

Associote degree
Bachelor’s degree
Master's degree
vSpecmhsl degree (e.g, EdS)

Professionalrdegree (e g, medicine, law, theoloyy)
Dowtoral degree (e g, Ph D, £dD . DB A)

7 No degree or curlif'imlgz_(o i |ob advanceihent,

—

107 4

Nt e B =

=

-~

self-enrichment) ¥

this box) \ o
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oomh
13. l)ul y()u “(omplete the requirements of the certific ateor
Hogree indicated in question 124
-0 Yes
“No, but 1 am still enrolled seeking ot
2 No. but I still plan to complete it even through I
am not currently enrolled
1 No, and | do not expect 1o complete it

[D0O0s ot di)pl\'

—

’i
[T

f ’
"

14,

Please \vnlo in the major or are. of study associated
with the degree or Certificato refored o in guestion
A2 1 vou wele pursiing a dogree or certificate with a
“douible” LDA}]()L please write in both 7 -

¢

-

19. The Tolowing sldh'numl\ruflml some of the outcomes
of cotlege education or training In the first column,
please circlo the etters of those outcomes which you

. reafizod when you attended-our college. in lh(‘ second

s o column, circle the letters of lhmonll!(()mos you feel your .
have rmh/otl or are-redlizing since you feft our college.

Ce e heeses are-tptcomes--reatzed- \\.hlI(‘
colloge N

These are outcomes that | have rv.llm-(l oram @

realizing?amce jeft your college .

Academic Coals

An increase in my knowledge and
understanding.in an academic field

><——

> ——_—

T

-attended - ynurs -

Soonr

<

Now look again at List Az Majors and Areas of Study
and enter m the boves below the code number(s) ot
the catewondtes) m which your magor{s) or area(s) of
study tallis

ey .
EEEE’ (Use this second box .
MNietin

only . you pursuéd a
¢ “double”™ majgor)

How well did our college prepare you for your add-
tional formal education? .
D Lacellent preparation

Good preparation
Adequate preparation
Llhl(’(‘(]udl(‘ preparation . 8
Does not apply t

15

B

16. How wm(ld you evaluate the counseling and adv'iserflé/nt.‘
we gave you about yanr options for furlher formal edu-
mlmn after you (Onl[)h‘l('d your, pro;,mm at our llege?

0 Excellent -
1 Good
na-{ 2 Adequate
{ Inadequate
4 Does not apply

17.

hold, ur(.lc.- that clegree,
0 Certificate’
Associate dégree
Bachelor's Huegree
Master’s defree

-t =

1o -
o

3 Specialist degree (m, Eds) '
N
)
b
7 Does not dpply
18. How well dldpur colleg,e prepar(- you for the work you

are now doing (’OY lf you are not currently employed, for
the work you did most recently)
0 Excellent preparation
1 Good preparation . -
wedf 2 I\(h'(]ll‘(ll‘(‘ preparation
3 Inadequate preparation
4 Df)qs not _nppl','

[N A centificate or degice

L ¢ Completed lhe COUrSEs NECOssary 1o transter
to another educational institution

oD s Other tspeaddd . oL
Career-Preparation Goals

“ .
o E ok Dlscowmd career interests
1wt .12 F. Formulated Iom, tenn career p.dns .m(l or goals

133G G Prepared for a new career A
'

T HwH ()lhcr (ipeut\l P

)(»b ot ( areer Imprm{(-nu-l_n Outcomy

Improved knowledge, technical skills, .m(Im

& ol
L - competencies for oh or career

Other (speaityy o

-Participation Qutcomes

Became ac ll\vl\ involved i student lite and
. " campus activities
o 1n 1 M InGreased partic m.mun in cultural and social ,
. events ’ :

N N

Coaal el
. 2

A

1 Q1O ()lh(-r (SPCCHY) e e e

P(-rs()ndl l)vwl()pmonl and .t nnchment

Qutcomes

1w P P dceased Selfzconfidence
198 Q 1w ) Improved leadership skatls
15 R0 R Improved ability to get along with others

w7 S S Learned skills that will enrich my daily ife or
: m‘ko me a more-complete person
) l)cv(-lom-(l abihity to be independent, self-

rolmr‘ah and adaptable

. (
\u-l (§] N U ()lhvr (sp(r(‘lfy) i N

s b unl
.

20. From. rho list 61 Gutcomus n (un-slu»n 19, please wloct

the 2t ‘o that naw seemt to you 1o be the most impor
n uul( omes # having attended our college and enter
sclgs below Forexample af you now think that the
muss Hnportant outcome for you was the “inc reased
: ‘*Ied( hys Skifls™ enter“the letter Qin lho first bov

g .8
Second Most D Third AMost D
Important Imiportant

. ,M()sl
168 R T . 105

‘
Important

g

ncreased chances for a rase and-or ;n()mntmn

g\ol people | othenyise might not have known



-

21. 'Since you completed your program at our college, have
you been l'lll[)ll)vt‘(l for pay?
‘0 Yes, |am currently employed fulltime o
1 Yes. | am currently employed part-time -
) 2 Yes, | was employed after leaving your gollege but
b - curmntlv am unemployed and lookirtg for work
3 Yes, ! «as employed after. leaving-your colle;,e but -; -
1+ ently am unemployed and not looking for work
4 No, | was never employed- after leaving  your
coliege ’ ' ‘

c .
> |i No, ship to the Additional
A . Questions Section

9

th( was the fust |0b you had after you completed
your program  at oust (()Jva,v feg, accountant,
enpineer, salesperson, teacher)

<

What s vour current job? It you are not currently
employed. what was your most recent job?

¢ Now laok at List B: Occupational Titles and enter in
the bowes below the code numbers of the categories
wn which your st |()l) and your current job fall

) [T

167 164 165170

First
[18)9)

Current

iTob

‘o

L4 : .
23. What was your annual salary or wage in the first job you

had after. you completed your program at our college?
What is your current annual salary or wage? Circle the
number in the first column which best describes your
salary in the first job you had alter completing your
program atour colege. Circle the number in the second

column which-best describesyour carrent salary. 1F6ither ~

Cjob  was  parttime. give the approximate  full-time

('qutvalvnl .mnual salar) ,

ryear
L»per vvm

’i'i()(XX)"to ‘;41"99" per vear ¢
542,000 | per.ycar or mote

QDQQDDD

181 2 184 48 186 187

. * -

Aruitoxt provided by Eic:

2y
at .
o
068201 39000400
SM.683 LP.Roh 2BA160
. -~
a >
> LY
.

.~y
(R -

.




-APPENDIXB , -

s/
S

R

The Four-Year Colleges and
Universities Questionnaires

. .
n
t -
.
“
]
~
1
13
.
(--
\.‘ El
S
Al -
1 i
. .
i
W\ d s
, -
< 1 -
«

3




Entermg Student
' Questlonnalre

(Four-Y?ear Institutions)

PERSONALIDENTIFICA?IO SECTION

D not mm;)luo this se: Lllon unléss you are 1Sk( d to do so. Please pnnl : . .. » . e
1<\~:..'HLI ITIIIIH e FIT T LI] O
. 1-12 . ) 13-20 N 2
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STANDARD QUESTIONS SECTION -

o : INSTRUCTIONS: . 0 No, } have not becn previously enrolled
N // - - - 1 Yes, at this institution :
v . "1 Specific directions are given for completing many of 2 Yes, at a public two-year college- .
. / the questions in this questionnaire. Wheére nodirections " 3 Yes, at a public fourfvear college or university
R are "given, please. circle. the number or letter of the. Tl 4 Yes, at a private college or university ' -
most appropriate response, such as i the sample | __ 5 Yes, at a,ybc itiol aljtechnical school, hospital
question below. . - ™~ school of niirsing, trade school, or business school
° N A} .
. . 1 3 4 -
Sample: ’ . "
- . S e N o
4. Areyou currently married? b. If you haveattend ,r}_qtﬂgr.COII( ge, please write in
0 Yes the name of the one you most recently attended
O R
i you are not currently married. you would circle the 7. The following stﬁtemvnf,\ refloct the goals of many
number 1 .. college students. Please circle the lettefs of alt those goals
“that are important to you B .
. ° ’ AR IR :
- Academic Goals’ . » .
1. What 1s vour sev? © g A Toingrease my knowledge and anderstunding in
. {() Female N an academic field -
! 1 Male B To obtain a certificate or degree
: C To complete courses necessan to transfer to
. R another educational.institution :
2. How do you describe yourself? Circle one. B
¢ - =0 American indian or Alaskan Native ‘D Other
1 Asian, Pacific Islander, or Filipino areer-Preparation Goals
ot 2 Black or Afro-American 4§y E To discover my career interests,
3 Hispanic, (j‘h“‘]“_‘" or Spanish-spe os  F To formulate long-teim careé? plans andfor gaals
. 4 White or Caucasian 95 G To prepare for a new career & :
. . (34
. : g
5 Other 9_ H Other :
) Job- or Career-Improvement Goals
3. How old are you? 97 1 Toimprove my knowledge, technical skills, and/or "+
-0 Under 18 competencies required for my joh or career
1 18to 22 years o8 | Toincrease my chances fora raise and/or
2, 23t0 25 years ¥ promotion
3 . . ‘
B0y 9 K Other : i -
2 ! 5 social- dnd Cultural-Participation Goals ‘
' L‘; . w1 L To become actively involved in student lifeand °
‘campus activities ar
M Toincrease my participation in cultural and
.- “social events
g 12 N Tomeet people -
wi O Other - »
Personal-Development and Enrichment Goals ¢
g : g ‘ - ~
- De feel that you have a permanent handicap? ws P Tonctease my self-confidence
Circle all that'apply. ws  Q Toimprove my leadership skills .
L wh R Toimprove my ability to get along with others
- ‘ 07 § To learn skills that will enrich my daily life or
a4 2 Yes; restricted hearing make me a rmore complete person
<. 85 3 Yes, restricted vision we T Todevelop ny ability to be independent.
a6 4 Yes, but | prefer not to record it on this form self-reliant, and adaptable
87 5 Other wo U Other ’
- 2
3 o
: . “ . A4
N - s .
avt pR "
2 E g i“f?'-‘??‘f‘né'*.b‘\ - e
oo G (Qrs awe . 5
.. R .
13
{22
SR ) . »
’ 1 Aot s . °

O

ERIC
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6. a. Have you previously enrolled in any postsecondary

educational institution? !f you have enrolled in mare .
than one, please.circle the most recent, ey




8. From the list of goals m quustion 7, bplmw seloct the
three that are muost mportant to you and enter their
cotles below For example, if your most important goal
is " 1¢ obtain a certificate or degree,” enter the I('tt('r\ll

- mthe first boy . o ?

Most =+ “S¢cond Most Third Most

K lmportant Important =~ Important-
1o 1 S

n
N . -

P

9. What degree are you currently working toward at our
college, and what is the highest degree you ultimately
plan to earn? Circle a number in cach colurnn,

Current Ultimate ) «
w0 0 Not seeking a certificate or
L } degree
1 . 1. Certificate
e 2 2 Associate degree
i | 3 ] 3 Bachelor's degree
. 4 4 Master's degree
5 5 . Specialist deg,r(-e(e g, EdS)
6 .6 Professional deg,rec(e 8.,
~ medicine, law, theology)
7 7 Doctoral degree (e.g.,

PhD, E.D. D BA)

S’, v
10..a. Please write in vour intended major or arba of Stddv 33

atourcollege .

Pl

b Now look at List A: Majors and Areas ¢ :
enter in the boxes below th;‘)
mu\gor\/‘n which your major

11, What is your intended
Primarily for credit
eachterm enrolled)
Prinyarily for - redit — pa
each term enrolled)

1Yy

i)

‘most appropn ]
0 Employed moré than half time -
1 Employed half tim ofless
Homemaker, n mploved outsicle of the home

T
LJ Not employed but would like to work
4 Not employed and do not care to work while
attending college

ERIC

Aruitoxt provided by Eic:

J{,"x?y('
7 9 Other

13. The decision to attend a particular college is usually
influenced hy a variety of factors. Please circle all of the
factors that influenced your choice to attend our college.

121 A Academic reputation of our collv;,v

122 B Course offerings

121 C Former student's advice

124 D Teachersor friend's advice

125 E Counselor's advice

1w F Employers sug,g,vsllt{n. S

127 G Will help me retalr[‘ ycurtent vmployment B
128 .- H Costs S :g’ ’

Availability off g
Institution” gfucy}! i
i1 K C Ioso to hon\g m"w(;,;, : SR
i G Jo a |on
144 M Range and avmlablhty
1w NI can identify with fellow
14 jenient to go gl Q

wg;ﬁfs

ma representahve of this coll(';,('
fon'a, colle;,e placement service or some other
ef({.ah n-information setvice

'3’!?‘& college catalog | -
*‘ material | received in the mail

2,0 From material | read in a new spaper or magazine
"‘ ’Z’»From a radio or TV advertisement
From an information display at an education fair,
shopping center, county fair, or similar location

15 a. Was our college your flf‘;l choice?
0 Yes
147{1 No

b. If no, what kind of college was your first choice?
0 A public two-year college : ¢ .
- 1 A public four-year college or university

2 Aprivate college or university ~ ° .
3 A vocationalitechnical school, hospital school

of nursing, trade school, or business school

4 Other ___
What was the name of the mll(-;,v that was your
Tirst choice?

a8

. B

16. Do yoy plan to apply for financial aid at our college?

1 Yes, I planto apply
2 No, I do not think I will ever npply -

- {0 Yes, | have already applied
B RL

A2}

Gl

&



O

ERIC

Aruitoxt provided by Eic:

.

17. When would you most prefer to take your classoes? 18. Do you plan to enroll at our collepe next term?

15

Circle one. 0 Yes
0 Wuoekday mornings 1 No, | will complete my program this term
1 Weekday afternoons ' ’ 2 Nao, but | plan to return’at some future date
3
4

2 Weekday evenings 151 No, | plan to transfer to another collepe

3 Anvtime during the week No, 1 have no plans for additional education
4 Anytime during the weekend : at this time :

5 No preference 5 1 do not yet know my plans for nest term

f

ADDITIONAL QUESTIONS SECTION

Additional questions may have been added to this printed form by your college If you have
questions, please use the boxes helow to record your responses.

s

152 15 ind 1h5 116 157 158 159 160

32 33
04 . 165 bt

Ploase use the space below for any comments you have abi
to share with us :

”
. v
r ' . 1 .
- v w
. .
«
- . ) 934 T600000045400
. : 4 10M 279 LP Rob 2BA306
- i ‘
T . . . .
- . “ - .



LIST A: MAJORS AND.AREAS OF STUDY

Programs usually requiring four or more years of study

’D

0100 Agriculture and Natural Resources

0200 Architecture and Environmental Design ¢

0300 Area Studies (includes Asian Studies, Black Studies, etc.)

0400  Biological and Life Sciences

0500 * Business and Management

0600 Communications

0700  Computer and Information Sciences

10800  Education

10900 Engineering

1000  Fine and Applied Arts (includes Art, Dance, Drama,

1100 Foreign Languages

1200  Health Professions

1300 Home Economics (includes Clothing and Textiles, Insmutlonal !
Housokeoplnb, and Food Service Management, etc.)

1400 Law

1500  Letters (includes Creative Wrmm_.,, Literatur

. Speech, etc.)

1600 Library Science

1700 = Mathematics -

1800  Military Sciences

1900 Physical Sciences (|ncludes Ch

. Sciences, etc.)

2000  Psychology

2100  Public Affairs and Social

2200  Social Stiences (includes
History, Political Scie

2300  Theology and Religi

4900  Interdisciplinary St

6000 Other

7000  Undecided but pfob

W)

Banking: CM me
etc. ) & T \')4’ %?%é,‘:% .
ologi (i,ncludes Office Supervnsmg and
ement, Stenogryphlc and Typing Technology, etc.)
I-Sﬁwlce Tdechl‘i‘ologles(lncludes Stewardess Training,

et

[oRistT
0:0k °§;jf>

&’Technologles (mcludes Computer

ctronics, Archntectural Draf(mg, etc. )
istruction and Building Technologies (includes Carpentry,
Plumbing, Sheet Metal, Heating, etc.)
atural Science Technologies (includes Agriculture Technolo;_.,y,
Environmental Health Technology, Forestry and Wildlife
Technology, etc.)
Food Services Technologies(includes Food Service
Supervising, Institutional Food Preparation, etc.)
5500  Public Service Technologies (includes Law Enforcement

’ Technology, Teacher Aide Training, Fire Control Technology,
) Public Administration Technology, etc.)
- . | 5506  Recreation and Social Work Related Technologies
8000 ©  Other
9000  UnAdecided but probably Iess than four year program

.-
Note: On the acxual SOIS Questionnaires, LIST A is printed on a pancl extending from page 3 Bccausc it is 1dcnucal in
all questionnaires, it is rcprln(ed in this appendix’ only ¥hce. .

s +

ERIC
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LIST B: OCCUPATIONAL TITLES

01 Agricultural and Forestry Occupations, Fishers, and Huntors
(2 Clerical Occupations
03 Construction, Drilling, and Mlmm,Ocuu).mnns

- 04 Engineers and Architects : ¢
0% I'xecutive, Administrative, and Mamu,vrml Occupations
06 Health-Diagnosing and Treating Practitioners
07 Health Technologists and.Technicians
08
09
10 M
11 Military Oceupations

arkohn;, and Sales Occu;muons

u(.lmnlcs and ch.\lrurs

Natural Scientists .lml M.\lh(-malu_mns

—_
-,
-

Producllon Occupations (Ocuu)allons concerned
. f-cllm;, up, opcrallnb, or lon(hm, of machines’
. L US shopy
‘. 15 ¥
. R 16

17
18
19 -
20
21 Other

More questions on page 4 >
\ _ Nore: LISTB, printed on the backside of the panel showing LIST A, is included only with the Recent-Alumni Question-
\»\ _naire; in all other questionnaires this panel is blank. ’ ’
\ - o . 120 _ . :

O
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Continuing-Student
Questionnaire

(Four-Year Institutions)

" PERSONAL IDENTIFICATION SECTION

Do nnt complete this section unless you are nske(l to do so. Please print.

A L] Lll LLTLITL] s LT T TT] l.. o O

1420 21

TOANY OTHER NAME WO SIAY APPE \R(N\()URS(II()()I ORCOIEGERICORDS

STUDERFIDENTIC ATION NUMBER [1 ] ] | l I I i" I FELEPHONE \U\\IHR

22:40

s (T TT T T T LT T ITTTIT [T TTT]
o (I T T T T I TT 1] 'lml w17 [DI]:]

21-72 2377

Nl(mml Centler for ngher Education Management Systems ’ B
: . . Thc College Board .’l

121

127
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STANDARD QUESTIONS SECTION

INSTRUCTIONS: :

specihic drections are given for completing many of
the questiuns in this questionnaire Where no directions
Lare given, please circle the number or Jutter of the
MOst ApPIoPRAte 1esponse, such as m the sample
question beluw ’

Sample:

4, Are you currently married?
0 Yus
@Nn

It you are not currently marned, you would tircle the
number |

1. What s your sev? .

0 Female
-
l"[\ Male

2. How do you lh-sl_;rih(- yourself? Circle one.
0 Amencan indian or Alaskan Native
L Asian, Pacific Islander; or Filipino
0] 2 Black or Afro-American

4 White or Caucasian

5 Other

Y

3. How old are you!?

0 Under 18

18 to 22 years
2310 25 years
26 to 30 years
31 to 40 years
41 to 50 years
6 511060 years:
7 61 years or more,

[

s

WS e R =

4. Areyou currently nmrried?
" 0 Yes o,
1 No 7

5. Do you'feel that yois have a permanent handicap?
Circle alt thatapply. . -

w0 Nos il

s 1 Yes, restricted mobility

a2 Yes, restricted hearing

a5 3 Yes, restricted vision : .

an 4 Yes, but | prefernot to record it on this form

a7 5 Other

3 tispamie, Chicano or Spanish-speaking Americén S

122

109

6. How fong have you beenat our collepe!
0 Oneterm
1 Oneyedar
2 Two years
3 Throee yoan

i) '
” 4 Touryears
5 Fiveyeans . ,
0 Sixyears
7 More than six years
7. The following statements refloct the goals of many college

students. In the first column, please circle the letters of those
goals that arg,important to you-at this- time. In the secomt

- column, circle the. letters of those goals you feel vou
are achieving or have achleved R

These poals are important to me at this time

Thuse goals | am. achleving or have achieved

L Academic Goals
w A 9% .A"To increase my knowledge and
-, - uriderstanding in an academic field
B-To bbt_aln_,a certificate or degree
C Tocgmplete courses necessary to transfor
to another educational institution

. D Other _

. Career-Preparation Goals
~'E Todiscover career interests ‘
CF - To formulate longstenn career plans and/or
goals :
To prepare for a new career

w G2

193' H  ws H Other - . . S

Job- or Career-improvement Goals
s | we | Toimprove my knowledge, technical skills
. and/or competencies for my job or career
107 -] ws | Toincrease my chances for a raise andfor
promotion”™ :

we K 1o K Other

Social- and Cultural-Participation Goals

m L n2 L Tobecome actively involved in student life
and campus activities -

ny M 1e M Toincrease my participation in cultural and
social events

s N ne N Tomeetpeople

17 O s O Other

Personal-Development and Enrichment Goals’
19 P 20 P Toincrease my self-confidence
121 Q 122 Q Toimprovemy lmdcrs,liip skills
123 R 124 R Toimprovemy ability to get along with
. _ others
425 § 1260 S Tolearnskills that will.enrich my daily life
or make me a more complete person
17 T 1w T Todevelopmy ability to be independent.
: self-reliant, and adaptable N

129 U 1w U Other



4,

9.

Ttom the hist of goals in question™?, please select the
three that are most impartant to you at this time and
enter llﬁw[ cotles below. For examply, it your most
important goal is "To obtain a cerfificate or degree,”
unter the letter Bin the first box

¥

Third Most
hnportant
23}

Second Most
Important .
RN

Most
Important
"

What degree are you currently working toward at our
college, and what is the highest degree you ultimately
plan ta earnt Circle @ number in each column.

Current Ultimate
— 0 r 0 Not secking a certificate or
degree
1 1 Certificate
2 2 Associate degree
3 3 ‘Bachelor's degree
VI 1a— - -
4 4 Mastor's degree
5 5 Specialist degree(e g, £d.S)
6 b Professional degree (e.g
" medical, law, theology)
¢ L— 7 7 Doctoral degree (e..,
PhD, EdD,D.B:A)
10. a Please write in your intended mmor or area

O

ERIC
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at our college

=
p4
3
2
z
g
<)
=
=
Z
»
§
<
g
w
i
3
a
>
2

1 _ananly for credit —
nach lerm enrolled)

5!
ary-e| p o glenl or occupation status
lrcle the mostappropnale response.

3 Not employed but would like to work ¢
—4 Not employed and do not care to work while
attending college

.

13, When would you prefer,to take your classes?

1 Weekday mornings

1 Weekday afternoons

2 Weekday evenings , . .
3 Anytime during the weck

4 Anytime during the weekend

5 No preference

14. Doyou planto enroll at ou collvge néxt term?

14—

151
152
158
154
155
156
157
158
159
160
161
162
163
164
165
166

—~0 Yos

1 No, [ will wmpjete ypro;,mm this term

2 No, bul i pld'\ fet n 1lsomu future dnlu
h

have recuwed flnanclai.al(i
hav .Iied for flnancml dld but was denicd

ot know about this service
‘I'knew about this service but dit) not uso it
] l I used this service and was satisfied with it
1
1
1
1
1
1

| used this service but was not satisfied with it

Admissions
Registration
Business office
Academic advising
Guidance, counseling, and testing.
Reading, writing, math, and study-skills
improvement
Tutoring
Minority affairs
College cultural programs
Recreation and athletic programs
Financial aid
Student employment
Career planning
Job placenient
Housing services
Cafeteria
Health services .
Library ) ?
" Child care :
Bookstore 5
Parking
" Campus security

Other

ccoocCco
NN NN N ——
[ VT o

[Nl NN oo NeoNoNoNoleNe Nl e
B e T T T S e
N NRNNNOMNRNNNNNONNNONNONNN
[ P B O N T R T E N U VC L SV IR VU SR SR VRN SRR O
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ADDITIONAL QUESTIONS SECTION

Additional questions may have been added to this pranted form by your ¢ ollege 16 you have
questions, pleaae use the boves hoelow to record your respones

23 24 20

20
174 175 17 177 i 179

114 1t 170 m §72 174

-

JoooouoRIREoantE

heen ashed 1o answenr addition

1 m ut!

Please use the space below for any comments you have
to share with us

(o]

ahout our college, this questionnaire, of anything else you care

3316000000454 ) R
10M 279.LP.Rob 2BA 07



Program-Completer
-~ and
Graduating-Student
" Questionnaire’

(Four-Year Institutions)

B PERSONAL IDENTIFICATION SECTION

Do not complete thls sccuon unless you are asked lo do 50. Plo ase print. °
O I I R L [TTTT] e O
: 112 1120 . n

ANY O THIER NAMI WIHICHMAY APPL /}R ON YOUR SCHOOL OR'COLLEGE R (.'()RI)S

\IUI)I\III)I\HII( \II(N\UMI!IR I:I I i I I4I7_L l 1 ? =l LEPHONE NUMBER

TN ) LT T |
S OV o IO o

5670 7172 : ] 7477

o.

NalionalCcnlcrfo}Highcr’EducalionManagcrﬁcn[Syslcms o 1 -
. * -

The Collcgc.Board .’

125
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STANDARD QUESTIONS SECTION

ey

INSTRUCTIONS: ‘ !

Specific directions are given for completing many of
the questions i this questionnare Where no diregtions
are gven, please crcle the number of lettor of the
maost appropriate response, such as in the. gample
question below.

Sample:

4, Areyou currently married?
0 Yoy '
@N(i'

If you are not currently married, you would circle the
number ' :

1. What 18 your sex?

-0 female
R
! {:l Male

2. How do you deserihe yourselft Circle one.
"0 American Indian or Alaskan Native
1 Asian, Pacific Islander, or Filipino
2 Black or Afro-American '

3 Hispanic, Chicano, or Spamish-spegd
4 White or Caucasian J

LY

-5 Other

3. How old are you?
0 Under 18
1 1810 22 years
2 23to 25 years

3 26 to 30 years
80

: BN
4. Are y&vn currently .
< e

i
Vesfticiet
B4 2 Yé?}grés ,'fed hearing
QAR L
85 3 Yes, restricted vision .
4 Yes, but | prefer not torecord it on this form
N )
87 5 Other v «
N
\'k
- * < .
" .
E

6. How tong have you heen at our college?
=0 One term o
1 One year

2 Two years

3 Three years

4 Fouryoears

5 Five years

[} h'[\ s =

7 Nore than sptyeats

"4~

7. The followj Riate
\'l\l(l(-l\q{g V8

. those goﬂk 1y
second colunindblicls
you are achieving OrHg

] hbe goals of many college
ise circle the letters of
You at this time. In the

i€rease my knowledge and
orstanding in an academic field

¥ To complete courses necessary to transfer
to another cducational institution

Otheg_.

Carcer-Preparation Goals -
To discover career interests” .

To formulate long-term career plans and/or
goals )

To prepare for a new career

“30v H w4 H o Other o

.

Job-or Carcer-Improvement Goals

wi 1 w6 | Toimprove my knowledge, technical skills,

antlfor competencics for my job or carver

07 ) e T¢ increase my chances for a raise and/or
promotion ‘ :

we K 1o Ko Other

Social- and Cultural-Participation Goals *

ui L n2 L Tobecome actively involved in student life
and campus activities
11h M 114 M- Toincrease my participation in cultural and
social events
s N 16 N Tomeetpeople

117 O ns O Other

1

Per ~nal-Development and Enrichment Goals

1o P 120 P Toincrease my self-confidence
121 Q 122 Q Toimprove my leadership skifls -
123 R 124 R Toimprove my ability to get along with others
125 S 126 S Tolearnskills that will enrich my datly life or
. make me a more complete person
,127 T 18 T )

To develop my ability to be independent, « -
self-reliant and adaptable :

129 U 130 U Other

¢ v v "
. o
o5
“ k] e
)
B .
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J2

+

I From thir st ob goabs i guestion 7, ploase seliet the 13 the dolowing e seivices provided by colloges How
thiee thet ane most wipiitant to v o this e anil would you pvaluste these services as provided by o

entr ther codes belaw For asample, o your

maost wollege? Tor each service, cnche the number of the

inportant goul i " To obtany o erthcate or degres,” sponse thutd s most approgiite

onter the detter Ban the finst hos

| il not know ahout this service
Phnew about this seevice but dad not useat

Mot Second Most Thied Most
N Fused this service andawas satshed with o
{mportant Important tmportant i
. . " : ‘uml thiy v ebu;/vy,;x not satisfied wath it
‘ KT I B |
[E R VI I |
o2y
9. Which ot the tollowing we you recewing trom ‘o W0 b2 u{
mllvulc" e et 2y Guidande; col.mg
-0 Cortdie ate N |
LR U B Rewding, wn}ng,)

1 Assocniteidegion
2 Hachelor's degree

1 b Mastees degree .
4 Specmlist dogree (v g, 1d S)

5 Protessionat degree (e g mediane, L, theology)

-0 Doctonal degree{e g, P Ed D DBA)
]

10, 0 Please winte o vour mygor or area of study while

at our ¢ ollege

improvement
Tutoring ‘;}[5?
Mlm)fllV af

Slugien e;nplnvnwnl
Caré planning

Tob plécemoent
Housting services
Cafotera

Heatth services

unter m the boves hvlnw the code number

L .nm,()rv i which vour major or area of study f

[TTT]

AV R

dllvn(lom, our e ()II(';,N
0 Primarily for credit — ful
each term enrolled)

B2

2 Yes, from a'pub ic,

10— 3 Yes, froma pnv(\lfe leg,e or university

foliryear college or university

Library

Chid care
Rookstore
Parking

Campus see unty

Other

“

14, Have you taken any lieensing or cortbicateon exdmuim,tion
‘related to your major or area of study at our college?
—0 Yes, Lhave taken and passed an exam
1 Yes, Ehave taken an exam but do not vet know
the results
2 Yes, | have taken an exam but did not peass .
3 No, | have not taken any exams bat plan to do so
—4 No, and | do not plan to take any

Ttel -~

15. What are your cureent smployment plans?

—0 Iplanto continue working in the same job | had
prior to.completing this edutational program

) 1 I'planto work in a job | recentlyv obtamned

15— 2 | am curréntly looking for a job

o oW Omplellm. were any 3 I'do not plan to work outside the horme

4 | have not yet formulated my ermploymaent plans

—5 Other

16. If you currently ‘have or will be starting a new job, 0
what extent is it related to your major or area of study
Jatour college?

4 Yes, from a vocationaljtechnical school, hoSpl(dl

0 Directly related
school of nursing, trade schoo!, or business school “)(,_[1 Sdmew‘ml related
5 Other 2 Not related
L] N
3
\
o .
- .- 127
f L N Y
QY . 133

- N ‘



17. 4 Doy camently have plans toraddaond edacation?
=10 Noynot ab thas e
b Yes b plan to reenroll at this colfege
el 2 Yos, U have alroady enrolled atanother college
¥ Yes, | plan to enrall at anothee colloge
<t L carently yndedided abont any addiional
wdieation

18 1 you phan for continue your education, what n the
Tughest dogree you ultimately plan to eam?
= Cortthe ate
1 Assoate dogree
2 Bachelor's degror
it~ 1 Masters degrode
4 Spocilnt dogree (e g, 1dS)

5 Prefossional deggeee (0 g mechome, i, theo wy)

, wl ro ) Vopleast . o
Dot you crcled response 2 or 3 pliase wite U 6 Dox tonal degron (e, P, DL D BA)

o namie of the coltege you plan to attend

p N - . '
g e e e s s !

ADDITIONAL QUESTIONS SIECTION

Ve N .
Adchtional questions sy have been added to'ths prnted fonn by your college Hyou have hoen nsk,ed?u awer additional
questions, please use the boxes below to ree ord your responses )

noooocoogoggoooit i
19 20 1 2 23 24 .25 26 27 28 29 30 3 1 33
1 (R0 ] 172 (EA I b 1 170 177 178 17 L Nl.l e "t e

’ t

|
.

Please s the spelce bekoa Tor any commients you have abou(_()ur'mlleuv, this questionnaire, or anvthing ehoe you care~
Joshare withius ’ . PR _

¢ - ‘
5 N L ~
B ! . b‘ * o
. ) ‘
v &
n .
:
K
.
)
P] " . <
' ‘o B .
- . . N L}
Q
o . \
. ! )
h] " ° :
’
.
. 9 L4 6OO00045 10
4 10M 279 LI Rob 28A 108
"
Y

';5
[
w .
A.
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- Former-Student
~ Questionnaire.

(Four-Year Institutions)

:
] : —_—

 PERSONAL IDENTIFICATION SECTION |

Do not complete this section unluss,yoxf;ll"c.'\'skc(lmd()so.l’/(‘n.s(_‘prinl. . . ’ v o

O O o R

_;N‘,‘,,,Il K NAML AT ATAY AT AR ON YOUR ST ,(." RO ,’.Rl comns ' ‘

s (T T T T I I T T T I T LT T T TT]

SO I P s [P o i

. . -..L—_T...T___VN
National Center for Higher Education Management Systems ’ -
The College Board .’ %

g Py
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(3]

STANDARD QUESTIONS SECTION

=

.

INSTRUCTIONS: -
Specihic duections are given for gunmlumm nany ol
the quieations i this guestioniire Where o diteg tons
are given, pleme arde the number or Jetter of the
most appropridte rosponse, such iy, i the wimple
question beloy

v

. Sumple.

4. Are you currenty maftd?

1 Yos .
@Nn ’
Lo I you are not curremtly Ilh'll'l'll'(l, you would cercle the

Tumbuer |

‘ )

1. What is vour sew?

e [ gt Ln-nmlv

1 Male,

' . How do fou deseribe yourselt? Circle one.
0 Amuerican Inchan or Alaskan Native
1 Astan Pacific Islander, ()f'lll[)lnl)

) . ). Black or Afro-American \‘i
’ 3 Hispanic, Chicano, or Spanish- sm-akfn Al
4 White or Caucasian A I

~5 Other

3. How old are you?

. 0 Under 18 ¢
18 to 22 years
23go 25 yoears
2() to 30 years _J'.»’

i
2
3
4
[
6
7

o 4 Yos, but prefer not to record it on this form
a7 5 Other

N . d

O

ERIC
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6. How lang did vou attend our collige?
= One tonm

1 Oneyear

2 lwoyean s

Vo Throe yoary ' ‘

4 lourymans * »

H Tivoyean ! ,
. O Sivyears '

~7 More thon six 'yeur.;

e

7. 1he h)llnwma “M(‘m('nh roflagy twe joals of many vollegge
the. ohnnp: pIWW wele the hottens
were 7rppomm 10 you when you
y¢ ecomd column. e the
f\nu At chving or have
puriences it our cothye

\i(: (Imls

g Jncrease my knowledye and .

inclerstanding in an deademic field

<10 obtain a certificate or degree

C To complete coursts necessary Lo transter
td another educdtional astitution

D Other

Careor-Prepatation Goals
E Todiscover career interests
F To formulate longterm career plans .\mllor
! goals .
w02 G Toprepare for a new career
v ‘. +

wis H o Othepr ) L . .

Job- or Career-improvement Goals o

won | Toimprove my knowledge: techmcal skills,
' andjor competencies in iy job or career ¢
wr ] s ] Toidcrease my chances for a mm- andior
¢ promollon ' .

i K no K Other !
' Social- and Cuiltural-Participation Goals

m . L vz L Tobecome aclivelv’involved in studént Iife
and campus activities

1y M 114 M Toincrease my parlicipation in cultura! and

,soci.\l events
«
ne N e N Tomeetpeople

1w O na O Other . .
' Personal-Development and Enrichmeit Goals
nwy P e P Toincrease my self-confidence = 7
i1 Q 122 Q Toimprove my leadership skills
28 R o124 R Toimprove my ability to get along with others
12 S 120 S To learn skills that will enrich my daily life .
of make me a more complete person "
w27 T 128 T Todevelop my ablhlv to be independent,
“self-refiant, and adaptable *
v U e U Olhe
‘\
- N ¢




8. From the list of goals in question 7, please select the
three that were most important to you when you
attended our eollege. For example,” if your most
important goal was “To obtain a certificate or degree,”
erffter the letter B in the first box.

Second Most “Third Most
Important Important
[N 132 Vig

Most
" Important

9. What \lvg,rm- were yo ou sl-ckmg, when you attended our
college? . .
0 Not seeking a certificate or degree
1 Certificate
2 Associate degree
3 Bachelor's degree  ©

1M 4 Master's degree + =»*
5 Specialistdegree (e.g., £Ed.S.)
6 Professional degree (e.g., medicine, law, theology)
7 Doctoral degree{e.g, PhD, Ed.D., D.BA)

10. a

Please write in your rna]or or area of study at our
collog,o .

'b. Now look at List A: Maiors; and Areas of Study and
- enter in the boxes below the code number of thg

[LTT]

135138

11. a Was our college your first choice?
s 0 Yes
R

_’{1 No

b, If no, what kind of college" was‘ryour first choice;
0 A public two-year colle;,e
S

1 A public four-year collgj &b%

2 A private college. or u[ﬁ\!eggv %

3A vocauonalllechmcal gihdolm

nursing, trade school;p L.

4 Other

140

130010201
2 200t01.01
3 1.000r less
4 Unknown or did not have one

ERIC

Aruitoxt provided by Eic:

13. What was your primary enrollment status when vo-:
attended our college?
0 Primarily for credit — full- ume(12 or more hours
each term enrolled)”
Primarily for credit - part-time (less than 12 hours
each term enrolled) '
2 Primarily not for credit

normallv work when cla‘
" 0 lwasnot employ

Urs per.wi
o SANGERNRIE 2

143 2 Emploved11,20 od per;

found out if | received it

[ .', e 5|on to leave:a partlcular college can be
2 _{ il ted by a variety of reasons. Please citcle the letters
¥ f*&!hesreasons that contributed to your decision
xvﬁm 34
é ngcalIege ' . .
AcadériEReasons :
A, “Aehieved my academic goals
B Transferred to another college
¥ Needed a break from college
* Courses/programs | wanted were not available
Dissatisfied with my academic performance
F  Dissdtisfied with the quality of teaching

G Dissatisfied with the learhing environment
» 152 H  Course work not what | wanted
153 1 Unsure of my academic goals
154 ) Other

Financial Reasons

155 K Did not have enough moisey to continue
156 " L -Could not obtain sufficient financial aid )
157 M Could not earn enough money while enrolled -

158 N Other

" Other Reasons

159° O  Achieved my personal goals
160 P Accepted'a job or entered the military
161 ' Q  College experience not what [ expected
162 R Few people | could identify wnh _/
163 S ° Moved out of the area -
164 T Could not work and go to school at the same time
165 U Other responsibilities became too great |
16V _Personal problems
167 W Other
131 ] ‘.



» -
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17. From the list of reasons in question. 16, please select & T . . [
the three most important reasons-and enter their codes « |’ ADD‘T'ONAL"QUESTlONS SECTION

below. For example, if the most important reason was

that you “Transferred to another college,” enter “the Additional questions mray. have been, added to this
letter B in the first box. ' ’ printed fornyby yaur college. If you have been asked
Most Second Most . Third Most [— . ;o ;:)nsxtwr a(krhltlonul quest!on:, please use the boxes
Mow 1o rec , SONSES, - .
lmportant Important Iniportant relow to record your responses P

168 164 170 I:l I:l l:l l:l l:l ’
20 2 22 e

18. The following are services provided by colleges. How .
. 195 M6 197 198 199
would you evaluate these services as provided by our

college? For each service, circle the number of the I:l D I:l
response that is most appropriate. ) -
P pprop 25 2% 27

I(liginotknowaboutthisservice ] i T 202

1 knew about this service but did not use it
1 used this service and was satisfied with it N
L iused this service but was not satisfied with it
v 0123 Admissions
-472 01 2 3. Reyistration
73 0 1 2 3 Business office .
74 01 23 Academic advising below for any comments you have
s 01 2 3 Guidance, counseling, and testing bout our, college,” this qu(-s(ionnuird, or’anything else you
176 001 2 3 Reading, writing, math, and study-skills re with us. )
’ improvement . .
177 001 23 Tutoring
w78 001 2 3 Minority affairs
e 001 2 3 College cultural programs .
wo 01 23 Recreation and athletic programs !
i 01 23 Financial aid _ :
w0123 Student employment
ws 001 23 Career planning .
e 01 2 3. Jobplacement .
w5 0 1 2 3. Housing services ,
we 00123 Cafeteria - ,
wz 01 23 ‘Health services R
ws 001 23 Library
e 001 203 Child care
woe 01 23 . , o
M 001 23 .
w2 001 23 s
wy 001 23 \
19. a. Do you currently ha
0 No. not at this time "
1 Yes, | plan to reenroll at .
1a— 2 Yes;'l‘hd\ieélready enrolled
3 YesI'plap'to enfoll at anathef college )
41 am Current) ‘indecided about any additional 2
.’ ‘ ) °
! b. If 'you®circled responses 2 or 3, please write in the .
b name. of “the:icoflege you plan to attend or are ' P . .
LA
. . S 9600000045400
4 L 10M 279 LP Roh. 2HA MY
i
. . . ) . \
~ . 132 C )
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Recent-Alumni
Questionnaire

3 (Fou.r-Y‘e'a‘r Institutions)

PERSONAL IDENTIFI%TION SECTION

Do not complete this secuon unlcss you are asked to do so. Please print.

W LT TTTTTTTT al s L 1 [T] 1 e O

112 i 1320 21

AANY OTHER NAME WHICH MAY APPEAR ON YOUR SCHOOL OR COLLFGE RFCORDS

SIUDANT IDUNTIFICATION NUMBI R L l I [ [T ! J TELEPHONE NUMBR -
| s CTT T T T T IT] [ 11T ll LT TT]]
) N . L 31-55
an LL—LI] LTI TTT [ [T SIATE D:] 2 cont [:]:]:I:D
. X 670 ‘." 71-72 - 7377
i AN

National Center for Higher Education Management Systems ’
The College Board * .’
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STANDARD QUESTIONS SECTION

INSTRUCTIONS:

Specific directions are giver’ for completing many of
the questions in this questionnaire. Where no directions
are given, please circle the, number or fetter of the
most appropfiate response, such as in the sample
question below ’

Sample:

7. The following statements reflect the goals of many college
students. In the first column, please circle the letters of
those goals that weré important to you when you attended
our colfege. In the second coliimn, circle the letters of those

goals you feel you are achieving or have achieverl as a result
of your experiences at our college. -

These goals were important to me when | attended
this college LS

These gdé]s'l am achieving or have achieved

4. Are you currently marned?
Q0 Yes ) WA W
@No ’

l _Academic Goals . .
i my kggiyvledg(- and
g inan academic field

. . )
If you are not currently married, you would circle the B W

“number 1

1. What is your sex?
0 Female
7
_ L) Mate
2, tow doyou describe yourself? Circle one.
0 American indian or Alaskan Native
1 Asian, Pacific Islander, or Filipino
2 Black gr/\frbv!\mcrican

3 Hispanic, Chicano, or Spnnish-spenking America
4 White or Caucasian

5 Other

5 prepare for a new career

Other

Job- or Career-lmprovement Goals

. Toimprove my knowledge, technical skills.
andlor competencies for my job or career

| Toincrease my chances for a raise andfor
pfon\otion Co

3. How old aré you?

0 Under18

1 181022 years

2 23to 25 years

3 26to 30 years

4 31 to40 years

5 41 to 50 years

6 511060 years

7 61 years or more -

no K Other

Social- and Cultural-Participation Goals
L w12 L Tobecome actively involved in student lifen
- and campus activities
13 M 114 M Toincrease my participation in cultural and
© social events . o
1ns- N -6 N Tomeet people -

4. Are you currently married

0 Yes- w7 O ns QO Other
3 No : o
. Personal-Development and E nrichment Goals
5, Doyou feel thaty 19 P 120 P Toincrease my self-confidence -
Circle all that app! 121 Q 22 Q Toimprove my leadership skills
a2 ) 123 R 14 R Toimprove my ability to get along with others
83 N . 126 § 126§ Toleamnskillsthat will enrich my daily life

" or make me a more complete person
127 T. w8 T To develop my ability to be independent,
\\ . self-refiant, and adaptable

B4

85
Ho

; 120 U 10 U Other

8. From. the list of goals in question 7. _blmisv select the three
that were most important to you when you attended this
coltege anl enter their"codes below. For example, if your

) 2 most important goal was “To obtain a certificate or degree,”
a8 3 5 enter the letter B in the first box ‘ )
4 Four years ’ . .
5 Five years -~ - s Most Second Most Third Most
6 Six years Important Important Important
7 132 133 -

More than six years

Co 134

O
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9. What was the most recent certificate or degree you
received from ourlcollége.’
0 Certificate
Associate degree
Bachelor's degree
Master's degree
"Specialist degree (e g, Fd S)
Protessional degree (e g . medicine, law, theology)
b Doctoral d(';,r('('(o;, PhD EID.DBA)

1
2
3
4
5

8

Please wnte in the major or arca of study e
wlth the certificate or degreo roferred to i s on

Now look at List A: Majors and Areas of Study A

enter.in the boxes below the code number of the

category in which your major or area of study falls.
145148

If you plan to continue your education, what is the

highust degree you ultimately plan to earn?

. 0 Certificate

1 Associate degree

2 Bachelor's degree

3 Master's degree

4 S'pucialist degree (e.g, Ed.S)

5 Profossnonaldu;,reu(e;, medicine, law, theology)

6 Doctoral degree (e.g, Ph.D, Ed.D., D. B.A)

1.

139

12" Have you.taken any licensing or certification examination:
_related to your major or area‘of study at our college?

0 Yes, | have taken and passed an exam

1 Yes, | have taken an exam but do not

the results

2 Yes, | have taken an exam but did not PAss:ie:

3 No, I have not taken any exams, but plan todo

4 No, and I do not plan to take's anv

140

13. Since completing your progl
enrolled at another college

E() Yos

1 No*‘j"—»

4 Other

a .
b Please write in the name of that institution.

O

ERIC

Aruitoxt provided by Eic:

_15. What certificate or degree were you seeking at the -
college referred to in question 142
0 Certificate v

1 Associate degiee |
2 Bachelor's degree
14— 3 Master’s degree
' 4 Specialist degree (e.g., £d S)
5 Professional degree (e g, medicine, law, thvol(n,\‘)
6 Dou()mld(',,rov(o;, PhD EdD. D BA)
16. a

Ploase write in your mtended ma)or or area’of study
at the college ruferred to in'quiestion 14,

P 5
Now look again at List A: Ma;ors nd Areas of Sludy
nnd enter in the boxes below' the ode number of the.

(e

18 Dld you transfer any credits from our college tonard
your additional college work?

T 0 Yes .
I-W{1 No, I did not try to transfer any credits

2 No, I tried but they were not accepted

19. Are you currently employed?

0 Yes, | have a full-time job outside of the home
1',(1{1 Yes, | have a part-timg job outside of the home

2 No. I am not cuniently employed outsicle of the home

——=If No, skip to question 26.

20. a. Describe your current job (o 4. @ccountant, engineer,
salesperson teacher)

b. Now look at List B: Occupational Titles and enter in -
the boxes helow the- code number of the category
“inwhich your current job falls,

151152

EN

' 135
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21. After completing your program at our-college, how long " .24, How well did our college prepare you for your first job?
did you Yook for work before obtaining your first job? K 0 Excellent preparation ’ :
0" Had a job which continued'afterl completed my 1 Good preparation ) '
program . ' ' 2 Adequate preparation

1 Obtained a job just prior to graduation . 3, Inadequate preparhtio'n :

153— 2 Lessthantwo months after graduation "4\ Not applicable to first job
3 Two to three months after graduation‘ A0 :
4 Tour to eight months after graduation ! . : » . o
5 More than cight months after graduation

25. Towhat extent isjwas your first job related to your major.-

e . _ . . - orarea of stu our college?
22. How did you find your first job? orared 0 tudy at our olfege
] : 0 Directly related

0 College placement office or professor N
) o . 157—| 1 Somewhat related
1 Professional periodicals or organizations . :
. A o : 2 Not related
2 Civil-Service application
3 Employment agency -

154 .
4 Newspaper advertisement : et T .
5 Direct application to employer ) 26. If you currently are not employed -or are not working
6 Friends or relatives . ina job related to.your'maior or area of study at our

. - college, which of ‘éhé‘fdlldwing applies?

7 Other : ,"{O%I never looked foi work related to-my major or
158 ar ’

23. What is/was your annual salary or wage in your first job?
t) Less than $3,000 per year
1 $3.000 to $5,999 per year
2 $6,000 to $8,999 per year
3 $9,000 to $11,999 per year
59— 4 $12,000 to $14,999 per year

11 lppkfeifffqr_'}wo}k related to my major or area of
study but c__ould not find any

27.-}Whether-you are ,cu}rently employed or not, would you
5 $15,000 to $17,999 per year ewilling to move to another community to workina job

.6 $18,000 to $20,999 peryear elated to your major or area of study at our college? :
7 $21,000 to $23,999 per year o, -0:Yes .

8 $24,000 or more per year

e d form hy your college! If you have been askoed to nnﬁwér additional '
record your responses. o

35. 36 37 8 39 40 41 a2

w7 168 TR RERE (> M ¥4 N 172 174 174

- Additional questions may have bei
questions, please use the boxes belo
+ s

O

.
Please use the Spe\d' rany comments you have about our college, this ‘questionnaire, .of anything else you care
. [ 3 - : B

to share with us.

- s -y
»: ' 0 v
- . R . 2 ¢
. ’ N o ¢
r r : : . )
- : ¢ Lo
: . 934 1600000045400 -
4 : . ' 10M1 279 1 P Rob.2BARIO

O

ERIC

r
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Questlonnalre |

(Four-Year Instltutlons)

SONAL’ DENTIFICATION SECTION

Do nol co'nplele thls section unless you are asked to do 50, Please print.

i O TTITIITIT] il WjJ T e

112 13-20 2
© ANY OTHIR NAML W Hl(_HMM APPEAR ON YOUR SCHOOL OR COLLEGE RECORDS

SIUI)IMvIDI_NIIHCAIIONNL!M]NIR Ll ] I [ l I I ll—l ”L[puoNrNummk - i
-mmmwmmw$w“& LT TTTTT [] F]l IJ,II lllolJ [ ]

. .55 . v
ﬂWLJ!lIIIFIIITIIﬂ s L] ,mmlllll~
" ) . . 5670 ) n.72 ri g
) ] nns 1S A NEW /\DDRESS PLEASE uuc»\ HERE ‘;ﬂ ' ;' ’
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STANDARD QUESTIONS SECTION

INSTRUCTIONS:

“Spécific directions are given for completing many of the
questions in this questionnaire, Where no directions. are
given, please circle the number or letter of the most appro;
;')riate'response, such as in the sample question below.

Sample:.

4. Are you currently married?

0 Yes '

@No
If you are not currently marnied, you would circle the
number 1

1. What is vm;r sex?
0 Female
”'[:1 Mal

How ‘do you - describe yourself? Circle one.

0 American Indian or Alaskan Native

1 Asian, Pacific Islander, or Filipino

2 Black or Afro-American ]

3 Hispanic, Chicano, or Spanish-speaking American
4- White or Caucasian

5 Other

. B0~

3. How old are you?
0 Under 18 years
1 18 to 22 years

. 2 23 to 25 years .

3 26 to 30 years ' R
4 31 to 40 years ,'-‘-i’e
5 41 to 50 years )
6 51 to 60 years

\L-7 61 years or more

4. Are you currently married?
. ! 0 Yes
- g N

5. Do you feel that you have.a
" Circle all that apply.

83 0 No &

st 1 Yes, restricted mobility
85 2 Yes, restricted hearing
@ 3 Yes, restricted vision
a7 4 Yes, but | pre ot to rec

s 5 Other

6.

3 Three years

89 4 Four years -
5 Five years
. 6 Six years
c . L7 More than six years
kY
. R

’ . ' S

“ e

i

\

o i R

ERIC
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i

‘7. When did you complete your program at our collegé! R
Please enter the year in the box below. i

S 1 1

8. What was the most recent: certificate or degree you
received from our college?
0 Certificate
1 Associate degree
1 2 Bachelor's'degree, .
92-4 3 Master's degre . .
4 Specialist degl JEAS) -
5 Professional degree:(e g, medicine, law. theology)
& Doctoral degree. -PhD., Ed.D., DBA)

9. a. Please write in the major or area of study associated
with the degrae of certificate referred to in question
8. if you rec.eive"d“. -or certificate with a
“double” major, pleas ri_ both.

ajors and.,/'\reas of Study and
low the code number(s) of the
your maijor(s) or area(s) of

ED:D (Use this second box -
only if you took a Lol

97-100
' > “double” major}

ce'completing your program at our college, have you
rtaken further formal study?

__—»|f No. skip to question 17.

2a. After your program at our college what kind of.
college, university, professional', or vocational school
did you most recently attend?
0 A public two-year college
1 A public four-year college, university or -
professional schoo! . s
2 A private college, university or professional )
" school Do ) )
3 A vocationalitechnical school, hospital school of
nursing, trade school, or business school
4 Other : '
(Specify);

102

b. Please write in the name of that institution.

12. What degree or, certificate were you seeking at the
college, university, professional, or vocational school
referred to in question 112

0 Certificate
1 Associate degree
2 Bachelor's degree

{Please do not write in =
this box.)

: W 3 Master’s degree . ,

4 Specialist degree (e.g. Ed:S)
5 Professional degree {eg., medicine, law, theology}
6 Doctoral degree (e.g.. ph.D. £d.D., DBA) ~
7 No degree or certificate {e.g., job advancement, . ..e

2 self-enrichment) C

! »
: b
3
8 #
*138 ’ ' - ¢




‘ ' 13. Did you complete the requirements of the certificate or 19. The foilovying statements reflect some of the outcomes
‘ degree indicated in question 122 ' of college education of training. In the first column,

0Yes ° . Lo ) please circle the letters of those outcomes. which you..
1 No, but { am snll cnrollcd sbeking it S realized when you attended our collége. In the second
106 2 No, but I still plan to complete it even lhroug,h . column, circle the letters of those outcomes you feel you
. am not currently enrolled o " have realized or are realizing sincc yout left our college. ;

3 No, and I do.not expect to complete it

) These are oatconies } rualllcd Whl'(‘ [ dltvndc(l
4 Does not apply

your college
These are outcomes that | h.wv realized of am
realizing since’ | i your college

14, a. Please writ€ in the major or area of study associated
‘ with the degree or certificate referred to in question

12. 1f you were pursuing a degree or certificate witha . ‘AcademiciGodls
. "double” major, please write in both.

: . [P A FXN b
Now look again at List A: Majors and Areas of Study 125 C amC
and enter in the boxes below the code number(s) of
the category(ies) in which your major(s) or arcd(s) of
study fall(s)

A Dj:l:] {Use this second box " F
Nl ; .
. . L only if you pursued a MG

“double” maior.)

=4

T interests : e
term career plans andior goals
new career .

15. How well did our colleg,e prepare you for your addi.
tional.formal education?
0 Excellent preparation
1 Good preparation .
n7- 2 Adequate preparation
3 Inadequate preparation
4 Does not apply

Job-
tmproved knowledge, technical skills, antl/or-
competencies for job or career

Incr(-.w-d chances for a mls(- andlor promonon

r.Career-lmprovement Outcomes

2.K> ()lh('r (specify) —

Social- and Cultural-Participation Qutcomes’

Became actively involved in studenl life and

campus activities

16 M Increased parllcupallon in culluml and iocml
events -

1N Met people | ()lh('rwm' mn;,hl not havc known

4L

0 Excellent
1 Good
18- 2 Adequate -
3 Inadequate

4 Does not apply

150 Q- Other (sp(-cm)

P('rson(lPD( vulopnwn( and }nrl( hment

. ) QOutcomes

17. What is the highest degree 0 ificate im: : 152P Increased self-confidence
C ! leRre i 154 Q  Improved leadership skills

s R Improved ability to get along with others

158S  Learned skills that will enrich my daily Ilfc or’

make me a more complete_person’
19 T ua T Developed ability to be m(k-p(-nd(-nl w!f
reliant, and adaptable

hold, circle that degre
0 Certificate
| Associate degree’™
Bachelor's degree ~
Master’s degice

19—
1w U om U _Olhcr (specify) .
20. }'rdm the list of outcomes in question 19; please select
the three that now seem to you to be the most impor-
: ~ tant.outcomes of having atiended our college and enter,
18. How we - the codes below For example; if you now think that the
= most. important_outcome for you was the “increased
]m(lcrshnp skills” enter the Icncr Q in the first: box L
- * 1. Good preparation” ’ o B T Most Second Most Third Most
10| 2 Adequate preparation . ‘ ’ Important Important Important
’ 3 Inadequate.preparation o v 0} 1o , L]
M . ¢ . [
4 Does not apply . . . ¥ N
B ) s 3 ' : )
. ¢ . .

O
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, - - .
21. Since you completet your program at our college, have
you.been employed for pay? . )

0 Yes. |.am currently employed full-time
1-Yes, 1 am currently employed part-time
2 Yes. | was employed after leaving your college but
wo—| . currently am unemployed and looking for work
* 1 3_Yes, | was employed after leaving your college but
currently am unemployed and not looking for work
4 No, | was never employed after leaving your
college

l———“————>l! No, skip to_the Additional

d Questions Section

22 4

What was the first job you had after you completed
your program at our college (eg., accountant,
engineer, salesperson, teacher) i

b. What is your current job? if you are not currently
employed, what was your most recent job!

- a

(2]

in which your first job and your current job fall.

First : Current
i I B R I

167-168

173 174 175

_ Now look at List B: Occupatidnal Titles and enter in’
£ the boxes below the code numbers of the categories

4

23. What was your annual wlary orwagein the first job you

had afler you completed your program at our college?

what is your current annual sakiry or wage? Circle the

~ " number in the first column nhl\\ hest describes your

o salary in the first job you had affer completing your

program at our: college. Circle the num{er in the second

' column which best describes your curentsalary. If either

2 job was part-time, give the approur\ﬁ\e full-time
equivalent annual salary. \

b after college \\

Starting salary n your
.

B Salary at currentjob N
g + \\
0 0 et N
M 1812, 000 to $17,999: ﬁ;e'r:yédr
2 2 %18, 000" to’ $23,999. per'year
- 3 . 3 574000(0 529999 per year
’ 4 7T 9 $30,000 to 535999 per year
5 $}b000 to _$41 999 peryear ¢
| 6 b %42 000'per year or more
RS 7 Does hot apply 3

-~

QDDDD

183 184 185 186 187

2

-

. . 068201 19000400
4 : . SM 683 LI Rob 2BA459
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Samples of Local Questionnaire Items

Naturally, if local questions are to be asked their desrgn and format should reflect
particular local needs. The following suggestions are intended to demonstrate the
kinds of local questions that other researchers have used and to help stimulate ideas
about how this aspect of SOIS might be used. '

Ovérlapplng Questions

—While-the same- questron isalways’ phrased irrthe same way onreach SOIS: qiiestion="-

narre, not every question is on every form. ‘Allocal researcher might wish to examine

"~ side by side. each of the questronnarres in the SOIS series (whether all will be used or

--not) to see if there are items on one questronnarre that mxght be usefully added to
~ another for local purposes. The Entering-Student Questionnaire, for-example, asks
if the student had enrolled previously at any postsecondary institution, That ques-

tion is not included on the Continuing-Student Questronnarre An mstrtutron__

might wish to know which of its continuing students came.from some ‘other
postscondary institution. ‘The item from- the Entermg-Student .Questionnaire
might be modrﬁed for the Continuing-Student form either to elrcrf a simple yes/no

p———————

(public two- year college, public f0ur -year college, university).

~ Similarly, a local question might be added: to the Continuing-, Former-, and
o Program-COmpleter/ Graduating-Student questronnarres askmg if respondents had.
applied for financial aid, what their primary occupatron/employment status is or -
had been, or whether this was their first-choice institution. This kind of overlap *
. may be partrcularly 1mportant to an institition that i is not conducting lorigitudinal
i studies or that lacks the capabrlrty to match questronnarre responses with master-

ﬁle information.

143.




. < Lochter Questnons

-An institution may be 1nterested in specxﬁc information ab0ut where its students :

have previously lived. For institutions with a local service area, ‘the information
may 1dent1fy the specific geographic location or the specific-‘‘feeder school.”” For -
those with a broadér service area, it may be phrased as a question of dxstance orof -

location. Some possible kmds of questions are: : .

At which of the followxng schools or colleges were y0u last enrolled>

What is the zip code of your permanent residence?-

What is the distance of your permanent resxdence from campus?

In which of the followxng states/regxons is your permanent resxdence
located? _ o s

A multicampus institution that has not otherwise coded its questionnaires
probably would want to add a local question asking respondents to 1ndxcate cam-
puses at whxch they'were enrolled. . :

Mobility Questions

Some institutions may be interested not only in the areas in which their:stu'dents

~have lived and their current local and permanent residences, but also in where

students reside or plan to reside once they leave the college; institutions may also |
want to know how mobile students are after graduation. For institutions interested
in such’ 1nformatxon, the following kinds of quesnons might be helpful:

=

While you were attending our college, were you a legdl resxdent of the
stateof ____ ? A -

In what state are you currently resxdlng> ‘

What are your long-term plans in terms of residence?

In what state is your current job?

Is
i

Travel Questions

- Some institutions, particularly those with parking problems, may want to get infor-

mation about their students’ commute to campus. The following might be asked:

How do you travel from your residence to the campus?

How long does it take you to get from your residence, to the campus?

How many days a week do you park a car on campus?

What would you do if the daily charge for parkxng on campus were raised
to$_ °? : _

If the campus instituted a shuttle bus service from ___ to _
how many times a week would you use it? T

If the metropolxtan transit district carries through with its plans toincrease
faresto$____, what will you do about travel to and from campus?

-
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° Financial Questions
& .

- Other than asking entering students if they plan to apply for financial aid, the SOIS
questionnaires do not inquire about the financial plans, resources, costs, or other

A
financial problems of students. Some institutions-may wish to collect this informa-:

tion in the SOIS surveys, although there are other standardized questionnaires
designed specifically for these purposes. (Those intetestedin in- depth research into

-financial areas should review the -1976 College ‘Board publication, 4 Guide to -,

Student Aid Research: Using the Student Resource Survey and Student Expense Study
Service.) The investigation ‘may deal with family financial background, current ex-
penses, or patterns of financing. Accurate estimates can be determined, dependrng
on the level of comiplexjty and number of local questions added.

A determination of financial background would require the student to respond
to a range of options about parental income:

Which of the following intervals best describes your parents’ income last
year? -Be sure to include their total-agnual income from all sources
~ ¢such as salary and wages, pensrons, interest and dividends, public.

'y assistance). | . i !

, R R,
.

Srmllarly, students dependency status could be determ1ned bya srmple yes/no
response to “Are you dependent on your parents for financial support?”’ For.more

specific mformatlon, questionnaijres -$hould include questrons that ask where _

students 11ved for the last three years, \ whether they hadbeen claimed as dependents
for federal income-tax purposes, and how much money they had received fr0m
parents or guardians.

Other areas of financing can be examined simply or in detarl Students may be
asked “What would you estimate to be the total cost of a year’ s education for you at
this 1nst1tutlon>” or “How much do you spend each year on ¢ach of the following
“items?” Financing patterns may be determined from a simple ““‘Check each of the
following sources that you used to finance your education Here”” or *“Whichinterval
describes the amount you actually received from each of the following. sources
during the 19_.___ academic year?” '

Some institutions might be interested in investigating the behavior of students
or their reactrons to alternative methods of financing their educatrons The follow-
ing mlght be included:

~

What is the hlghest amount ofturtron you think you would be w1111ng to
pay for the program in which you are enrolled? . ‘
" What would be your response if tuition were increasedto $___.__?°
.How much money would you be wrllrng to borrow to finance your educa-‘
tion at this institution? - : g
How would you prefer to repay money borrowed to finance your edu-
catron>
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There age a variety of imple and complex questions about financing an educa-
tion that might be considered. Most campuses have a director of financial aid who is
experienced in and knowledgeable of the kinds of issues and problems involved in
studies of financing patterns. It might be well to involve that person in the survey
planning process if this area is to be investigated.

Information Availability and Quality

Particularly with entering students, an institution may want to evaluate the amount
and/or aualisy-ofiiifotination tHat the student has about the institution itself. Some
_.2~="5the kinds of questions that might begagked are:
_ L

‘How easy was it for you?o get the information you needed to apply for
admission? .

How would you rate the quality and quantity of information you received
about the costs and financial.aid available at this institution? .

. ‘How would you rate .,tvhé-"in.tbrrr‘iation that you have received from this
institution abaut o'iiportunitic;for/employment in your major field
following graduation? -~ o \

: . [
pe The “nstitution might also be intere’s‘t,éd in thevkind of prior ihfo_rma_tion,
, ,guidance, and counseling the student had received:

How would you rate the quality and quantity of information you received
| in high school dbout the various opportunities for postsecondary
education?., ) o -

How woulld.f,yoﬁ"’rate the vocational counseling you rg:ceived in high

school? ‘

Educational-Satisfaction Questions

Many faculiy, adspenistrators, students, and constituents are interested in how
students feel about the quality of their educational éxperiences and whether they
are satisfied with the contribution the college has made to growth and development
in certain areas. In trying to obtain such informaticrs, it is worthwhile initially to
gain some understanding about how students value a college education in general,
and then ask students questions about the extent of their satisfaction in more
specific areas 6f growth and development. For instance, the following series of
questions might be initially asked of students:’ T '

@

In generai, how well do you like attending college? o

If you could start over again, would you still choose to attend our college?

.Regardless-sbany vocatiofifit benefit college may have for you at this time, -
do you think,that being in college is an important and beneficial

" experience?
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This initial serjes of questions could be followed by a second series of satisfac-
tion questions concerning the extent to which students’ experiences at this college
contributed to their progress in areas such as vocational preparation, critical think-
ing, human relations, and verbal and written communication skills.

Other Local Qﬁesfions

“The list of kinds of questions that a particular institution might wish to add to the
standard SOIS quesuormzures potentially can be as long as the number of institu-
tions using the questionnaires and the groups of students they will be surveying. As
NCHEMS-and the College Board gain experience in helping institutions develop
‘local items to be added to the standard SOIS questionnaires, an inventory of local
items will'be created and made available so that future users ofth‘. SOIS question-
naires will not have to'start from scratch.
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Aruitoxt provided by Eic:

5 !0‘

1.

. Produce a complete list of those to be surveyed; if using a

. Edit and code returned questionnaires; prepare for submrssron to

. Integrate data with institutional master~ﬁle data.

APPENDIX D

Planning Chart for Survey Activities

o PERSON/OFFICE TARGET
ACTIVITY . RESPONSIBLE DATE

. Decide on the objectives of the survey and the specific study

questions to be answered.

. Meet with a committee of potential users of the survey to discuss

and if necessary modify survey objectives and study questions.

. Finalize study objectives and prepare a schedule for survey

administration.

. Study the appropriate questionnaire to ensure that it will provide

data appropriate to the survey objectives.

. Decide on an gppropriate sampling strategy.

. Establish a method for identifying the students in the sample (total)

population to be surveyed.

. Decide on a method for distributing questionnaires.

computer to generate the list, also generate a’computer ﬁle

containing all students to be surveyed.

. Prepare all survey materials for distribution (questionnaires, cover

letters, follow-up materials, mailing envelopes, return envelopes,
postage, address labels, tracking sheets)

Prepare a set of follow-up procedures. ' , a

Administer or mail out questionnaires.

. As returns are obtained, maintain tracking sheets, implement
appropriate follow-up procedures.

SOIS Questionnaire-Analysis Serv1ce _
\\

. Document analysis printouts. AN
N v
AN
. Prepare initial reports; meet with users committee on resu\lts
obtained : S
. ' ) 2 - N
: e N _
. Respond to requests for information on demand. : \\\
’ ' ~

R B N




APPENDIX E

SOIS Questionnaire-Analysis Service:

Output Docunientation and
Guidelines for Further Data Analysis
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SOIS Questionnaire-Analysis Service: - f

. Output Documentation and
Guidelines for Further Data Analysis

Accompanying each report produced by the SOIS Questionnaire-Analysis Service
is documentation on how the data were orgamzed for computer analysis and on how
the cross-tabulations included in the report were prepared. This documentation is
contained in two tables—the Question Table and the Cross-Tabulation Report—
which appear at the end of each report immediately following the index. The pur-
pose of this appendix is to briefly describe each of these tables, and to show How the
information contained in them can be used in designing further local data analyses
. of the output tapes that can be prov1ded by the- analysis service.

The Question Table

, The Question Table illustrates \how data from the original quesuonnalre were =
converted to the QUEST analysxs system for processing. (For those who receive
tape output, the Question Table orresponds to the record layout for individual
student records on the computer tape ) A simple Question Table is illustrated § in
ﬁgure E.1l. . _ \

-
1 € :

s
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Aruitoxt provided by Eic:

.+ FIGUREE.]

SAMPLE QUESTION TABLE FOR SOIS ANALYSIS

TITLE - l E COLLEGE B(‘JAHDI‘N‘C H é_M $ sTUDENT OUTCOMES INFORMATION SFRVICES (SUIS)
A SURVEY OF ENTERING STUPENTS

QUALIFICATIONS —

DATE ~ 12/08/78, PROJECT — 1, SAMPLE — 1;SKIP 0 RECORDS, END ANALYSIS AFTER £9.999 RECORDS

@ ®

¢ PRINT ***° COUNTERS CROSS-TAB FHREQUESTS

QUESTION TABLE CREATED BY QST §

“reers QUESTION *@7°t* “++ BESPONSES** *°

NO PATA LOC ~ LGTH Rs 4 SET MUOENIG N “o SUM

001 1 05 o2 N N 0 0,0 w oo /
go2 2 06 118 N N 9 0 0 a2 0! lA ‘ /-
g3 3 of v v 8 N N 0 0 0 56 01 . ’ //
Qa4 4 08 - V1 2 N N 0 D0 B 14 01 !
005 5 09 15 6 N N € 0 P a2 02 . ;/
00 6 14 T N N 0 0 0 a2 03 /
020 A 15 v .4 5 “N N o0 0 o 120 0V 02 03 03 /
J30 78 8 voa s N N 0 o O 35 ) i

ga0 7C 23 Vo33 N N O O O 21 0w ’ ‘/

050 70 26 Ty a4 N N O 0 O 24 03 /
- 060 7E 30 [ 6 N N O 0 0 a2 04 ‘ /

070 8A 36 v v 2 A A N 0.0 0 161 or /

oso B8 3 1 v 23 A A N O 0 g0 o

pan LC B v 1 22 A A N 0 0 0 1ap B ‘ -
“100 9A 3 v 1 s B N N 0 0 0 42 04 / .
110 9B 40 s, 1 & 8 N N O 0 2 42 o /
“y20 0 4 2 1 3 € N N _ 90 0 O 217 2 :

130 11 43 1 1 k) N N 0 0 0 18 03

140 12 44 1 Y B N N- 0 0 [+] 35 04

150 13 45 . s 1D A N 0 0 O 112 0

o

Nots: See :ext for descriptions corresponding 1o pumbered items.
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i . QUESTION. This describes the identiﬁcation, location; length, and *
"~ number ofpossnble responses for each item. Within that section,

a) NO. is the sequential number- assigned to the question for process-
ing. In the Cross-Tabulation Report, this number is also used to
identify questionnaire items.

b) PRT# is a designation, correspondmg fo the orlgmal item on-the
questionnaire, This number identifies the sequence in which.items
are printed in the computer-generated outputand the actual npumber
that precedes that item in the output.

c) LOC. describes-the startmg position of that itefn in the computer
tape record.

”'d) LGTH. describes the number of positions occupied by that item in -
the computer-tape record.

¢) R# indicates the number ofpossible responses to that item. In ques-
~tion 005, handicapped status, for example, up to five different

~ responses can be recorded to indicate students who have multiple
-~ *handicaps. . '
2. RESPONSES. This describes coding mternal to the QUEST system
regarding processmg items.
3. PRINT. This describes the manner in which the analysis ofthe item is
printed (number only, percent only, summary only). :
4. COUNTERS: This describes. the size of the iter% in terms of core
. storage.
5. CROSS-TAB REQUESTS. This shows the number of the cross- -
" tabulations used against this item. For example, question'010 isana-
lyzed using only cross-tabulation 03, while question 020 is analyzed
with cross-tabulations 01, 02,03, and 04. The method ofconstructmg
these cross- tabulations is described in the following section.

-]

Cross-Tabulation Report

. A samplé Cross-Tabulation Report from the two-year college, Entermg-Student
Questionnaire is reproduced in figure E.2. It shows the way in which the cross-
tabulation columns were prepared, the headings thatappear in the cross-tabulation,

+  and the items_on which' the cross-tabulation was used. Users of the Analysis
Procedures Will find this report helpful in understanding exactly which responsesf '
“to specific questions were used in producmg each cross-tabulation.
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FIGURE E.2 .

\

o | " SAMPLE CROSS TABULATION REpORT FOR SIS ANALYSIS

'

s

SO GHOSS TABULABON REPORT ** z..

"01 ALGORITHM - 1 001 D
2 001 00

1004 0 . START
4 004 00 ‘ K L
4 004 00 . i ' STAR!
B 00% 01 02 03 04 09 @ ‘
1
s . , ‘ ‘ NOT |
HEADING - MALES FEMALES  NOTMARRIED  MARRIED  HANDICAPPED  HANDIGARPLD

USEDON - 001 607 003 0N4 020 030 070 110 150 190

' . — .
- e P R I R e —— “ — - — :
e - e e e o e om o o o e ot kb T Sl £ T Y TR e T S [ R R v

}

02 ALGORITHM - 1602 04 . C
B 2 002 02 ‘ - ‘,
1007 1) | 9 |
4 007 00 01 05 NH - g \
S 10 00 ' ; START
6 10 01 | A -‘
NEAD'N{‘I . ..“““.“."“l.““E'HNICBACKGHOUND YRR XA R N R FULl PA'”
. ‘ WHITE BLACK HISPANIC ﬁOIHER TIME TIME @
i) t B . . . ! !' 2 :‘
USEDON 005 070 040 080 120 160 200 %{
e e e e S s
03 * ALGORITHM - 1003 00 0)
- 2 007 02 03
3007 04 05 : : .
400306 , ‘ 5
500307 . o ' e 3
, NEAD”‘JG"' O.IlOIIQIl."‘lll.l.llo.ll.....ll.lll. AGE“oloouloonooonlloouononuno"“ooloﬂ )
SERTIL UNDER2) 231030 n05% - 57060 OVERED '
"USEDON - 010 020 050 030 130 170 210 o 5
04 ALGORITHM ~ 1010 02 03 04 05
o . 2090 00 0t
3020 01 02 03 04 05 06 07 START
4020 00 :
5 210 03 START
6 210 00 , ‘ _ | -
.+ WEADING -  TRANSFERIN NON-TRANSFER  DEGREE ° NONDEGREE TRANSFEROUT  RETURNING
© o STUDEM STUDENT STUDENT STUDENT STUDENT . STUDENT
. USEDON- 020060 100 140 160 @ o \ , | ,
. , ' ' |
“'“"NdTE:écctcm for descriptions corresponding to numbered items. . / _ 158
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I. ALGORITHM. This indicates the way in which student responses
were selected for inclusion under a cross-tabulation heading. In this
example, the algorithm 1001 | indicates that the responses grouped in

* column I (heade.. MALES) were those who answered question 001
(gender) with a response of 01. Similarly, those whose responses are
grouped in column 6 (headed HANDICAPPED) are those who
responded to question 005 (do.you have a physrcal handicap?) with

responses 01, 02, 03, 04, or 05.

! - In some cases, student responses to two questions are used to sort
the responses into cross-tabulation groups. In those instances, two
algorithm statements will be connected in the Cross-Tabulation
‘Report by the words and or or; and is used when a student responded to

;- both indicated questions with the desired response; or is used when a
desired response to either question would result in inclusion.

2. 'HEADING ‘These are words that appear at the top of the individual
columns in the cross-tabulations. In many cases, they abbreviate the
original responses in the questionnaires. The heading HANDI-
CAPPED; for example, collapses the responses from all types of handi-
caps (restricted in abrlrty, heartng, vrston, and not reported) 1nto a

» single analytical category. . .

3. USED ON. This indicates the 1ndxv1dual questlons cross-tabulated by

' the algorithm shown. In this example, cross-tabulation 04 has been
used on questions 020, 060, 100, 140, and 180.

' Guidelines for Further. Institutional Data Analysis

In many cases, institutions will want to supplement the cross-tabulations produced
by the SOIS Questionnaire-Analysis Service with data analyses of their own. These
may take the form of additional cross-tabulations not prgvided by the analysis
service, of analyses using more sophrstrcated stat1st1cal techniques such as correla-
tion, factor analysis.or multiple regression, or of subgroup analyses problng the’
relatronshrps between student background characteristics and questronnarre
responses within a particular subgroup of students For example, an institution -
might want to know if the academrc asprratrons of males and females were different -
“for different ethnic or age groups within the institution. -

If questionnaire data are matched with institutional master-file data, many ‘
kinds of local data analyses are possible. For example, an institution may wish to
- relate earned GPA and SAT scores to expressed academic goals and attttudes
~toward the institution. Or the successive responses of a cohort of students to.
* different questronnarres as the cohort progresses through the institution can be .
' drrect_ly related to one another by means of local analyses.
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"The most efficient way to perform additional data analyses on SOIS Question-
naire-Analysis Service output tapes or on merged institutional master-file data sets
is 10 use one of the many user-oriented statistical packages-available. Three of the
most WldLly used are:

1. Stamncal Package for the Social Sciences (SPSS). This package is
highly user-oriented and includes considerable data transformation
capability (recodes, and so forth) as well as a wide range of statistical
packages including cross-tabulation, correlation, factor analysis,
multiple regression, and discriminate analysis. The basic reference is
Norman Nie, C. Hadlai Hull, Jean J. Jenkins, Karin Steinbrenner, and
Dale H. Bent, SPSS, 2nd Edition, New York: McGraw-Hill, 1975.

2. Statistical Analysis- System (SAS). This package also provides

numerous data manipulation and analysis options. A primary virtue of

SAS is that it can read and analyze data from several different data files

simultaneously, eliminating the need for merged data sets with a single

record for each respondent. The basic reference is SAS Institute, Inc.,

SAS User’s Guide, P.O. Box 10066, Raleigh, NC 27605. )

3. P-STAT. This package is primarily designed for interactive computing
and is particularly adapted for maintenance and transformation of data
files. It-also contains a wide array of statistical-analysis options. The
basic reference is Shirrell and Roald Buhler, P-STAT- 78 P Stat Inc.,
P. O Box 285, Prmceton, NJ 08540.

Each of the users manuals for these three packages ~¢ uiains not only complete.
instructions on how to use the package but also a brief presentation of the assump-’
tions and applications of particular statistical rechniques. The reader is urged to
consult the manuals in detail.
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,. APPENDIX F

Sample Reports from
- Student-Outcomes Assessment: Surveys

\

| Y
') o

The NCHEMS- College Board SOIS questxormalres were developed over a three-
year period. Versions quite similar to those cuxrently available were field tested by
four two-year and four four-year institutions during 1977 and 1978. The. reports;
included here are drawn from actual data collected by those field-test institutions,
although their identities have been dxsguxsed In some cases, the questions and -
responses do not correspond exactly with the version of the SOIS questicnnaires
currently available because of modifications made after the field-test experience. ,
.- The first two samples are intended to show how results of the surveys can be
summarized for senior administrators or governing boards—they present high-
- lights only .The third shows how survey results can be used to address a particular\
problem ‘area. The fourth shows how the complete survey results can be
documented as a reference for a variety of campus offices and officers. )

- These reports are intended to illustrate and to suggest ways .in which mstxtu-‘, '

' tions can use and-communicate the tesults of SOIS surveys. Each example is accom-
pamed by a brief introduction that presents some of the reasons why-the report is
constructed as it'is and some of the ways in which data Qresented in output from the
analysis service were modxﬁed to meet partxcular needs.
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‘SAMPLE 1

A Summary Report for
Govermng Boards or Senior Admnmstrators

The first sample is of a report on the Entering-Student Questionnaire intended for
the board or senior administrators of a two-year institution. The emphasis in this
report is upon providing simple] straightforward, primarily verbal information on
the characteristics of an enteritjg student body. Particular features of the report
worth noupg are: L :
¢ an introduction explaining briefly wAy the survey was done
® an assurance that respondents were representative, but no method-
ological details on procedures ' :
* -adescription of the characteristics of re ndents, insimple declaratxve
statements, highlighted for easy ready,no
® 3 description of opinions presented in the same way
¢ a brief conclusion suggesting how the information will be used by
- college decisionmakers
* a brief abstract summarizing the principal findings, placed before the:
_main body of text

Note that most of the information presented consists of frequency.counts on
" major questions and that the three tables included in the report are simple. Informa-
tion drawn from cross-tabular analyses is presented relatively infrequently, and .
then only verbally. (Many nontechnical people will simply skip over a cross-tab
table rather than try to figure out what it means.) The intent is té present essential
informatioén simply and straightforwardly, while at the same time conveying the
point that a great deal of additional mformatxon was communicated to relevant 4
'; decxsxonmakers as a basis for action.
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Brookside College .
As Entering Students See It

¥

A Report .io the Trustees
. * Prepared by
L.J. Walter

Abstract

This report presents some of the findings of a survey conducted by the College
using the Entering-Student Questionnaire of the Student-Outcomes Information
Services (SOIS) made available by NCHEMS and the College Board. It includes
responses received from 76.6 percent of the students entering in the fall of 1978.
Data from these students indicate that: e
1. Students come to the College first, to prepare for their future career;
second, for reasons relating to self-improvement; and third, for
reasons relating to current job or social factors.
“2. Students see the College as provxdmg them with a desirable range of
courses in a low-cost, convenient settmg :
.-Prospective students rely heavily on information from teachers,
friends, and former students i in the community in deciding whether to
come to the College. Information from our admissions-office repre-
sentatives appears to be considerably less important.

.wn

The survey results include considerably more information than is presented
here. Separate and special reports have been prepared for different officers-and
offices at the College. In the future, additional reports will be prepared for the
trustees. :
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Introduction

Throughout itg history, Brookside College has collected considerablé information
from its students. Most of the information collected, however, was needed by the
College for its own administrative purposes. Seldom were students asked in any
systematic way why they had come, what they expected to receive, and how they
believed the Coliege experience had benefited them when they left.

« The appointment by the Board of Trustees of President Nelson in 1977
changed that. One of his first acts was to charge the institutional research office
witly the \‘rcsponsibility«of developing a complete data base about the College's stu-
dent body. This report is the first of a series growing out of the development of that
data base. ' .

An advisory committee was convened in the fall of 1977 to outline the kinds of
information the College should have from and about its students. Included were
representatives of the admissions office, the financial-aid office, the faculty, and
studénts. In the initial mectings of the committee, it became evident thata number
of questions would need to be addressed. Among them were what students expected
to get from the College, how they found out about it, what their actual experiences
were, why they left, and what happened to them after they left. ’

After an extensive analysis of the time and expense involved in developing
suitable questionnaires, the committee decided to use the Student-Outcomes Infor-
mation Services (SOIS) Questionnaires jointly developed by the National Center
for Higher Education Management Systems (NCHEMS) and the College Board.
SOIS provided a series of questionnaires addressed to different groups of students,
collected information relevant to the issues that the advisory group wanted to
address, and had a predesigned computer-analysis system that provided the kinds of
displays needed. D

’ SOIS includes questionnaires for newly admitted entering students, students
who have previously enrolled at the College and are continuing their educations,
students who have left without completing their formal programs, graduating
students, and alumni. The first two questionnai'res have been administered; the
other three will be administered during the current year. This report describes
some of the findings of the survey of entering students. ,. ’

In addition to providing information on enrollment patternsat the College, the
SOIS questionnaires produced a wealth of information that will help the College in
other ways. Special reports have been prepared for the deans of eqlch of the faculties,
for the dean of Student Services, and for the director of Fiscal Planning.

Stvudy Methodology

Questionnaires were mailed during the spring and summer to all 2,048 students
offered admission for the fall. After a follow-up mailing, we received responses
from 1,569 entering students, or 76.6 percent of those offered admission for fall
1978. A comparison of the respondents with some of the known demographic -
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. cHaracteristics of the total entering class reveals no significant differences between
the two groups. We believe that this respondent group is sufficiently large and .
representative to allow recommendations to be made with the confidence that the

responses represent what would have been found if all.entering students had
responded

General Characteristics of the Respondents

Analysis of the background characteristics of respondents revealed the following
mformatron

® Nearly six i ten were women (58.5 percent).

* Nearly six in ten (58.3 percent) indicated that they would descrrbe
themselves as white or Caucasian; just over a third (35.8 percent) were
black or Afro- Amerrcan C

* The average age was just under 26 years; women were slightly older
than men (26.4 versus 25.2) and white students were slightly older.
than nonwhite (26.3 versus 25.4). ‘

* The average family income was $13,872. Nonwhite students came
from families with significantly lower mean income ($9,430) than did
white students (for whom the average was $17,050). More than one-
third (35.6 percent) of the nonwhite students came from familiés with
incomes of less than $6,000; as compared with only 9.1 percent of the
white students. . \

® More than half were employed 40.9 percent more than half-time and:

* 12.7 percent less than half-time. White students were more likely to be
working than were nonwhites(66.4 percentcompared to 35.9 percent).

* Inview of their low famlly income and greater level of unemployment,
itis not surprising that nearly sixin ten (59.1 percent) of the nonwhite
-students indicated that they had some concern about finances. Only -
about three in ten (31.9 percent) of the white students said they would

have any concern about finances.

¢ Slightly over four in ten respondents (41 7 percent) planned to major
in Arts and Sciences, 35.6 percent in Business Adwministration, 15.1
percent in Engineering, and the remaining 7.6 percent in Education.
About a third (33.6 percent) indicated that they hao some prior work

~ experience in their intended ma]or ﬁeld

a

What Are They Lookmg forD

A substantral iw stion of the information collected from the entering students
related to what Lnt.y wanted to get out of their experience at thé College—what were
their goals? For most, the goals were serious and rélated to their future activities.
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e The most frequently cited goals had to do with career or jobféldvance- i
ment. More than six in ten (-6_0.2 percent) said that they had come to
prepare for'a new career. Slightly fe_:vl;er (‘56.2; percent) saiél their goal

* was to obtain a degree or certificate. Just under half (49.2.percent) said
that long-range career development was -one of their goals.

e Other goals had to do with s’elf-improvement of a more personal
nature. Just under half (47.6 percent) said that one of their goals was to.
learn skills that will help them enrich their daily lives and become-
more cemplete persons. Improvement im self-confidence was the next
most frequently cited goal; reported by 43.6 percent.

Other goals cited by smaller percentages of the en/t’/ering students included
seeking a way to improve their lifestyle, 39.5 percent; me€ting people, 37.7 percent;
getting courses needed to transfer toanother institution,35.7 ﬁercent; léarning how -
to get along better with others, 31.9 percent; improying leadership skills, 25.7
percent; improving skills for a current job, 25.2 percent; discovery of vocational
interest, 24.3 percent; getting a raise or promotion, 116.6 percent; increased partici-
pation in cultural acti’vities, 18.8 percent; and more;opportunity for social activity,
14.3 percent. (Respdnses are summarized in table:1.) .

i

| These data sho y that students at the College typically have as one of their goals
' for attending a desire to prepare for the postcollegiate world, rather than simple
. self-improvement cjr soci‘all'cﬁlturél participation/». The most common goals relate to
careet advancement and career preparation. Participating in social or cultural
activities appears/to be less important to the»@dllege’s entering students. .
A J : ;
Why Do They [Cﬁmé_ Here? ;

There are more| than 2,000 accr.edited‘degrée;igranting colleges and universities i
‘the United States. There are more than sixty in this state, and there are twelved
within reasonable commuting distance of the College. Presumably among this
- selection of inltitu_tions there are a number at which students could achieve the
goals they set for themselves in enrolling L/n postsecondary education. Why, then,
would they choose Brookside? ' [ _ :
‘Qur entering students were asked to r/espond-t‘o a variety of different aspects of

. ." \ . . . . 13 . . . .
the College andito indicate how important an influence.each was in the decision to
enroll at Brookside. Their responses say much for the image that the College

projects to ﬁofent\ial students. f'
* Nearly eigﬁt out of ten (78.6 per;}:ent) reported that the range of courses
available inhuencedrthéir decisfion-l:o attend. -
e Almost as many (72.0 percent) viewed Brookuicie as ‘“convenieni. to
~ attend,” and $aid that influenced their.decision. .
¢ A similar percentage perce’ive;‘d the College as a fow-cost educational ™

i

alternative (69.\6 percent). /,'



TABLE 1

GOALS OF STUDENTS ENTERING BROOKSIDE COLLEGE
FALL 1978 :

GOAL PERCENT OF RESPONDENTS

Prepare fbr a new career 5 60.2
Obtain a degree or certificate —— = 56.2
Long-range careet development =1 49,2
Skills to enrich life =] 47.6 -
Improved self-confidence =] 43.6
Improved Iif‘éstryle; 3 39.5

Meet people | 37.7

Obtain credits to transfer elsewhere

Learn to get along better with others

—

_ Improve leadership skills

=257

"~ Discover vocational interests % 24.3
" Get a raise or promotion ——-19.6.
Participate in cultural and social activities EP——=] 18.8

" Threeother reasons-were cited as mﬂuencmg the decisions of moré than half of
thé entering students: the College’s academic reputation (66.6 percent), the ability
to work while attending classes (61.6 percent), and the. ability to live'at home (50.9

' percent). About one- -third (34.4 percent) said that the range of student services was
_ important. Less than two in ten (18.4 percent) said that friends attending the
College influenced their decision to enroll. Table 2 summarizes these responses.
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 TABLE 2

FACTORS INFLUENCING DECISIONS TO ATTEND

FACTOR . PERCENT OF RESPONbENTS
Course offerings : _ g 78.6 .
Convenient to attend ‘ =1 72.0

' _ Low cost | ‘ ‘é 69.6

"Academic reputation = 66.6

Can work while attending l SEE 6
Can live at home while attending’ A =| 50;9
R_ange of student services - ! o — =] 34.4 )
Identify with fellow students \\ % 18.4
] .

In addition to describing why entering students came here; table 2 provides a
capsule description of the image that the College projects to potential students. We
are seen as a pléce that is accessible and affordable, with a good range of coursesand -
a solid academic record. Some of the less frequently named reasons may be duplica- . -
tions of some of the more frequently named. For example, it may be convenient to
attend because the student can work or live at home while enralled. So too the ability . -
" to live at home may be one reason why low cost is an important influence toso many

students. Clearly, however, student services and friends attending the College are’
not serious influences on student choice. ' '

How Do They Find Out about Us? A A
In addition to describing what students are seeking in postsecondary eduication in . |
general and what elements of the College’s image they think will help them reach

those goals, the survey sheds light on how students find out about this institution.

e Nearly six out of ten (57.1 percent) said that information provided by a
_ teacher or friend was important in their decision to enroll.
e Nearly four out of ten(38.5 percent) got information from former |
students or alumni. : . S

3

. ’ ’ ) ' o . -
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Other i 1mportant sources ofmformatlon were our catalog, 37.6 percer*t, mail-
ings from the College, 28.2 percent; and material in the newspaper, 13.8 percent.
Radioand TV advertising.and stories were a source for 12.2 percent, while dlsplays .
that the College set up at supermarkets and’ fairs were a source for 7.6 percent.

Three other ° people sources - provided information to some students.
Employer recommendations were cited by 13.6 percent of our entering students,
information from a guidance counselor by 13.5 percent, and information obtained:
from a representative of the College by 5.2 percent. It is _interesting that the two *
sources traditionally seen as having -the most: direct input to - potential
students—guidance counselors and college admissions officers—were the two Jeast
Sfrequently cited individuals providing mformanon to our entering students These
responses are summarized in table 3. '

“TABLE 3
SOURCES OF INFORMATION ABOUT THE COLLEGE
IMPORTANT TO ENTERING STUDENTS

SOURCE OF lNFORMATIbN ‘ . PERCENT OF RESPONDENTYS'
People in the high scfllool‘ o : 157.1 |
frienas or acquaintances : : — 38.5 . L
College eatéleg ‘ L ' , —— ‘ =] 37.'6
Information received in the mail - : 18.2 ‘
‘Info,rmation from the newspaber _' *— 13._8 , ua
College placement service . . % 13.6
Pet)ple at another college. =~ . = 'V13‘5 '

Radioor TV _ : , . ‘%YIZ‘Z
Display‘s.ap shopping centers, fairs - % 7.6
‘Col.lege‘ representati\;e - : - % 5.2

The information in table 3 indicates that teachers, individuals in the commun-
ity, ang former students are important sources of information about the College to
~our prospective students. This suggests that we should broaden our focus of infor-
mation dissemination to @Ssure that the general public knows our story, rather than
focusing narrowly on high-school guidance counselors. '
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+ These responses also'pro{}ide insights into the ways in which we might market
_ our image. The importance of our catalog (a frequently undervalued marketing
device) and direct mailings indicates that cur prospective students are influenced
by what' they read in materials that the College sends to them. The lower impor-
tance attached to newspaper, sadio, and TV coverage suggests .that ‘what other
media sources say about the Coliege has less influence on student decisions. =

“Einally, these responses suiggest that a traditional method of disseminating
information about colleges and uiiversities—a college representative talking to or '
through a high-school guidance counselor—might well be reexamined. Direct mail-
ing and distributions of the catalog are less expensive ways of reaching prospective
students than are one-on-one meectings. The College might better spend its .
recruiting budget in the development of moré and better direct-mail campaigns
than in sending recruiters out to find students.

" Conclusion

‘The first survey of students entering Brookside Community College reveals a
diverse student body but one that shares a number of characteristics. The responses
‘show Brookside to be a true comimunity institution, drawing a student body consis- -
tent with its mission. Students perceive the college as a convenient, low-cost alter-
native, with a good distribution of courses and programs suited to their future
career and self}improverhent goals. Knowing these goals should enable us-to design
even more effective programs. Furthermore, knowing the image that we project to.

prospective students should heip us develop more effective recruitment and
~ outreach efforts. R : '



SAMPLE 2

A Summary Memo to
Senior Executives

. Often the memo format is more appropriate than the report format in communicat-
ing survey results internally. This sample of an attrition-study report abstracts
critical executive information from the survey in the context of a previously estab-

~ lished collegewide retention program. Thus one emphasis of the memo is to inform

this program by comparing the results obtained-on the Questionnaire this year with

- those obtained in a previous year. Many of the principles used to construct the.

previous sarriple are apparent here as well.

' TO: | President Nelson, Vice-President Sm:ith and Vice-President Monroe
FROM: G. Bennett, Director of Institutional Research
;\RE:_ 1979 Attrition Survey

As you know, for three yea'rs wehave attempted to discover some of the reasons why
'students have not returned to Fairview Commumty College (FCC), by admxmster-
-ing an annual survey of nonreturning ‘students. The instruments used in this survey

were provided by the Student-Outcomes Information Services (SOIS), jointly -

developed by the National Center. for Higher Education Management Systems
NCHE\MS) and the College Board. The purpose of this memo is to inform youof
some of the salient features of this year’s survey. By examining the results of the

-survey and\by comparmg it with last year’s survey, we can evaluate the College.

Retention Prt\gram and effectively guide its future development. Chairman Briscoe

and the other members of the Student Success Task Force have received a detailed
‘report of fhese ﬁ\dvings, and T will meet with them on October 17th.
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the 1977 and 1978 surveys.

- During July of 1979, 2,560 _stﬁdenté at FCC'who failed to return for at least one
quatter during the 1978-79 academic year were'sent a'questionnais+. AT afollow-
up mailing in Septembef, 8»25;i&;}1$éb1e questionnaires-were _recei\}ied toi i adjusted
response rate of 38 percent. The 825 respondents were divided into three
categories: 8 percent were seeking a cettificate from the college when they left, 20 . -

~ percent were seeking an associate degree, and 70 percent were not seeking a degree

or certificate.

Background Characteristics. The following demographic profile of those not
returning to FCC was obtained. -

e Almost all respondents (94 percent) were Colorado residents
¢ Respondents ranged in age from under 18 to 65, with a median age
range of 26 to 30 years ‘ .
e Of the respondents, 61 percent were female and 39 percent were male
e Almost all respondents were white (94 percent) -
¢ Almost two-thirds of the r_espondents (66 percent) had a high-school
 diploma as their highest degree T

This set of background characteristics is essentially the same as we obtained in

Overall, about one-third of the respondents were enrolled one academic term or
less before leaving, almost half were enrolled one year;wand the remainder were
enrolled longer. Grade-point averages were high (3.01 t0 4.00), with dqu 8 percent
in each category of respondents below a “C” (2.0). In all categories of respondents,
the majority were part-time students during their attendance at FCC. Correspond-
ingly, the bulk of respondents were employed while at FCC. Large percentages in
all groups were employed full time (36 or more hours per week). Most respondents
were not receiving financial aid. e - ” '

Slightly more than 60 percent of those seeking an associate degree were en- '

.rolled px‘ir“na'rily to completé courses that would transfer to another college. Other

important goalsidentified by associate-degree seekers attending FCC were increas-
ing knowledge and understanding in an academic field, obtaining a degree or *
certificate, formulating long-term career plans, and learning skills to enrich; their
daily life. Y o ‘ . :

~ Certificate seekers, on the other hand, identified the improvement of knowl-
edge, skills, and competencies for their jobs and the increase in knowledge-and
understanding in an academic field as the two most important goals they wished,tb
achieve at FCC. Other important reasons for attending included the completion of .

courses necessary to transfer to another school and the improvement of chances for

.a raise or promotion. Those not seeking either a degree of a certificate most
‘frequently indicated their important goals to be the upgrading of job-related’

knowledge and skills (32 percent), personal enrichment (27 percent), and an
increase in'knowledge and understanding in an afademic. field (25 percent).

°

-
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These goals.are not srgnrﬁcantly different from those reported by students who
returned to FCC except that a higher proportion of those not returning cited
employment-related goals. Added to the fact that- ‘many-are leaving to seek. employ—
ment, this response suggests that FCC may have fully met the needs of many of -

“these students even though they chose not to complete degree or certrﬁcate
requirements. L

Reasons for Leavmg The three most rmportant reasons respondents gave for
leaving Faifview were conflict between Job and studies, lack of money, and other
‘responsibilities too great. For those not seeking a, degree or certificate, two other
reasons frequently mentioned were fulfilling academi: and personal goals and
accepting a new job. Those seeking a certificate or associate degree cited the need
for a temporary break from studies as another important reason ‘for leaving the
college. Certificate seekers also frequently mentioned personal problems as areason
for not returning, and associate-degree seekers ranked dissatisfaction with specific
aspects of FCC as the fourth most important reason for leaving.

Although conflict betiween job and studies remained an important reason- for
leaving in this year’s study, the percentage citing this as a major reason is about 15
percent less than last year. Implementing the Task Force’s recommendation on
evening classes as part of the Retention Program may have had an impact here. At
the same time, more students than last year cited lack of money as a reason for
leaving. - - ' . E , ‘ - :

Evaluation of FCC Services Respondents‘ were asked to-evaluate the various
services offered by the College in terms of their awareness of a particular service,
their use of it, and their satisfaction. In general most of the respondents were aware
of the specific servrces offered by the College. Almost all of the respondents (over 90"
percent) who used a particular service were satisfied with it, with the exception of _
registration (67 percent satisfied), college cultural programs (71 percent satisfied),
financial-aid opportunities (74 percent: satrsﬁed) and employment opportunities
(74 percent satisfied). ‘ , ‘ '

- These responses ‘were essentially the same as those obtained in last year’s
survey Implementrng recommended changes in the registration process. as part of
the retention program has not apparently reduced this as a perceived problem area.

Current Plans of FCC Former Studeénts. Slightly more than half of the respon-
dents planned to erther reenroll at FCC or enroll at another college. Of those not’
planning to return to school in the near future, almost two-thirds were workrng, 9
percent were lookrng for:a job, and 21 percent were caring for home and family. A
somewhat higher percentage reported plans to return toFCC than was the case last
year—an encouragrng srgn ‘ th

)
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Implications. Attrition remains a serious problem at FCC; but there is some
evidence that the Retention Program is beginning to have a positive impact. The
‘registration process remains an area where considerable improvement could be K
"made. Financing is also an increasing probiem—one we ought to be able to address
more effectively. Finally, while retention shoutd remain a priority at FGC, we
should recognize that many students who leave do so for positive reasons. Mahy of
those who leave should be counted among our successes.

174
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‘ . SAMPLE3

A Memo on a
Particular Problem Area

Ty o L

Often the results of SOIS surveys are most appropriately’used on an ongoing basis
“and communicated in terms of particular problem areas. Tﬁ_is example shows how
data from a previously adminjstered Entering-Student Questionnaire was-used to
address a particular. problem—how to effectively’acommunicete information about
the College to prospective students. Note that the major table included in the memo
is designed to efﬁcxently presenton a smgle piece of paper many of the most impor-

- tant pieces of information related to the communication process, Carefully design- .
ing such tables rather than sxmply. copying-a large number of cross-tabs directly .
from computer output will considerably enhance the usefulnessof the information.
. (Note that this memo is‘basel'd upon the same survey as Sample I \

TO: Members of the Inter- Campus Committee on Artxculatxon

- FROM: R. Lovell, Dxrector of Admissions

'SUBJECT: Review of Current Information Sérvices for. Prospectlve Students
DATE - November 9, 1978 '

N

When President Nelson created our commxttee last year,. he charged us with a
‘review of the current methods of communicating information about the College to
* prospective students, with the view of determmmg whether different groups of -
students or different campuses. would beriefit from different kinds of information-
dissemination techniques. He-was partlcularly concerned about the ways in which -
we try to rea¢h “underrepresented” groups. - ‘

SRR |




S ,
At the last Trustees’ meeting, Professor Wlter presented information from the

" Entering-Student Questionnaire we administered through the NCHEMS-College .
Board Student-Outcomes Information Services (SOIS). His report. provided some
information about how the total group of respondents viewed -the different
information-dissemination activities of the College. He further indicated that my
office had been provided with detailed analyses of the responses of our students to -
individual items. This memorandum provides a more detailed look at our '
information-dissemination activities. e

You will remember that we sent SOIS Entering-Student Questxonnarres to all

" students offered admission for the fall 1978 semester. Of the 2,048 offers we ex-.
tended, 1,569 students completed and returned the questionnaires. That repre-

- sented 76.6 percent of the total group. We anticipate that further surveys of
enrolled students, students who leave without completing their programs, and
graduatmg students will be conducted during this year—providing us with infor-
mation that will help us better understand student decrsronmakmg For now, we
need to focus on- the information from the entering ‘students as we make plans for ;
our “campargn” for new students for the fall of 1979. :

The “Walter Report” to the Trustees showed that students said that they had

~ used the following sources (in rank order of reported frequercy) in learning about;
the College: people in the high school (57.1 percent), friends or acquaintances (38.5
percent), the College catalog (37.6 percent), information received in the mail (18. 2
percent), information in the newspaper (13.8 percent), a college-placement service

_or educational information service (13.6 percent), people at another college (13.6
percent), radio or TV advertisements (12.2 percent), displays at shopping centers

: and fairs (7.6-percent), and a representative of the College (5.2 percent).

| Table 1 examines the use of those sources of information by different subgroup
“target” pOpulatrons of the College’s articulation efforts. It reveals that our
students are far from monolithic, at least in their use of information sources, _
~ Nonwhite students are considerably more likely to rely on advice from people.
in their high school than are white students More than two-thirds (67.4 percent) of
the former group reported usmg a high-schgol source/ compared with only half
(50.6 percent) of the latter group. This perhaps is a réflection of our ‘efforts at
“generalized recruiting” in inner- city high schools and the encouragement that
nonwhite students, who' are represented in those schools in.high’ percentages,
receive from the “‘you-can-make:-it’ campargn The only slight differences in use of -
mformatron received in the mail suggests that our attempts to target our direct-mail
campargn to what we thmk are student characte ristics and interests have not beena
great Success. / ' )

It is perhaps encouragmg to note that nonwhite students were somewhat more
 likely to have received information from a representative of the College than were
white students, but the generally low rate reported for use of the college represen-
tatives suggests that we mrght redirect our effortsin this regard. Radio or TV seems

to be a more efficient | ay of reachmg students, regardless of rac1al/ethmc group,

¢ R . . .
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than does the college recruiter. .

When'students of different ages are considered, no clear pattern ofmformatron ‘
usage emerges. As would be expected, older students make less use of information

- sources in the high school thafi: dmmm‘dmusﬁmdi%%ﬂee%m_;
than might have been expected. Older students also make less use of mforrnatlon
received from friends than do younger students. That perhaps is contrary to what
might be expected. Even more contrary to expectations is the relatively low use ’
made of college-placement services by older students. The establrshment ofthe
local community-education information centers last spring presumably would have - '
made more information resources available to out-of-school adults. If that- has
happened, it is not reflected in the responses of our entering students.:

Homemakers seeking to return to school have been a particular target of the
College over the past few years. Consequently, their information sdurces are of
particular interest. In our current entering class, people who characterized them-
selves as homemakers gave responses that were not very different from the total
group or from the students under 21 years of age. Homemakers placed slightly
higher reliance on people in the high school, the College catalog, and newspaper
information than did the total population. They reported slightly less reliance on
friends or acquaintances, the educational- information centers; and people at other
colleges. » -

Of particular interest is the only margmally higher percentage ofhomemakers,

" as compared with the total group, who reported receiving information from the
displays we set up at shopping centers, fairs, and community cénters. We had
assumed that these would be good “‘initial contact” places | for homemakers That
assumption may need to be reevaluated. .

Table 2 shows separately the responses of. -students entering each of the
College’s three campuses this fall. In many respects, these data reflect the- dif--.
ferences shown on table 1. Students at the Center campus were considerably more .‘\

Lo

TABLE 2

Sources of Information Used by Entering Students:
) Different Campuses
o

SOURCE OF INFORMATION NORTH SOUTH CENTER
: camMrus . CAMPUS CAMPUS
People in the high school . 45.5% 53.0% " 65.1%
Friends or acquaintances - 39.0 40.6 349
College catalog 39.1 - 39.8 39.3
Information in the mail o 18.3 20.2 . 20.3
Information in the newspaper ' 8.8 16.2 RV R
College placement service 13.0 8.7 17.1
_ People at another college - 13.0 13.0 11.7
*"Radio-or TV : . 100 R N A 15.1
Displays 8.9 . .87 . 8.5 .
College representative 5.4 4.2 6.8
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. | : .
likely to use information from people in their high schools than were students at
cither of the other two campuses. Again, this may reflect our special campaigns in
the inner-city high schools from which Center draws most heavily. Students at the
South campus were less likely to rely on the community educational-information
center than were those at Center. This may indicate a problem with the center
branch in that community.

Students at the South and Center campuses were more likélv to get information
from the media than were students at North. Nearly twice as large percentages of
students at South and Center reported getting information from the newspaper
than was true at North; about 50 percent more Center srudents reported using in-
formation from radio or TV than at North. As in other analyses, the good old col-
lege representatxve runs dead last at all campuses.

These analyses must be tentative until conﬁ.med through additional years’
survey data. They do provide, however, a basis upon which we can do some more
in-depth study of our own activities. I draw the following tentative conclusions
from the data and urge you to consider them prior to our next meeting:

i
1. U.RvegardiCSS of the target population, the secondary school remains the
information source used by the largest groups of potential entering
. students. We should consider expanding our high-school relations
efforts, particularly through extending the ‘“you-can-make-it” cam-
paign beyond the inner-city schools.

2. Friends and acquaintances (who may or may not be our former

students) are a very important information source toward which we

- currently direct little attention. We should seek out ways to utilize this
information source more:

3. While we had downplayed our catalog as a recruiting device in favor of
more direct mail/media activities, potential students still find it a very
important informatio‘n resource. We need to reemphasize the catalog.

4. Media appear to be a more effecnve way of reaching students than do
individual coliege representative visits. We should reassess the propor-
tion of resources directed to each kind-of activity to see if we can make
more productive use of our limited ~r’e56urces.~

o The admxssxons ofﬁce ateach of the campuses has been provided with a copy of

K the analysis of the SOIS Entering-Student Quesnonnaxre This will ‘give you an
opportunity to review in more detail the responses of the total group and students at
your individual campus. I will appreciate any findings that you identify from those
. reviews that would shed additional light on our information services and needs. .
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SAMPLE 4

l
|
| \

CompletefDocum ntation of
Suryey Findings

oo
fr 4

‘While the intent of the first three samples is to commumc\ate survey results to par-
ticular audiences on particular problems, the intent of this sample is to completely.
document the results of a survey in a concise fashion. Whrle such a report should
" not always be widely distributed, it should be prepared as a ready reference or as a
follow-up to be provided to those expressing a desire for further information.

Again, note that tables are carefully designed to be easy to read and to com-
municate a maximum of information. Where appropriate, graphic presentation has
been used to enhance communication of the results. Also the specific number of
respondents to each item (N) as well as percentages has been included in many
tables, although this level of detail should not normally be tr@nsmrtted to decision-
makers. Although this report summarizes the results of a first-year data-gathering
effort, the tables could easrly be.modified to report comparatrve results from several

years of surveys
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The Fairview Community College
Attrition Study, 1977

¢

I. INTRODUCTION

For some time, the faculty, administrators, and trustees at Fairview Community
College (FCC) have expressed concern about (1) the number of students (botl. ll-
time and part-time) who-leave the College without completing theéir degree and -
certificate requirements and (2) the paucity of information regarding their reasons
for leaving and their feelings about the =~ ‘ege ari the programs and services it
. provides. As a result of this concern, T -e.\dent Nelson decided to undertake an
attrition study at FCC. The purpose of this document is to report the fmdmgs of
that study. R .
The Fairview, Commumty College Attrition Study was conducted cia the total
populanon 0f 2,560 students who failed to return to the College in at least one of the
.three quarters durmg the academic year 1976/1977. An initial mailing was sent to
the 2,560 students on July 25, 1977, and a follow-up mailing was sent to all those
who had not yet responded on September 10, 1977. The total number of returned,
usable questmrmalres was 825, for an ad)usted response rate of 38.3 percent

This sampie repoyt is based on the results of an attrition study conducted by NCHEMS at one of'four pilot-test schools
tha( participated in the NCHEMS Information Abot Students project, This project, which was one'of NCHEMS pioncer-
ing efforts concerned with student-outcomes data coilection and use, was desngned to develop matenals and procedures for .
conducung attrition studies in postsecondary institutions, -
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This report of the survey results is dividsd into three major sections. Section I
describes the survey-administration procedures and includes discussions of response
bias and response rate. Section II presents the results of the study in narrative and

" tabular form. Section I1I is a summary of the major results of the survey.

II. SURVEY-ADMINISTRAT {oN PROCEDURES

The Questionnaires and Cover Letters. The survey questionnaire (shown in the
appendix) was developed jointly by the National Center for ‘Hvighe.r Education
Management Systems (NCHEMS) and the College Board, and it is one of a series
of student-outcomes questionnaires in the NCHEMS-College Board Student-

" Outcomes Information Services (SOIS). An initial-mailing cover letter was

developed and printed. The follow-up mailing cover letter used in the survey con-
sisted of a copy of the original cover letter with a brief handwritten note urging
students to return completed questionnaires. _ ; '

Other necessary materials for the survey included mailing envelopes and return
envelopes (printed with bulk-rate mailing permits).

The Sample. The sample of 2:',‘56_0 nonreturning students was identified by Fair- .
view staff by acomputerized search of institutional.records for any student gvﬁo had
failed to reenroll for one of the three quarters during the academic year 1976/1977 .
(excluding those who had completed a program), .«

On July 25, 1977, 2,560 questionnaires, cover letters, and return envelopes
were mailed to the total sample of nonreturning students. On September 10, 1977,

a follow-up mailing (which included a duplicate of all materials) was sent to all

students who had not yet responded. ‘ . ‘
Table 1 shows the final distribution of questionnaires for the mailing sample of

2,560 students: : ‘ )

A

TABLE 1

“ ' * FiNaL DisTRIBUTION OF QUESTIONNAIRES

N % ' CATEGORY "
825 32.2 Re-urned, usable questionnaires- ‘
56 - 2.2 Returned; unusable questionnaires (for example,
* student graduated from degree program)
261 10.2. Questionnaires returned by postal service as
undeliverable
1,418 55.4 No response

2,560 1000  TOTAL
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"Thus the unadjusted response rate was 32.2 percent. An adjusted response rate is
calculated as 38.3 percent when the undeliverable and unusable questionnaires are
considered. ? .

Response Bias. Response bias is the tendency for those who choose to respond to
asurvey to differ systematically from those who choose not to respond; this can bias
inferences made from the questionnaires. Frequently in attrition studies those who
complete and return a questionnaire differ from those who do not in that they are
more positive toward the school they left and toward school in general, particularly

in studies of four-year colleges or universities. In a community college such as Fair-

view, however, where many nonreturning students never planned to complete a
degreeor certificate, it is not as likely (as in four-year colleges) that not returning for
a particular school quarter is a sign of a negative attitude toward the school itself or
the educational process. It is also not as likely, therefore, that in a commumty
_college those who choose to respond will be more positive in attitude than those
" who don’t. This does not suggest there are no differences between the 825 who did
respond and the 1,418 who did not; it does'suggest that'any existing bias-between

 the two groups is not particularly clear simply from trying to guess why students

complete and return questionnaires. The reader should bear in mind when reading
this report that conclusions and inferences are based on the three-€ighths of the
samble who chose to respond, and to the extent that this group differs from the five-
exghths who did not complete qucstionnaires, these conclusions and inferences do
not apply to the general or typical nonreturmng student at Fairview College.

i

ITI. ANALYSIS AND RESULTS : ' ’ °

Questionnaires were analyzed by computmg frequencies .and percentages of’
responses for each item and by computmg a cross-tabulation between certain 1tems, -
where: appropriate (for example, reasons for leaving by sex). The quesuonnalre' ’
results_can be convemently divided into four categories:
e Background/status information
- e Educational goals achieved
® Reasons for leaving
e Evaluation of institutional services
e Current educational plans -

2. The adjustment was calculated by first sub(raclmg the 261 undeliverable qucsnonnmrtsTrom the base sample of 2,560,

~ resulting in a new base sample of' 2,299 students. Then, since 56 of the 881 returned qucsnonnalrcs (6.4 percznt) were

unusable, the assumption is made that 6.4 percent of all 2,299 questionnaires probably would have been unusable or 147
students. These 147 students were therefore ‘subtracted from the base of 2,299 resulting in the adjusted base of 2,152
students. The 825 returned, usable qucsnonnmrcs leldcd by the adjusted base of 2,152 questionnaires yiclded an adjusted
response rate,. 38 3 percent. :
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These decisions of questionnaire information will be discussed, both in terms
of the total responding sample of 825 students and separately for three subgroups:
students enrolled in a certificate program (N = 65), those enrolled in an.associate-
degree program (N = .05), and those in neither (N = 574). Since respondents were
primarily students who were not seeking a degree or certificate (71 percent), percen-
tages and frequencies for the total sample will be heavily weighted by the responses
of the nondegree/non‘gertiﬁcaté group. % o

Rackground/Status Information. The background and student status infor-
mation available from the questionnaire included: ‘ )

e Gender

¢ Racial/ethnic

e Age

* Marital status

¢ Handicap status

o Length of time at college
¢ Highest degree held? .

¢ Degree goal ' )
e Enrollment status while attending

¢ Employment status while attending
o Number or changes of major? '
¢ Major or area of study

e Grade-point average |

e Applied for financial assistance

e State residence? ‘

With exception of major or area of study, table 2 shows the frequencies and
percentages of responses to each of the backgro:ind/demographic items listed above -
for all respondents and separately for thoss vho were seeking a certificate, an

“associate degree, or who were not seeking a certificate or degree. Major highlights
from these tables are: :

o More women than men responded to the survey. For those not seeking
a degree, the ratio was two to one; for the degree/certificate seekers, it
‘was 1.5t0 1. - | '
. Résponde_nts ranged in-age from under 18 to 61 years or more, With a
median age range of 26 to 30. In all three subgroups, the 18 to 22 year .
“olds represented the largest category of respondents. The associate-
degree seekers had the lowest median age range (23 to 25).
_ o Almost all respondents were white (94 percent), with little variation
. across degree categories. '

3. Highesidegree ., nu- aunges of major, and state :esidence were locally developed items that were added to the
SOIS Former-Studens Quesuounanre.
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Slightly over half of the réspondents were not married (52.8 percent).
Only in the “Neither” category were there more respondents who
were married (56,3 percent), when they attended Fairview Community
College than those who were not married (43.7 percent).
Slightly over 10 percent of the respondents indicated that they had
some type of permanent handicap. Restricted mobility and restricted
hearing ranked as the top two permanent handicaps.
Overall, about one-third (34.6 percent) of the respondents were enrolled
for just one term or less before leaving, almost half (47.9 percent)
were enrolled one year, and the remainder were enrolled longer. The
associate-degree seekers were somewhat different in that only 20 per-
cent were enrolled for one term or less, while 39 percent left after one
year, 25 percent in two years, and 15 percent had been enrolled more
than two years. '
Almost two-thirds of respondents (66 percent) had a htgh school
diploma as their htghest degree. For thos(: eektng an associate degree,
however, thts proportion rose to more than four- fifths (82 percent).
‘The majority of respondents (71.3 percent) were -seeking neither a
certificate nor an associate degree when they attended FCC. Eight per-
cent of the respondents were seeking a certificate, and slightly over 20
percent were seeking an associate degree. LN -
 Of both the degree and certificate seekers, 70 percent had never -
changed major fields of study and very few (3 to 4 percent) had changed
majors more than once. :
Over 65 percent of the respondents in each of the three groups had
grade-point averages above a “C” (2.01 or better). (It should be hoted
that'almost one-third of the respondents did not respond to thts item on
the questionnaire.)
There was a fairly equal spht in the part- ttme/full time status in certifi-
- «cate seekers (42.6 percent full-time and.57.4 percent part-trme) and
associate-degree seekers (47.9 percent full-time and 52.1 percent part-

time groups). In the group of respondents who were not seeking either |

a certificate or an associate degree, only 12.1 percent were full-time
enroilees, while 48.6 perccnt were part-time students enrolled for
credit and 39.3 percent were not enrolled for credit.
Large percentages in all groups were employed full time (36 or more -
hours per week). Certificate seekers were the group with the largest
percentage employed fii tite (60.7 percent), followed by nondegree/
noncertificate seekers (56 percent) and associate-degree seekers (47.6
percent)

Correspondingly, the bulk of respondents were employed while at FCC :
- Certificate seekers were the least likely to_be employed (13.1 percent),
followed by asso.c;ate'-degree seekers (20,1 percent) and those not seek-
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ing a degree or certificate (22,7 percent). This finding is somewhat
counter-intuitive in that on¢ would expect that nondegree/noncertificate
shekers would be more likely to hold jobs than degree-secking students.
It seems probable that the larger proportion of women respondents in
the nondegree category accounts for these results.

e Most respondents did not apply for financial assistance. Slightly over
16 percent of respondents in the certificate group reported they
received some form of financial aid; 14 percent of the associate-degree
group and 6.2 percent of the nondegree/certificate group also received
financial aid.

e Almost all respondents (94 percent) were Colorado residents. As
expected, more of those not seeking degrees were residents of Colorado
(96 percent) than were those in the certificate group (86 percent) or the
associate-degree group (92 percent). | :

Table 3 summarizes the majors or areas of study of the respondents. Majors or

 areas of study for the certificate-seeking group were diverse but tended toward the

applied or vocational fields. Two majors accounted for over 44 percent of the
respondents in this category: Business and Commerce Technologies (20.6 percent)
and Sect e+ arial Technologies (23.8 percent). In the associate-degree group, majors
and areas of study were even more diverse, with five majors or areas of study account-
ing for over half of the respondents: Business and Commerce Technologies (22.4
percent), Public Service Tcchnologies (10.6 percent), Health Services and Para-

“medical Technologies (8.1 percent), Data Processing Technologies (7.5 percent),

and Mechanical and Engineering Technologies (6.2 percent). Of the noncertificate/
nondegree.group, responses were even more scattéred than for the other two groups.
Business and Commerce Technologies (16.2 percent) and Health Professions (13.1
percent) weré the two majors or areas of study above the 10 percent level.

Respondents’ Goals and Achievements. Tables 4, 5, 6, and 7 are most significant
for answering these questions: What were the respondents’ goals when they came to
FC.C? How are they doing with respect to achieving these goals? As table 4 shows,
the goal pursued by the largest majority of all respondents was “to increase my
knowledge and understanding in an academic field”” (83.2 percent). The second
most pursued goal (54.7 percent) {va§ “to improve my knowledge, technical skills,

. and/or competencies for my-job or career.” Correspondingly, these two goals ranked
- the highest as goals achieved or being achieved by the total respondents group.

" With the exception of the respondents group seeking an associate degree, the two

. goals of the certificate-seeking group and the group seeking neither a certificateor a

degree were the same as for the total respondents group (see tables 5 and 7). The -
group seeking an associate degree varied much more as far as.goals that were impor-
tant. According to their responses, this group was especially interested in (1) in-
creasing their knowledge and understanding in an academic field, (2) obtaining a

2
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certificate or degree, (3) preparing for a new career, (4) discovering carcer interests,
(5) completing courses needed to transfer, and (6) formulating long-term career
plans and goals. Over 75 percent indicated that they had achieved or were achieving
the goal of increasing their knowledge and skills in an academic ficld.

Reasons for Leaving. Ttem 16 of the Former-Student Questionnaire provided
data from which students’ reasons for leaving were tabulated. Table 8 summarizes
“the responses of each of the groups with respect to this item. Table 9 shows the five
most important reasons for students’ leaving (the five reasons with the highest
frequencies and percentages) for the total sample and for each subgroup.

While no single pattern emerges from table 9 across all three subgroups or
-across the five t'op-ranked reasons within each group, several points are noteworthy:

¢ Conflict between work, home, and study responsibilities is the 1 ma;or
* reason for leaving. : .

¢ ‘Lack of money and mablllty to earn enough money deter program
completion, -

® A good share of the persons who did not return had met their academic

~and personal goals.

* Dissatisfaction with the learning environment was a reason for leaving
for only one of the groups—the noncertificate/nondegree seekers. This
result does present some cause for concern since it is linked with the
group that draws most frequently on FCC prOgrank

Ewvaluation of College Services. Ttem 18 of the Former-Student Questionnaire
asked respondents to evaluate a number of the services FCC provides students. The
purpose of the item was to assess students’ awareness, use, and satisfaction with a
particular service. To accomplish this end, each person was instructed to evaluate
each service in one of four ways: (1) I did not know about this service, (2) I knew
about this service but did not use it, (3) I used this service and was satisfied with it,
and (4) I used this service but was not satisfied with it.

~Table 10 presents the services each respondent was - asked to evaluate and
identifies the number and percentage of respondents selectmg each of the four
résponse optlons It should be noted that while Housing Services was listed as one
of the FCC services to be evaluated, the college does not have any formally recog-
nized service in this area, :

- Table 11 shows which five services were most recognized (that is, services the
most persons were aware of) and the five that were 'east recognized. Actually the
five services most recognized could possxbly have been predicted since they are all
services that respondents must use in the process of attending FCC.-However, it is

‘important to be aware of this fact since it is through these services and the College’s
academic programs that the College has its most constant contact with students. As
a result, the greater extent to which these services are accessible and relevant to
students’ needs, the greater the impact of the College in terms of helping students
become more efficient and effective and make better use of the services.
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In terms of the least recognized services, the two that need further study are
child care and career planning: Given the growing number of persons with children
who are attending FCC, it is significant that the College be aware of needs concern-
ing child carc and publicize the availability of this service. As far as career planning
is concerned, additional analysis needs to be conducted to determine the extent to
which students who desire such a service are getting it. As the data op student goals
indicate, career planning is especially important to students seéking an associate
degree. . Co ‘

Table 12 presents the five services that respondents indicated are most satisfac-
tory and least satisfactory. The ranking of services was determined by calculating
the proportion of students using the service who were satisfied with it (number of
students who used the service and were satisfied with it divided by the total number
of students who used the service). As the data show in table 12, the FCC library
ranked as the most satisfactory service in terms of the proportion of students who
used it, This finding is most gratifying in light of the work that has been done over
the last two years to improve this service for all of our students.

The high rankings of tutoring and student-employment services are also sig-
nificant since they are both services that potentially enhance students’ ability to
complete their programs. Administrators might consider extending these gervicés. "

In interpreting thersservices that ranked least satisfactory, a low proportion of
the persons who used the career planning service evaluated iras satisfactory. This is
cause for some concern. With the "exceptiép of housing services, concern also must
be expressed with the other “least satisfactory” services. Academic advising, and
guidance and counseling are critical to ensure effective student planning and per-
formance. IfFCC is to remain a viable institutionina time of shrinking enrollments
and national.challenges-te the quality of postsecondary_institutions, the College
‘must determine the reasons for the low evaluation. :

Current Educational Plans. Table 13 summarizes the respondents’ plans for
additional educatio:. This is an important table of information with rqspéét to our
new institutional marketing goals. Over half of all respondents (54.2 percent) indi-
‘cated that they do not have any additional plans for formal education pursuits at this
time, and 8.3 percent identified that they are currently uridecided. It may be impor-
tant to contact these persons in the aear future to inform them about our continuing
and new offerings as well as remind them of our continuing interegt in helping them
‘meet their educational needs. The 104 .respondents who indicated they plan to
reenroll at FCC (13.3 percent) is a group we should contact i: mediately to deter-

' mine if they have any needs we can help them meet. .
. \ .

U
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TABLE 2(Continued)
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TABLE 2(Continued)
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IV. SUMMARY - ¢

During July of 1977, 2,560 Fairview College Studentsnwho had failed to'return for
- at least one quarter duripg the 1976-77 acac_lerriic year- were sent a questionnaire.
- They were asked thei¥ reasons for not returning; satisfaction with various aspegs of
'FCC, present and future plans, and Background and demographic information.
After a follow-up mailing in September, 825 usable questionnaires were received
for an adjusted response rate of 38 percent. Of the 825 respondents, 66 (¢ percent)
were seeking a certificate from the College when they left, 165 (20 percent) were
seeking an associate degree, and 594 (70 percent) were not seeking a degree or certi-
ficate. Data from the survey were analyzed separately for each of these three groups.
The questionnaire background data for réspondents revealed fairly predictable
. - “patterns among the three groups of students (certificate; sssociate, and neither).
* Those not seeking a degree or certificate were almost cntirely residents of Colorado;’
. they tended to be somewhat older, with an average age r&riée of 26 to 30 and a range
" fiom under 18 to 65; they were more likley to be female by a ratio of two to one, and
© " most were white. Two-thirds of this group held a high-school diploma or GED,.
almost one-third held a higher degree, and less than 4 percent held no degree.
Nearly three-fourths enrolled at HCCto learn new skills, upgrade skills, or for per- -
sonal enrichment and 48 percent had been enrolied one term or less. One of eight
. wasenrolled full time, three-fourths were employed, and few received any financial
“aid. Grades were high tor this group, averaging 3.4. The majority (nearly two-
thirds) had never declared a major. : .
*  The respondents seeking a certificate or an associate degree generally shared
similar backgrounds. These students were primarily from Colorado. They tended -
to be older than traditional students (certificate seekers averaged 26 to 30 years of
“~.._age, while associate seekers were 23 to 25); they.were more likely to be female by a
rarib\of\three to twg; and most were white. Most associate-degree students had a
high-school diploma-or. GED (88.percent); the same was true of 70 percent of the
certificate seekers (with an additional.17 percent in this group holding bachelor’s or
higher degrees). el ‘ : -
The two groups shared a desire to increase their knowledge and skills in'an
academic field and obtain a certificate or degree. However, over 40 percefit-ofthe
associate-degree respondents enrolled to complete courses necessary to transfer to "~
. another college, while only 2_'0 percent,of the certificate seekers aspired to that goal. ‘
- On the other hand, only ‘37 percent of the associate-degree seekers. aspired to
" improve their job-related skills, while 97 percent of the certificate seekers sought
“this goal. o L S ‘ S ' }
- “Almost 30 percent of the‘certiﬁcate group attended the College for only one" " - ‘
'~ term before leaving, while 20 percent.of the asspciate:deg’ree group were enrolled
~ for one térm before leaving. Slightly over 40 percent of both groups were full-time v
~ students. Only 13 percent of the certificate respondents were not employed at all:
" while at FCC, and over 60 percent were employed full time. In the associate-degree
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- group, 20 percent'were"not‘emplo')}ed and.'almost"half were employed full"time‘*A“"‘“‘"'" B

. substantial minority of both groups received financial aid (between 26 and 34
pers.at) while at Fairview. Grades for both groups were good, with 68 percent of
the certificate group and 84. percent of the associate-degree group averaging 2.01 or
beiter. Over two-thirds of both groups had declared a major and never changed.

Over 40 percent of the' certrﬁcate seekers were from one of two major fields:

. Business and Commerce Technologies and Secrefarial Technologies. Nearly 50
percent of the associate-degree seekers were from one of four technology majors:
Business and Commerce, Data Processing, Health Services, and Public Servrces e
Thesetesults may have programmatic implications for the College if the propor-

" tions of all students enrolled at FCC in these major fields are substantially less than.
the proportions in these majors who left FEC. (For example, if the percentage of all ’
associate-degree seekers enrolled in the Public Service Technologjes program is;
say, 2 percent, but 10 percent of those who leave are in the same program, this may
1nd1cate a potential problem in this program.) -

‘Among all three degree groups, three reasons for leaving Fairview Surfaced as
important: conflict between job. and studies, lack of money, and other responsi-
bilities outside of college becoming too great. For those not seeking a degree or cer-
tificate, two other reasons were frequently mentioned: achievement of personal

~ goals'and’ achievement of academic goals. Certificate seekers also frequently men-
tioned’ personal problems, and associate-degree seekers ranked dissatisfaction with
« " the learning environment of FCC .as another major reason for leavrng

- " Respondents were asked to rate their satisfaction with various services and
_ functions of the College. From these ratings, the five: most and least satisfactory

—aspects of FCC were inferred for each of the three groups of respondents by

: ralculatrng the proportron using a partlcular service that was satisfied with it. The

services that were most satisfactory were library, tutoring, student employmerit,

the business office, and health'services/recreation/athletic programs. The five least

. satisfactory servicés were: career planning, academrc adv1smg, housrng servrces,
child care, and gurdance and counseling. °
Most of the students in the certificate-seekers and noncertrﬁcate/nondegree- .

seekers groups (60 percent and 58 percent, respectively) did not have any addmonal

. ..educational plans at.the time they were surveyed Ofthe certrﬁcate seekers whodid,

' 23 percent planned to reenroll at FCC. - :

'In contrast.to the other two subgroups, only 38 percent ofthe associate- degree
seekers had no current plans for additional education. Of the remalnder, 19 percent
_planned to reenroll at FCC, 21 percent planned.to enroll at another .college, and 18
‘percent had already enrolled at another college

)
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EXAMPLE OF INITIAL CQVER LETTER

L2 . . . B . K3

FAIRVIEW COMMUNITY COLLEGE

‘

s 2

, Q

) “y July 25,1977

Dear Former Student: ‘ _ _ . B

Our institutional records indicate that you have not returned to Fairview
. Commiinity College. The College is interested in determining the reasons why
“you left FCC and your degree of satisfaction with various aspects of the
Collgge. This information will be particularly helpiul in our institutional
planning as,we "cont‘inue to meet the needs of the students. : .

Td help us,determine this we have enclosed a confilential questionnaire for
"you to complete. Please complete the questionnaire as soon as possible and

return it-in the enclosed envelope. You may notice that this questionnaire
includes personal data"about‘ygurself‘. This is included in order to verify our

institutional records and for statistical purposes. This information will remain . -
confidential and your responses will become part of our statistical repor't. '

If you have reenrolled at ECC, the receipt 0fthis questionnaire in no way

affects that reenroliment. You were merely sele'cted_fo_f{féceive this

questionnaire because you-were not continuously-enrolled at FCC during one

of the preceding years. - ) ; '

Your cooperation and assistance. in completi_ﬁ'g}'this questionnaire as soon as

possible is greatly appreciated. Thank you. ¢ .9 ’

I

Richard A. Nelson =
President

umsie - | .
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STANDARD QUESTIONS SECTION

b How long did you attend our colleye?

»
One term
INSTRUCTIONS: One year
. Two years -
Specific diréetions are given for completing many of :h“'" years '
the questions in this questionnaire. Where no directions Ff)ur years .
are given, please circle the number or letter of the e years .
most appropriate response, such as e the sample Six years . . .
question below < More than six years
S'am.plu 7. lhe lollomn;, statements réflect the ;,().\Ix of nuany cotlege
students In the first column, please cizcle the letters
* 3. Are you currently m.\rru-dl - » of those goals that weré important to you when vou
4. Yo ) attended our college. jIn the wcond column, circle the ’
@.\o N LT T M enehTof thave TgoalsTyou feel you are achiev g tor have
: . archies ed i a result of your experiences at our college
1 you are not catrently marned you would arele the ) These goals were important to me '
number 1 s . . .
' These goals | am achieving or have aclieved
1. WL s v our sen? #m A 9 A Toincrease.mv knowledge and
~0 Female . b understanding in an acadenic field
Ly atale . : . 9t B 92 B Toobtaina certificate or degree
93 € ws C Tocomplete courses necessary to transter
. . to another educational institution -
2. Hew duv\u'u descnbe yourselt? Circle one, ) 9% G‘D W D Other T '
-0 Amenican ndianor Alaskan Natne . ) .
1 Asian, Pacific Islander, or Filipnno ) S - Career-Prépar -tion Goais
2 Blatk or Atro-Amwerican 97 .E - 98 E TodiScover cureer interests
- ! . i L
3 Hispamc, Chicano, or Spanish-speaking American 99 F 100 F Toformulate longiterm career plans ﬂ"d or
4 Wiite or Caucasian e poals - )
) . i G w2 G Toprepare tor 1new career “.
5 Other e O . . ‘
103 H* 108 H Other . - -
Ll ' "Job- or Careor-improvement Goals
3. How old are you? . : 4 - .
0 Under 18 . : w5 1 1we | Toimprave my knowledge, technical skills,
1 1810 22 vears ’ and/or rompetencies in my job or career
. o . 07 ] w8} Toincrease my chances fora raise and/or
2 23to 25 years o S N )
3 2610 30 years. - N E e romation
Ho : E ) . . °
° 4 31 to 40 years . W Koo 0 Wher
;) f: to ::X yoars Social- and Cultural-Participation Goals
y 51 to ears R B . .
7 61 years :)r‘n1ore . 1 Lur L Tobecome actively involved in student life
o A D - . and campus activities
< : . . | roe M Toincrease my participation in cultuml An(l E
3. Areyou currently married? E social events °©
0 Yo : ns N 1 N Tomeetpeople = -
81 L o .
1 No - A o 17 O 1y O Other . 3
* o Personal-Developmentand Enrichment Goals
. Do you feel that you have a p(-rmam nt handicap? e P o P dowm e myself-confidence
. ‘ O
Circle al that apply. -+ i Q 1 Q Tounriove my leadership skills
82 0.No, i . 10 R 124 R Toimprove my ability to get alony with others
43 1-Yes, restricted ntobility ) 15 S 2. S Tolearnskills that will enrich my daily life
a4 2 Yes, restricted hearing . - or make me @ more complete person
w3 Y, restricted vision ) 127 T s T To develop my ability to be lndepf-ndenl
s 4 Yes, but | prefer not to record it on this form . ® self-reliant, and adapmble -
w7 5 Other . ~ 1 U 10 U Other '
N \ N . j
-. 2 -
.
. . o a
o ! El
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8. From the st of goals in gbiestion 7, please stlect the
Three “that were nost amportant. 1o you when you
atténded our college. For example, if your most
important goal was “To obtain a certificate or degree,”

enter the Ivnor B n the first box. o
Most ‘Second Most Third Most EI R
fmportant Important tmpoctant
131 142 , 134

9. What degree were you wt'kln;, when you atténded our
college? »

0 Not seeking a certiticate or degree

I Coermticate = )

2 Assocuate degree

. 3 Bachelors degree

T Master's dogree "

5 Spegalist degree (e Bd S) .
i b Protessional degreefe g omiedicme. faw. theology) )
Lo Doctoral degree te g D EdD DB A)

.
.
10. 0 Please woite tn your major or area of stady at our »
college

b Now look at List A: Majors and Arcas of Study and
enter - the boves below the code namber ot the ...
+  category in which your major or area of study falls.

135-138 -

L4
1 a Wasour college your first ehoice? -
-0 Yes S

10
1 N(r

- .
. -
b. If no, what kind of college was your first chmce?
U A public two-year college S
1 A public four-year collegavor university
2 Aprivate college. or university - -
H A e

I

4 Other

What was the name of lhe college that was your hrsl
choice? | | . :

o ¥
12.- When you left our collegc what was your ovt-rnll grade
point average (GPAY :
0 40010301 SN
1 3.00to 2. 01 o
11— 2 200to 101
3 1000rless -
4 Unknown or did not have one

o

Y

s

13

13, What was your primary enroliment status when you

attended our ¢ ollege?
0 Primanly for credit = full-time(12 ormore hours
each term enrolled)

12— 1 Pomarily for credit — part- umo(losx lh.m 12 houm
each term enrolled)
2

Primarily not for credit ’
:

14 \Nhlk’ you were eniolled, how many hours did you

nomally work when classes were being held? .
) Twas not omployedH
1 Employed 110 hours per week
11— 2+ mploved 11-20 hours per week
"1 3 bmployed 21-35 hours per week .
L4 Fmiployed 36 hours %more per week "
. » ‘ N :
15. Iud you apply tor tmancial assistance tfoan ar seholaship)
" while atour college?
0 Yes, and | received it
. 1-Yes, but | did;no( recer e it
2 Yes, but Lleft before | found outat {recened it
~=3 No
. .

16. The decision to leave a particular vollege can he
motivated by a vanety of reasons Please circle the letters
of all of the reasons that conmhurod to your decision
to leave our college .
Academic Reasons

3 A Achieved my acadennc goals = P

146 B Transferred to another colloge

147 C Needed a break from college

148, D Courses/programs | wanted were not .w.nl.ll)lv

19 o Dissatisfied with my academic portorimant v

s o F  Dissatisfied with the quahity of teaching :

15t G Dissatisfied with thetearming environment

152 Ho Course work not what wanted

15 | qur%of my .1(,.1(l('nus‘ ub.]lﬁ

154§ Othér .

Financial Reasons
155 K
ton L
12 M

158 N Other

Didl not have enough money to continue

Could not obtain sufficient-financial aid+ .

Could not garn enough money while enrotled
«

» Other Reasonss .
159 O Achieved my personal goals o
wh B Accepted a job or entered the rhilitary * &

61 Q College experience not what | expe ted

th: R Fewpeople ! could :dcnllfv wu(h .
161 S Movedoutof the anl

164 T Could not work nn(l go»

165 U Other responsibilities becamo oo great

166 V

Personal problems o

167 "W Other

-y




@ .
.

17, From the list of reasons in question 16, please select

the thiee most important reasons and enter their codes ADDITIONAL QUEST'ONS SECTION
below. For examiple, if the most important reason was
_that you "Transferred to another college,” enter the " Additional questions may have been added to this
* letter B in the first box. N printed form by your college. 1f you have been asked
'Mos.l[j Second Most Third "\405l . to answer additional questions, please use the hoxes
lmporl.’ﬁﬁ Important Important below to record your responses

24
s

168 T o D D D D D
' 0 0 22 23

18, The following are services provided by colleges. How

.
would you evaluate these services,as provided by our 16

college? For each’sérvice, circle the number of the D ) D
response that is most appropriate. 2 79
1 did not know about this service 007 204
1 knew about this service but did noteuse it -
- | used this service and was satisfied with it D D
I used this service but was not satisfied with it k3| 34
. V. ' 20 a0
171 01 2 3 Admissions "
1w 01 23 Registration
v 0t 23 Business office B
174 001 23 Acadeémic advising Please use the ‘space: below-for any comm(-nls you have
s 001 23 Guidance, counseling, and tcslm;, ) _about our colleg,u thls quesuonnalrv or anything else you
we 001 23 Reading, writing, math, and stady ~kills “ care to share with us:
improvement
177 001 23 Tutoring
we 001 23 Minority affairs
e 01 23 College cultural programs -« .
wo 01 2 3 Recreation and athletic programs o
_omw 0123 Financial aid .
w012 3 Student employment "
w001 23 Career planning
ws 001 23 Job placement
ws 01 23 Housing services
186 0123 Cafeteria
w0123 Health services
we 01 23 Library Y
W 01273 Child care
e 0 123 Bookstore
, m 01:23 Parking
w2 001 23 Campus secuti . .
93 0123 Other
N
19. a. Do you currently h
--0 No, not at this time ¥
$ 1 Yes. | plan to reenroll ; -
194
3 ch Ipl -
4 l‘mJ‘cu
/
I . - A -
r ) N \ -
v 9341600000045400
4 10M279 LP.Rob 2BA30Y,
l_{‘ﬁ e -
e N
: 3
6y 5
. . ?
¢ 8
Ay e
3 . ; D 2 .
224 - a -
6 v
' R X ‘ . . ! ‘ .
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. LIST A: MAJORS AND AREAS OF STUDY -

Programs usually requiring four or more years of study

0100  Agriculture and Natural Resources

0200 Architecture and Environmental Design

0300 Area Studies (includes Asian Studies, Black Studies, etc)

0400 Biological and Life Sciences

0500 Business and Management

0600 Communications .

0700 Computer and Information Sciences -

0800 Education

0900 Engineering : '

1000  Fine and Applied Arts (includes Art, Dance, Drama, Music, etc )

1100 Foreign Languages

1200 Health Professions

1300 Home Economics (includes Clothing and Textiles, Institutional
Housekeeping, and Food Service Management, etc.)

1400  Law

1500 Letters (includes.Creative Writing, Literature, Philosophy,
Speech, etc.)

1600 Library Science

1700 Mathematics

1800 Military Sciences

1900 Physical Scuenccs(mcludes Chemistry, Physics, Earth
Sciences, etc.)

2000 Psychology

2100  Public Affairs and Social Services

2200 Social Sciences (includes Anthropology. Economics,

.o History, Political Science, Sociology. etc.)

2300 Theology and Religion

4900 Interdisciplinary Studies

6000 Other

7000 Undecided but probably program of four or more years

- .Programs usually requiring less than four yearé of study

5000 Business and Commerce Technologies (includes Accounting,

: Banking, Commercial Art, Hotel and Restaurant Management,
etc.) -

5005 Secretarial Technologies (includes Office Supervising and
Management, Stenographic and Typing Technology, etc.)

5006 Personal Service Technologies (includes Stewardess Training,
Cosmetologist, etc.)

5100 Data Processing Technologies (lncludes Computer &
Programming, Keypunching, etc.)

5200 Heu!th Services and Paramedical Technologies (includes
Dental and Medical Assistant Technology, LPN, Occupational -
and Physical Therapy Technology, etc.)

5300 Mechanical and Engineering Technologies (includes
Aeronautical and Automotive Technology, Welding,

) Electronics, Architectural Drafting, etc.)

5317 Construction and Building Technologies (iricludes Carpentry.
Plumbing, Sheet Metal, Heating, etc.)

5400 Natural Science Technologies (includes Agriculture Technology,
Environmental Health Technology, Forestry and Wildlife
Technology, etc.) -

5404 Food Services Technologies (mcludes Food Service !
Supervising, Institutional Food Preparation, etc.) . .

5500 Public Service Technologies (includes Law Enforcement
Technology, Teacher Aide Training, Fire Controf Technology.

'

Public Administration Technology, etc.) -
5506 Recreation and Sacial Work related Technoloyes ,
8000 Other

9000 Undecided but probably less than four year program

ERIC
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Additional Questions’

i addition to the questions you have already amwered, we would appireciate yout answerig a tew additional questions that
are important tor our study : -

o

Please record your answers to the following questions i the appropriate hoves provided m the ADDITIONAL QUESTIONS
SECHON ’

20. What s the highest degree you currently hold? 21, How miany times did you change your major or area

Circle onc. of studly while enrolled? Circle one.
0 GED equivalency 0 Never declared a major or area of study
5 1 Hhighesc hool diploma ) .. 1 Never changed major or area of study
2 Associate degroe 2 One time
b Bachelor's degree ' 3 Two or more times
4 Master's degree . .
5 Professional degree (D DS, MDD, DVM D) T 22, Where was your permanent residence while you were
b Doctor's dearee (PhD L Ed D, D BA) enrolled in our collepe? ’

7 1 have no degree or diploma 0 In Colorado
. 1 In a state other than Colorado
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SOIS ORDER FORM

Unit 2-Year 4-Year
Quantity x  Cost = Amount QUESTIONNAIRLS Series  Scries
$15/hundred .
. or 15¢ each Entering-Student Questionnaire ' (] L]
" N Continuing-Student Questionnaire . (] (1 I
R " —. Program-Completer and Graduating Student Questionnaire (] (]
- " Former-Student Questionnaire O (]
— " Recent-Alumni Questionnaire ’ ] O
" Long-Term Alumni Questionnaire ' : O - d
BOOKS
e S1000 Student Outcomes Questionnaires: An Implementation Handbook, 2nd e,
3 000 A Manual for Conducting Student Aterition Studies
50¢ 0r Shipping and handling-(50¢ per book or sample questionnaires;
i SQ.QO ) $2.00 tor quantity questionnaire orders)
TOTAL
Name Title
Department Institution
Address City_~ State Zip -

(] Puyment Enclosed

(Please make checks payable to NCHEMS)

DChurgu Institutional 2O, #

(Enclose purchasc order with this form)

To order: Fill out applicable sections and mail form to:
NCHEMS Publications Dept. ® P.O. Drawer P ¢ Boulder, Colorado 80302

Or call (303) 497-0390

v

SOIS ORDER FORM

Unit . 2-Year 4-Year
Quantity x Cost = Amount. QUESTIONNAIRES h Scries  Series
' © $15/hundred ’
or 15¢ each Entering-Student Questionnaire O ]
" Continuing-Student. Questionnaire 0 -
" Program-Completer and Graduating Student Questionnaire O 0.
" Former-Student Qucslionnairc. : O O
" Recent-Alumni Questionnaire O 0
\ " Long-Term Alumni Questionnaire O O
i ) : BOOKS B
'\‘ $10.00 Student Quicomes Qucsnmmums An Implementation Handbook, 2nd ed.
.\\ ’ $ 6.00 A Manual for Conducting Student Aterition Studies
Lo 50¢ or Shipping and handling (50¢ per-book or sample quLsuonnalres, :
$2.00 $2.00 for quantity qucsnonnam. orders) . )
TOTAL ’
f\‘ Name Title
\\ Department Institution
‘\ Address _ " . “City State iZip

\D Payment Enclosed

\ (Pleasc make checks payable to NCHEMS)

o

O Charge Institutional P.O. # . -
(Enclose purchase order with this form)

i,
L _To order: Fill out apphcable scctions and mail form tor
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